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Education from the 
Enlightenment to the 

Globalization

ABSTRACT

The chapter presents a series of “calls” offered by globalization to education and to educational sys-
tem, which are not compatible with our time: the integration of Enlightenment Age into Globalization; 
the conflict with the pedagogical sciences (the transition from the knowledge-pedagogy to competency 
pedagogy); the attempt, through changing the old form declare a fresh content; the aspiration, through 
linear thinking to reveal the essence of education in multi-dimensional space; through the low level of 
functional literacy implement the highest levels of education; the current level of cybernetics to substitute 
of using computers as a technical training aids; while remaining in the framework of the modernism 
to prepare the next generation for life in the post-modernism. In this chapter the “calls” are analysed 
as the paradoxes in education, through the prism of scientists’ opinion from various fields of science, 
public figures and the teaching community (copyright pilot study). This synthetic approach has allowed 
to outline a new conceptual framework.

INTRODUCTION

Today, “all institutions of higher education almost 
everywhere in the world have been influenced by 
the concept of globalisation. The resulting policy 
changes in each nation state have, of course, 
reflected the degree of the impact of globalisa-
tion on the country, hence the changes in higher 
education” (Banya, 2005, p. 147). First, a dynamic 
competition is the process that links globalization 

to knowledge production. Secondly, globalization 
describes the spread, intentionality, of more and 
less continous waves of innovation. Howerver, 
the spur of innovation is perceived to be a matter 
of survival.

The research (Torres, 2002, p. 363) has shown 
that globalization places limits on state national 
sovereignty, affecting education in various ways. 
Globalization not only blurs national boundaries 
but also shifts solidarities within and outside 
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the national state. Moreover, globalization can-
not be defined exclusively by the post-Fordistm 
organization of production, therefore, issues of 
human rights will play a major role affecting civic 
minimums at the state level, the performance of 
capital and labor in various domains, and particu-
larly the dynamics of citizenship and democracy 
in the modern state. 

One of the first effect of globalisation to edu-
cational system is the changing paradigm from 
closed system to more open system. Research has 
shown (Almeida & Japanstudies, 2015) that an 
educational system is very complex and dynamic, 
that is why there are many differences in systems 
between countries, but it canals differ from school 
to school. Nevertheless, what most countries have 
in common when it comes to education is that they 
are aiming for educational equality. They want for 
everyone to have equal educational opportuni-
ties and to be able to make the best out of their 
education. Education of the individual became 
important and compulsory years of schooling 
were increased to nine years to give more people 
a chance at a better education. 

The second effect can be considered the 
changing approach from teacher-centered learning 
environment to learner-centered environment. The 
paradigm of globalisation, associated with the shift 
from teacher-centered to learner-centered learning 
environment, derived from: a) the impact of ICT 
on education; b) productive view of learning versus 
reproductive learning; c) constructivist cybernetic 
versus behaviorist; d) learning facilitation versus 
teaching; e) process-based assessment versus 
outcome based assessment and others. 

Recent trends in education indicates to social 
constructivism norms for knowledge content 
systems; knowledge configuration (association, 
synthesis etc.). Brow (2005) notes that para-
digm shifts in education have contributed to the 
ever-growing need to innovate our educational 
practice and to explore new learning paradigms. 
Cognizance needs to be taken of the fact that ICT 
developments are impacting educational practice 

and that we will, in the near future, experience 
shifts in learning paradigms. Our thoughts are 
based on:

•	 Scientific method, scientific generalization 
and aggregation, as well as on multi-di-
mensional synthesis of the system’s com-
ponents of new educational units; 

•	 Philosophical approach; 
•	 Social-situational analysis in three or more 

coordinates. 
•	 On the other hand, based on the system-

synergetic approach of the educational sys-
tem features:

•	 Existence of a complex and open system;
•	 Existence of an equilibrium system with a 

maximal entropy;
•	 Emergence of a new order and complexity 

of the system due to states fluctuations of 
their elements and subsystems; 

•	 Presence of positive feedback system, 
which prevail over negative.

In this chapter, globalization is taken to be 
the result of the processes of six impasse situa-
tions and its main paradoxes – whether they are 
represented as a controversy between “old” and 
“new” in education or conflictual models with the 
pedagogical science. The chapter aims to identify 
and describe the main impasses situations and 
those associated situations in order to prove the 
challenges and risks of globalization to modern 
education and to offer a conceptual solution, named 
postmodernism philosophy. The main objectives 
of this chapter are: 

•	 To conduct a literature review in order to 
identify main definitions common to mod-
ern education area;

•	 To synthesize the main impasse situations 
and its associated paradoxes;

•	 To offer some solutions on the base on 
projects released in developing countries.
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