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ABSTRACT

The purpose of the chapter is to incorporate current research into a review of the administration of an 
e-Learning program at a traditional university. The study reviews the background for a strategic online 
administrator, reviews the challenges of integrating e-Learning in a traditional institution, and review 
models for developing the e-Learning program of the future. The research review demonstrates the 
need for a strong, strategic e-Learning administrator to champion e-Learning within the institution. 
Literature supports the need for enrollment growth, providing services to faculty and students, to deal 
with internal and external constituents and the need for continuous quality improvement. Models are 
provided to the readers.

INTRODUCTION

eLearning is an ever changing area of higher education. The chapter discusses how a traditional institution 
moves forward with developing an eLearning program. In this chapter, the emphasis will be on program 
administration of the areas to be covered by an eLearning unit, primarily the services to be provided to 
faculty and students, developing effective eLearning partnerships, addressing state authorization and 
federal regulations, preparing for accreditation, and using data for decision-making.

The goals of the chapter are to:

•	 Provide the readers with models for strategic online administration of eLearning in a decentralized 
institution.

•	 Address the challenges facing eLearning integration into a traditional institution.
•	 Discuss developing and implementing an eLearning continuous improvement strategy.
•	 Look at the future trends that will play a role in higher education and eLearning.
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STRATEGIC CONCERNS FOR e-LEARNING

In a recent keynote address, Gary Miller (2015) noted,

In today’s world, education is no longer about the one-way transfer of knowledge from teacher to student. 
Today’s world demands an education in which students actively seek out information, evaluate it, and 
turn it into knowledge, and then apply that knowledge to address problems or situations.” He pointed out 
“Online learning is not simply a new educational technology…but rather the way that higher education 
can adapt to the new demands that has arisen as the Information Revolution and matured in a Global 
Information Society (p. 5).

As eLearning programs have grown over the past decade, to meet the demands of the Information 
Revolution, institutions look to improve the quality of their online programs by mainstreaming eLearning 
in the institution. This is done through a strong eLearning program managed by a strong leader. In fact, 
according to Shelton and Saltsman (2005), in order for an online program to be integrated and accepted 
on a campus it needs a champion and strong leader. Research has acknowledged three types of distance 
education leaders: a transformational leader, a situational leader and a systemic. In Table 1, Shelton & 
Saltsman describe the three types of distance education leaders.

It is important for an online learning administrator to balance the three roles in order to move forward 
within the institution and make it grow. The key to balancing leadership roles is strategic planning. It 
takes balancing all three leadership roles to move an online program into an institutional strategic plan, 
where it is more likely to be successful and grow. A strategic plan provides the vision of an institution 
and the online program administrator needs to convince university administrators to invest in the vision 
of online learning and include it in the institutional strategic plan. The concept that eLearning must stra-
tegically align with the institution’s mission is widely recognized and is part of the regional accreditation 
process. The Council of Regional Accrediting Commission (C-RAC) Guidelines for the Evaluation of 
Distance Learning state “The on-line learning is appropriate to the institution’s mission and purposes” 
(p. 2). As demonstrated in Table 2, the institution’s mission is the foundation for the strategic plan and 
for the growth of a quality eLearning program, the eLearning program must be part of the institution 
strategic plan.

How does an eLearning administrator become a strategic leader able to affect change within the 
institution? Based on an EDUCAUSE report by Harrow and Oblinger (2015), there are leadership roles 
which technology and eLearning leaders should avail to be a:

Table 1. Three types of distance education leaders

Transformational leader Reaches major stakeholders, administrators and faculty, to explain how online works, the changes in 
teaching and learning.

Situational leader Assesses and prepares an institution for online learning. This leader is adaptable and flexible, being able to 
work with stakeholders to bring online leaning to fruition.

Systemic leader Is a relationship manager, taking a holistic approach to moving the institution forward in online learning.

(Shelton & Saltsman, 2005)



 

 

16 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/moving-e-learning-forward/165775

Related Content

Integrating ICT into Higher Education: A Study of Onsite vs. Online Students' and Professors'

Perceptions
Gérard Fillion, Moez Limayem, Thérèse Laferrièreand Robert Mantha (2008). International Journal of Web-

Based Learning and Teaching Technologies (pp. 48-72).

www.irma-international.org/article/integrating-ict-into-higher-education/3008

Security and Privacy Management for Learning Management Systems
Wolfgang Hommel (2010). Learning Management System Technologies and Software Solutions for Online

Teaching: Tools and Applications  (pp. 37-56).

www.irma-international.org/chapter/security-privacy-management-learning-management/43446

Ethereal: a Tool for Making the Absract Protocal a Concrete Reality
David Bremer (2006). Tools for Teaching Computer Networking and Hardware Concepts (pp. 119-134).

www.irma-international.org/chapter/ethereal-tool-making-absract-protocal/30426

Reifying, Participating and Learning: Analysis of Uses of Reification Tools by a Community of

Practice
Amaury Daele (2010). International Journal of Web-Based Learning and Teaching Technologies (pp. 43-

60).

www.irma-international.org/article/reifying-participating-learning/41966

Factors Determining the Need for LMS in Saudi Arabia: Assessing Teacher Behaviour and

Dependence
Ali Almashyakhiand Talal Ali Abozandah (2023). International Journal of Web-Based Learning and

Teaching Technologies (pp. 1-13).

www.irma-international.org/article/factors-determining-the-need-for-lms-in-saudi-arabia/330989

http://www.igi-global.com/chapter/moving-e-learning-forward/165775
http://www.irma-international.org/article/integrating-ict-into-higher-education/3008
http://www.irma-international.org/chapter/security-privacy-management-learning-management/43446
http://www.irma-international.org/chapter/ethereal-tool-making-absract-protocal/30426
http://www.irma-international.org/article/reifying-participating-learning/41966
http://www.irma-international.org/article/factors-determining-the-need-for-lms-in-saudi-arabia/330989

