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ABSTRACT

Technology is often viewed as a necessary component for the facilitation of learning, especially for sec-
ond language learners in early-childhood education. However, integrating technology in the classroom 
is a difficult task. The existing literature often does not bridge the fields of technology, second language 
learning, and cognitive development in childhood. Therefore, the goal of this chapter is to develop a 
theoretical framework stemming from a critical literature review of conceptual and empirical works as 
they pertain to technology, second language learning, and cognitive development. This framework is 
used to describe conceptual issues and to identify educational implications for the use of technology in 
the second language classroom in early-childhood education. Furthermore, the chapter concludes with 
educational, conceptual, and methodological implications as they pertain to technology research and 
development in early second language classrooms.



152

Technology and Second Language Learning

INTRODUCTION: MR. JOHNSON’S 
LESSON

Sitting in front of brand new computers in the 
computer lab of a modern language school in 
South Korea were 30 bright eyed 7 year old Eng-
lish second language learners. Once the teacher, 
Mr. Johnson, settled the students down and got an 
internet web-browser running on each computer, 
he began his lesson plan. Previously, Mr. Johnson 
had taught the students the different state capitals 
of the United States in a history lesson designed 
to teach content-specific information in a second 
language. The learners had prior experience with 
learning English. They knew basic vocabulary, 
could ask questions about content, but they had 
trouble reading longer texts that consisted of much 
more complex meaning than statements such as 
“The chair is yellow” or “Hello, my name is Jin”. 
Nevertheless, the teacher had two goals for this 
lesson plan. First, Mr. Johnson wanted to teach 
the students about the political geography of the 
United States. That is, there are 50 states that make 
up the United States. Additionally, Mr. Johnson 
wanted to teach the students about population 
size, capitals, and state flags. Mr. Johnson also 
wanted the students to explain their understanding 
of one state that they researched on the internet to 
the class. In the input section of the lesson plan, 
Mr. Johnson used two states as examples to help 
show the differences of the flags, populations, and 
capitals of each state. After the introduction phase, 
the teacher wanted to have the students research 
the states using the internet in the computer lab.

In the computer lab, the learners began search-
ing the Internet for information on the states. 
Mr. Johnson had to focus much of his energy on 
keeping the students from using Korean websites 
to find the information. Throughout the class 
period, the learners became confused and began 
to play computer games instead of searching for 
the information regarding the state of their choice. 
Eventually, the teacher grew weary and frustrated 
and searched for the information for the students. 

Something went wrong. The type of technology 
that was used by Mr. Johnson was inappropriate 
for the early-childhood learners. Why did the 
students become so confused during the activ-
ity? Why did this part of the lesson plan seem to 
fail? What could he have done to use this type of 
technology more successfully?

In the following chapter, we will answer the 
following questions by looking at technology in 
the second language classroom from a develop-
mental and methodological perspective. First, we 
establish a theoretical framework (see Figure 1) 
that looks at the relationship between cognitive 
development, second language teaching methods, 
and technology. More specifically, the framework 
aligns the different teaching methods and technol-
ogy with Piaget’s four level of cognitive develop-
ment. To be used as a rubric, its purpose is to assist 
second language teachers in an early-childhood 
classroom in designing developmentally appropri-
ate lesson plans with technology. Finally, we look 
at possible reasons why Mr. Johnson’s lesson plan 
appeared problematic and suggest computer-based 
concept mapping as a more appropriate solution 
to working with technology in this teaching vi-
gnette. By the end of this chapter, it is our hope 
that teachers will be able to bypass some of the 
difficulties that Mr. Johnson faced in his lesson 
plan and for researchers to consider the framework 
to guide their study of second language learning.

Objectives

After reading this chapter the reader will have a 
better understanding of the interactive relationship 
between cognitive development, second language 
teaching methods, and technology. The reader 
will gain knowledge about why second language 
education is important to cognitive development 
and how language develops. The reader will:

•	 Identify the relationships between 
Cognitive Development, Second Language 
Methods, and Technology



 

 

27 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/technology-second-language-learning/56378

Related Content

Machine Translation Systems Athanasios Tryferidis Electrical and Computer Engineer, MLS SA,

Greece
Athanasios Tryferidisand Theofanis Korlos (2008). E-Learning Methodologies and Computer Applications in

Archaeology (pp. 211-220).

www.irma-international.org/chapter/machine-translation-systems-athanasios-tryferidis/9124

Arm Chair Activism: Serious Games usage by INGOs for Educational Change
Payal Aroraand Sorina Itu (2012). International Journal of Game-Based Learning (pp. 1-17).

www.irma-international.org/article/arm-chair-activism/74744

The Active e-Reader
Katy Campbell (2004). E-ffective Writing for E-Learning Environments (pp. 221-241).

www.irma-international.org/chapter/active-reader/8970

A Constructivist Approach to Game-Based Language Learning: Student Perceptions in a

Beginner-Level EFL Context
James Yorkand Jonathan William deHaan (2018). International Journal of Game-Based Learning (pp. 19-

40).

www.irma-international.org/article/constructivist-approach-game-based-language/196610

Using Scratch with Primary School Children: An Evaluation of Games Constructed to Gauge

Understanding of Programming Concepts
Amanda Wilson, Thomas Haineyand Thomas M. Connolly (2013). International Journal of Game-Based

Learning (pp. 93-109).

www.irma-international.org/article/using-scratch-primary-school-children/77318

http://www.igi-global.com/chapter/technology-second-language-learning/56378
http://www.irma-international.org/chapter/machine-translation-systems-athanasios-tryferidis/9124
http://www.irma-international.org/article/arm-chair-activism/74744
http://www.irma-international.org/chapter/active-reader/8970
http://www.irma-international.org/article/constructivist-approach-game-based-language/196610
http://www.irma-international.org/article/using-scratch-primary-school-children/77318

