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ABSTRACT

Pre-service candidates enroll in teacher preparation programs to learn the knowledge, skills, and 
abilities that teachers must possess. Throughout their education program, they apply their classroom 
learning to clinical experiences, those experiences that pre-service candidates have with K-12 students. 
These clinical experiences provide a hands-on approach to what the day-to-day mechanics will be once 
they become a teacher of record. Succeeding graduation and receiving a teaching degree, pre-service 
candidates still have more to learn as they make the transition from pre-service candidate to a novice 
teacher. This chapter focuses on the informal learning that pre-service candidates and novice teachers 
receive when they conduct student teaching and become a teacher of record. Background knowledge of 
the trajectory of learning starting with teacher education programs and ending with the first years of 
teaching is provided along with issues, controversies, and problems that affect pre-service candidates 
and novice teachers’ competencies to fulfill the duties of teaching.

INTRODUCTION

The focus on the preparation of K-12 teachers is one that has a vast number of opinions of what should 
be done and what the best approach should be. Across the teacher education programs both within the 
United States and other countries you will find several pathways in which teachers can be prepared 
for the classroom. There are traditional routes in which candidates pursue an undergraduate degree in 
education or are awarded a master’s degree in education after receiving a bachelor’s degree in a specific 
content area. There are non-traditional routes such as Teach for America, and other alternative certifica-
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tion routes. In addition to the program that any teacher has graduated from, the variety of experiences 
they encounter in their first year of teaching may increase their level of competency in the classroom. 
In fact it has been found that if K-12 schools provide additional support for these teachers that practice 
is improved and these new teachers can connect the theory they have learned with practice. It allows for 
them to further understand the complexity of teaching in “real-life” (Standsbury & Zimmerman, 2000).

Teacher education programs are somewhat limited in the knowledge, skills and abilities that they can 
provide their pre-service candidates. The mere variation of teacher preparation programs overall presents 
how very different pre-service candidate experiences are. For example, in Canada pre-service candidates 
are required to complete a four-year program that yields a B.A. degree and may be followed by an ad-
ditional two years that then leads to a B.Ed.. Whereas some teacher preparation programs might be two 
years in length with a curricula packed with content specific information, pedagogical information and 
lastly a brief internship, 10-15 weeks for two semesters, in a classroom before they become teachers of 
record. Lastly, in the United States there are always alternative routes to certification to become a teacher. 
These individuals are often in the classroom from the very first day in the program and they complete 
the program while currently teaching in the classroom with no additional support.

Teacher educators, most of them also graduates from these varied programs are equipped with a 
variety of knowledge and experiences that add to the conglomeration of knowledge and skills taught in 
teacher education programs. Each educator utilizes that unique background knowledge and experiences 
she has to educate pre-service candidates, therefore instruction may appear differently from program to 
program, course to course, and classroom to classroom. Teacher educators who have previous experi-
ence with teaching in schools but have transitioned to higher education, may be unfamiliar with current 
teaching models, school and classroom climate change, and student behavior simply due to the fact they 
have been out of the K-12 classroom for too long. Stansbury and Zimmerman (2000) even indicate that 
even with teachers who are in the classroom that updating old skills and unlearning habits is a necessity 
but difficult for veteran teachers. Therefore teacher educators cannot fully prepare candidates for every 
experience they may encounter during their matriculation in a teacher preparation program.

Even after a candidate has successfully completed a teacher education program, the learning trajectory 
will continue. It seems that the majority of a teacher’s life-long learning still happens on the job infor-
mally, within the schools, within the classrooms and between their peers and mentors. It has been said 
several times over that the field of education is the profession that “eats its young” (Halford, 1998, p. 33).

