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ABSTRACT

Educators across the globe familiar with the principles and practices of restorative justice have been 
changing the relational ecology in their schools by embracing restorative pedagogy and praxis that 
address power and status imbalances caused by authoritarianism and punitive discipline policies. This 
chapter introduces teacher educators and teachers to the philosophy and practices of restorative justice 
as implemented in school settings and projects an image of how teaching and learning technologies 
might facilitate the incorporation of restorative justice modules into a variety of teacher education course 
curricula. The chapter conceptualizes how technologies can provide a continuous source for profes-
sional growth and community-building in teacher education for teachers willing to explore and adopt 
restorative approaches and relational pedagogy.

INTRODUCTION

Behind every curriculum is a rationale that “establishes the parameters and directions for all other cur-
riculum components” (Gay, 2001, p. 31), and the social curriculum is no exception. The social curricu-
lum refers to social relationships within the school, such as the nature of teacher-student relationships, 
student-student relationships, and the organization of classes (Smith, 2000). Vygotsky’s zone of proximal 
development demonstrates the extent to which modeling and adult assistance can influence the cogni-
tive abilities of a learner, and was a forerunner to the curriculum movement now centered on creating a 
more collaborative and cooperative classroom aimed at improving students’ higher order thinking skills 
(Henniger, 2002). The social curriculum contributes to the relational ecology of a school (Morrison & 
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Vaandering, 2012), which calls even greater attention to the important role that relationships play in 
teaching and learning. Technologies, such as texting and email, have changed the way people relate to 
one another, and have certainly affected the nature of communications within the school.

Although theories emphasizing the importance of caring relationships and the social curriculum are 
introduced in teacher preparation programs (Gay, 2000; Ladson-Billings, 1994; Noddings, 2005), the 
pedagogy and praxis of caring remain elusive, and therefore, sometimes undetectable in schools and 
classrooms where data-driven instruction, assessments, and teacher accountability measures dominate 
the learning environment. Teacher education courses espousing outdated modes of classroom manage-
ment that emphasize social control contribute little to the praxis of relational pedagogy, as they typically 
fail to equip teachers with the relational skills needed to create and sustain classrooms where students 
from all backgrounds can develop, learn, and coexist peacefully (Darling-Hammond, 2006; Raible & 
Irizarry, 2010). The rising popularity of online courses presents an additional challenge to teacher edu-
cators; they must now create an empathetic community of care in a virtual environment, yet are rarely 
equipped to do so (Fuller, 2012).

The efforts of caring teachers to model pro-social relationships with their students are eroded by zero 
tolerance school discipline policies. In the 1990s, schools began implementing such policies in response 
to the Gun-Free School Zone Act of 1994, and were further encouraged after the 1999 Columbine 
High School massacre (Simon, 2007). The reactionary policies imposed upon schools in the past three 
decades have replaced the power of social control (Dewey, 1938) with repressive and oppressive disci-
plinary measures that alienate both students and teachers. The punitive rationale eschewed in political, 
educational, and criminal justice discourse, and implemented in the form of zero tolerance policies, is 
detrimental both to child development (American Psychological Association Zero Tolerance Task Force, 
2008) and to the creation of positive school climates. Zero tolerance policies emphasize rule-breaking 
and exclusion based on authoritative control and fear (Morrison, 2002), and are now standard in schools 
where little thought is devoted to individual student responsibility and care; as a result, schools now more 
resemble correctional institutions than institutions of learning (Bazemore & Schiff, 2010). Schools that 
ignore the heart, mind, and spirit of a student (Montessori, 2009) are frequently plagued with discipline 
problems and disruptive students.

Although contemporary educational discourse does not address the social curriculum in anything 
other than punitive terms, the fact remains that the connections children make between concepts and the 
sociocultural context in which they occur are as important as the content itself. Students use the interper-
sonal and relational tools developed from interactions between the content and school culture to relate 
to others in later social situations (Henniger, 2002). Therefore, it is vital that the relational ecology of a 
school reflect care, community, and accountability to one another so that students may effectively learn 
how to work cooperatively to solve problems and advance knowledge (Dewey, 1938; Eggen & Kauchak, 
2006; Montessori, 2009). Students and teachers must learn how to productively engage in dialogue in 
which debates between opposing platforms are conducted in a civil and respectful manner (Freire, 2008). 
Currently, social networks, Skype, email, and texting are but a few technologies that allow students and 
teachers to dialogue and collaborate in different and exciting ways.

Educators across the globe familiar with the principles and practices of restorative justice (RJ) have 
been changing the relational ecology in their schools and classrooms by embracing restorative pedagogy 
and praxis that address power and status imbalances caused by authoritarianism and punitive discipline 
policies (Morrison & Vaandering, 2012). Restorative approaches and practices require a philosophical 
shift away from the overly harsh and punitive zero tolerance model, transforming an incident of harm 



 

 

15 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/can-technologies-advance-the-integration-of-

restorative-pedagogy-into-teacher-education-curricula/153330

Related Content

Enhancing First-Year Teacher Capacity Through Ongoing Relationships: A Teacher Mentoring

Case Study
Karsten K. Powell, Kirstin A. Rossiand Rosemary L. Battalio (2022). Handbook of Research on the

Educator Continuum and Development of Teachers (pp. 359-380).

www.irma-international.org/chapter/enhancing-first-year-teacher-capacity-through-ongoing-relationships/307295

Mathematical Approaches and Strategies
Lorelei R. Coddington (2017). Preparing Pre-Service Teachers for the Inclusive Classroom (pp. 145-169).

www.irma-international.org/chapter/mathematical-approaches-and-strategies/170129

Teachers' Attitudes Towards the Effectiveness of Collaborative Reflection Support Method: The

Impact of Achievement Goal and Community Identification
Ying Yan, Rong Yan, Samad Zareand Yixuan Li (2023). International Journal of Teacher Education and

Professional Development (pp. 1-18).

www.irma-international.org/article/teachers-attitudes-towards-the-effectiveness-of-collaborative-reflection-support-

method/333899

Teacher Socialization in a Changing World: Functionalist, Interpretive, and Critical Perspectives
Asiye Toker Gökçe (2019). Examining the Teacher Induction Process in Contemporary Education Systems

(pp. 212-236).

www.irma-international.org/chapter/teacher-socialization-in-a-changing-world/209628

What If We Can't Apply What We Have Learned?: Reflections of an IB Science Teacher

Candidate
Lucila T. Rudgeand Althea M. Gyde (2019). International Journal of Teacher Education and Professional

Development (pp. 24-36).

www.irma-international.org/article/what-if-we-cant-apply-what-we-have-learned/233500

http://www.igi-global.com/chapter/can-technologies-advance-the-integration-of-restorative-pedagogy-into-teacher-education-curricula/153330
http://www.igi-global.com/chapter/can-technologies-advance-the-integration-of-restorative-pedagogy-into-teacher-education-curricula/153330
http://www.irma-international.org/chapter/enhancing-first-year-teacher-capacity-through-ongoing-relationships/307295
http://www.irma-international.org/chapter/mathematical-approaches-and-strategies/170129
http://www.irma-international.org/article/teachers-attitudes-towards-the-effectiveness-of-collaborative-reflection-support-method/333899
http://www.irma-international.org/article/teachers-attitudes-towards-the-effectiveness-of-collaborative-reflection-support-method/333899
http://www.irma-international.org/chapter/teacher-socialization-in-a-changing-world/209628
http://www.irma-international.org/article/what-if-we-cant-apply-what-we-have-learned/233500

