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INTRODUCTION

We have conducted a series of action research projects on
elearning in recent years, funded by grants from the
European Commission. The SEPT project (Tantam, 2001)
showed that access to psychotherapy for those who are
in most need is restricted in many European countries.
Accessibility factors played a part in this, and the
SEPTIMUS project was designed to widen accessibility
to psychotherapy by increasing access to training for
students who live in geographically isolated areas, who
have family/work commitments or who have a disability.
SEPTIMUS is a 1-year psychotherapy training program
blending theoretical instruction and tutoring delivered by
elearning methods with supervision, therapy and practi-
cal experience delivered face to face and local to one of the
16 participating training centers, located in one of eight
European countries. The project was coordinated from
the United Kingdom (UK), and the training program was
available to students in Austria, Czech Republic, Ireland,
Italy, Poland, Portugal, Romania and UK The impact of the
training was evaluation by means of student self-assess-
ments, participation, time spent on-site, tutor-marked
assignments, tutor feedback, supervisor reports and stu-
dent feedback. One hundred fifty-six students have com-
pleted the course, and we recruited an additional 61
students taking comparable but traditional face-to-face
courses in three of our participating training institutes to
act as educational controls. In this article, we present the
results of a comparison between the elearning students
and these educational controls.

BACKGROUND

There is increasing evidence to show that cognitive
measures such as performance, learning and achievement

in eLearning classes compare favorably with those ap-
plied to traditional “face-to-face” classes (Carr, 2000;
Russell, 1999; Schoech, 2000; Sonner, 1999; Spooner,
Jordan, Algozzine, & Spooner, 1999). Distance stu-
dents seem to learn as much as students receiving
traditional face-to-face instruction so long as three
conditions are met:

. the method and technologies used are appropriate
to the instructional tasks

. there is student-to-student interaction

. there is regular and appropriate tutor-to-student
feedback. (Moore & Thompson, Quigley, Clark, &
Goff, 1990)

Woodford, Rokutani, Gressard and Berg (2001) state
that achievement on various tests administered by course
tutors tends to be higher for distant as opposed to
traditional students (Sounder, 1993). However, traditional
teaching is usually perceived as being better organized
and more clearly presented than distance education (Egan,
Sebastian, & Welch, 1991). Paradoxically, the organiza-
tion and reflection needed to effectively teach at a dis-
tance often improves an instructor’s traditional teaching
(Woodfordetal.,2001).

The findings with regard to perceptions and satisfac-
tion levels of elearning instructors and students are more
variable (Bower, 2001; Hara & Kling, 1999; Stocks &
Freddolino, 1998). Martin and Rainey (1993) suggest that
no significant difference in positive attitudes toward
course material is apparent between distant and tradi-
tional education.

This article examines the issues with respect to
SEPTIMUS, a new psychotherapy training program, and
concludes that in fact both student performance and
student satisfaction were higher in an elearning psycho-
therapy program compared with a traditional face-to-face
program.

Copyright © 2006, Idea Group Inc., distributing in print or electronic forms without written permission of IGI is prohibited.



E-Learning vs. Traditional Teaching Methods

MAIN THRUST

To measure student satisfaction and performance for the
elearning course, each student was required to complete
a 32-item questionnaire (submissible online) upon com-
pleting one of the three units of study. The questionnaire
asked them to detail their levels of satisfaction with
various aspects of the program and the amount of time
they spent on the different components. One hundred
fifty-six students from across the eight project countries
returned data.

To make a comparison between elearning and face-to-
face learning, students in three countries (Romania, Ire-
land and UK)) who had completed a psychotherapy train-
ing course by traditional classroom teaching methods
were recruited. Sixty-one students were given a 32-item
questionnaire asking for feedback on traditional teaching
methods for psychotherapy. This questionnaire was
equivalentto the one givento the 156 SEPTIMUS elearners,
but adapted to take account of the different mode of
delivery of learning materials. For example, elearners were
asked, “How much do you think the course material
helped you to understand this area?,” whereas face-to-
face learners were asked, “How much has looking at
course texts helped you to understand this area?” The
data from the two groups of students was collated and
analyzed.

RESULTS

Students were required either to give a score of 1 to 5 on
the Likert scale, or to give durations in hours/minutes.
Examples of the Likert scale categories were as follows:

“How much has the tutor helped you to understand
existential and human issues?”

1 - Notatall; 2- Alittle; 3 - Medium; 4 - Quite a lot; 5
- Very much

“How well do you think that you understand the role
of psychotherapy in exploring ‘existential and human
issues’?”

1 -Notatall; 2 - A little; 3 - Medium; 4 - Quite well; 5
-Verywell

The answers from the 32 questions were grouped into
various categories, and these were statistically analyzed
as shown in Tables 1 and 2.

When comparing the elearners (n=156) with tradi-
tional learners (n=61), the results were as follows:

SATISFACTION LEVELS

. There is strong statistical evidence of greater satis-
faction of elearning students with regard to the
course material (sig =.000) and tutor (sig =.000).

. The data does not provide enough evidence of
different levels of satisfaction between the two
groups with regard to understanding of the topic
(sig =.404) or the discussion forums (sig =.695)

TIME

. There is strong statistical evidence of elearning
students spending more time on course material (sig
=.695).

. The data does not provde enough evidence of

different amounts of time being spent between the
two groups with regard to the tutors (sig = 0.356).
. The data does not provide enough evidence of
different amounts of time being spent between the

Table 1. Student feedback data comparing satisfaction levels between SEPTIMUS (2002-2004) and comparable face-

to-face psychotherapy training courses (2003-2004)

Means for face- | Standard Means for Standard Mann-Whitney
to-face learning | deviation eLearning deviation sig
methods (n=61) methods
(n=156)
Understanding of 3.72 0.72 3.82 0.68 MW= 8515.500,
topic (1-5) Z=-8.835,
sig=.404
Satisfaction with MW= 2764.000,
course materials 2.63 0.93 3.82 0.74 =-8.116,
1-5) sig=.000
Satisfaction with MW= 4378.500,
tutor (1-5) 3.13 0.84 3.66 0.97 Z=-3.747,
sig=.000
Satisfaction with MW= 8831.5,
class discussions/ 292 1.73 3.17 1.08 =-.393,
discussion forums sig=.695
a-5)
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