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Chapter V111

Eventsof | nstruction:

Gaining Attention and
Stimulating Motivation

\@l!.ﬂ@ Making Connections

In previouschapters, weexplored systematicinstructional design, learner-
centered instruction, and objective writing. Now we will give you some
nuts and bolts on specific lesson planning and methods to gain attention
and stimulate motivation in distance education. What are Gagné’ s Nine
Events of Instruction and how do these events impact lesson planning?
Why use icebreakers and openers in the lesson? How do you stimulate
|ear ner motivation? What kinds of thingsshould beincludedintheclosing
segment of a lesson?

| ntroduction

Youmay recall inChapterslil and1V discussionsabout memory. Learnersare
constantly building mental model sof theenvironment through experiences. The
cognitivemap providesalink betweenthethought processand thephysical
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environment. About 95% of all new |earning takesplacethroughsight, hearing,
andtouch. Obviously, most of what comesin through the sensesissorted out
very quickly through our perceptual or sensory registry. Thisprocessoccursin
threetofivesecondsand must gointo short-termmemory for actual processing.
Informationthat istransferred to short-term memory canremain activefor
about 15t0 20 secondswithout rehearsal and generally hasalimit of about five
toseven items. Wecanthink of short-termmemory asaworkbenchareawhere
wecanbuild, takeapart, or rework ideasfor eventual storage. Itisdifficultto
remember things for very long, such as a phone number we use for pizza
delivery, unlesswedecidethat theinformationisimportant.

*  Doesthisinformation makesense?
*  Canthisinformation beunderstood based upon experience?

*  Doestheinformationfitintowhat iscurrently known about how theworld
works?

e Isitrelevant?
*  Whatisthepurpose?

If the learner decides that the information presented makes sense and has
meaning, thenitismorelikely tobestoredinlong-termmemory (Atkinson &
Shiffrin, 1968; Good & Brophy, 1986).

== Thought and Reflection
MAKING A MEMORY

Memories are located throughout the brain. Explicit long-term
memories are formed in the hippocampus while implicit long-term
memories are formed elsewhere. Recall isfound in specific locations
in the cerebral cortex. Theintegration of facts and factoids blended
with beliefs and experience, imbued with emotion, are combined and
stored in different parts of the cortex forming the foundation of recall
or reassembly as needed. Think of an important event in your life.
Why can you remember details of this event more than less significant
events?

Source: Zull (2002)
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