This chapter explores the experiences of pre-service candidates and first year teachers from an early 
childhood and middle childhood standpoint. While their preparation provides them some tools to find 
success in the classroom much of what they learn happens informally. These teachers learn how to be 
effective by trial and error, by observing and through conversations. It is in the informal way that these 
teachers ultimately learned how to do their jobs. Jeffs and Smith (2012) indicate that informal learning 
or education is something that works through conversation and the exploration and enlargement of one’s 
experience. In this chapter we focus on how teachers’ informal learning take place in their classrooms and 
school context. What did they feel completely unprepared for after being in their own classroom with no 
support? We present teachers’ voices regarding their experiences and the impact of formal education and 
informal learning on their experiences in real life teaching contexts. The methodology for gathering these 
data was mixed. Current students were surveyed while informal interviews were held with graduates of 
the authors’ teacher education programme. As these experiences are highlighted, this information can 
be an asset to teacher educators who prepare pre-service candidates for their careers in the classroom. 
Prior research has indicated that first year teachers who have been fully exposed to what their job duties 



 

 

14 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/how-pre-service-and-first-year-teachers-utilize-

informal-learning-in-a-work-context/153302

Related Content

A Critical Review of EFL Teacher Supervision Models
Ismael Louber (2019). International Journal of Teacher Education and Professional Development (pp. 1-

11).

www.irma-international.org/article/a-critical-review-of-efl-teacher-supervision-models/217455

The Impact of Perceived Relevance and Technology Anxiety on Readiness to Use Digital

Storytelling
Lukuman Kolapo Bello, Amos Olugbenga Ojebisiand Adetayo Adekunle Adebanjo (2021). International

Journal of Teacher Education and Professional Development (pp. 82-96).

www.irma-international.org/article/the-impact-of-perceived-relevance-and-technology-anxiety-on-readiness-to-use-digital-

storytelling/281120

The Impact of Psychological Empowerment on the Effectiveness of Performance: A Field Study

on Three Higher Education Institutions in Saudi Arabia
Mona Hamid Abu Warda (2020). International Journal of Teacher Education and Professional Development

(pp. 15-41).

www.irma-international.org/article/the-impact-of-psychological-empowerment-on-the-effectiveness-of-

performance/243389

Reconceptualizing Preservice Teacher Preparation in Science Literacy Education Using Action

Research in South Africa
André P. Bothaand Leila Goosen (2022). Handbook of Research on Reconceptualizing Preservice Teacher

Preparation in Literacy Education (pp. 335-356).

www.irma-international.org/chapter/reconceptualizing-preservice-teacher-preparation-in-science-literacy-education-

using-action-research-in-south-africa/290770

Exploring the Perspectives of Teachers, Parents, and Students in an Inclusive Education Setting
Thea Dirton (2022). Rethinking Perception and Centering the Voices of Unique Individuals: Reframing

Autism Inclusion in Praxis  (pp. 85-98).

www.irma-international.org/chapter/exploring-the-perspectives-of-teachers-parents-and-students-in-an-inclusive-

education-setting/312059

http://www.igi-global.com/chapter/how-pre-service-and-first-year-teachers-utilize-informal-learning-in-a-work-context/153302
http://www.igi-global.com/chapter/how-pre-service-and-first-year-teachers-utilize-informal-learning-in-a-work-context/153302
http://www.irma-international.org/article/a-critical-review-of-efl-teacher-supervision-models/217455
http://www.irma-international.org/article/the-impact-of-perceived-relevance-and-technology-anxiety-on-readiness-to-use-digital-storytelling/281120
http://www.irma-international.org/article/the-impact-of-perceived-relevance-and-technology-anxiety-on-readiness-to-use-digital-storytelling/281120
http://www.irma-international.org/article/the-impact-of-psychological-empowerment-on-the-effectiveness-of-performance/243389
http://www.irma-international.org/article/the-impact-of-psychological-empowerment-on-the-effectiveness-of-performance/243389
http://www.irma-international.org/chapter/reconceptualizing-preservice-teacher-preparation-in-science-literacy-education-using-action-research-in-south-africa/290770
http://www.irma-international.org/chapter/reconceptualizing-preservice-teacher-preparation-in-science-literacy-education-using-action-research-in-south-africa/290770
http://www.irma-international.org/chapter/exploring-the-perspectives-of-teachers-parents-and-students-in-an-inclusive-education-setting/312059
http://www.irma-international.org/chapter/exploring-the-perspectives-of-teachers-parents-and-students-in-an-inclusive-education-setting/312059

