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Chapter II

Critical Issues for
Educators and

Trainers:
Developing a 

Philosophy of Education

  Making Connections

In our last chapter, we explored the competencies and best practices
needed to be successful in distance education. This chapter will continue
to lay this foundation with a discussion of critical issues for educators and
trainers. One of the first things to consider when creating or taking a new
course at a distance is your own philosophy of education. Reviewing
research studies can help educators, trainers, and learners understand the
applications and practices that work in this setting. The concept of
distance education as an innovation and the impact of technology in a
global society are important as we consider the audience, access, and
impact of distance education. Questions to guide your thoughts for this
chapter are: What is the “no significant difference phenomenon” and how
does research provide the theory to help guide the design, delivery, and
evaluation of distance learning programs?

701 E. Chocolate Avenue, Suite 200, Hershey PA 17033, USA
Tel: 717/533-8845; Fax 717/533-8661; URL-http://www.idea-group.com ITB11036

INFORMATION SCIENCE PUBLISHING

This  chapter appears in the book, Advanced Methods in Distance Education: Applications and Practices for Educators,
Administtrators and Learners  authored by Kim Dooley, James Lindner and Larry Dooley  © 2005, Idea Group Inc.



Critical Issues for Educators and Trainers   17

Copyright © 2005, Idea Group Inc. Copying or distributing in print or electronic forms without written
permission of Idea Group Inc. is prohibited.

Introduction

Have you ever written a statement of educational philosophy? Sure, there are
major schools of thought regarding philosophies: liberal, progressive, behav-
iorist, humanist, radical, and analytical (Elias & Merriam, 1980). But we are
talking about your own personal philosophy. What do you believe about
instructing and learning (in general)? These beliefs serve as the foundation for
designing, delivering, and evaluating distance education courses and programs.
We will return to this question in the application exercise at the end of the
chapter.

We mentioned previously that being the instructional leader in a distance setting
requires a unique bundle of competencies. For example, an instructor needs to
know how to make the best use of the technologies available in order to
personalize instruction and actively involve students in the learning experience.
That is fundamentally our belief (philosophy). This belief is formed and
strengthened by our research and the research of others.

Designing interactive components for instruction and feedback, ensuring that
the audio/video components are working properly, and being comfortable with
the technology that serves as the interface and connection between you and the
distant learner are just a few of the skills needed for success in programs of
distance education. For some, these knowledge, skills, and abilities (compe-
tencies) may be new. Consequently, distance education as a delivery system
often may be perceived currently as being an innovation. Can it be? If so, why?
A little background is in order. This background and perspective can also affect
your philosophy.

Distance Education as an Innovation

Many universities and corporations are installing digital infrastructure to reach
new audiences through distance education (Murphrey & Dooley, 2000).
Specifically, continuing education, academic courses, and full degree programs
are being developed to meet demand from individuals seeking nontraditional
access. In the United States, 93 “cybercolleges,” or accredited institutions
offering credit-granting courses online in 1993, were listed in Peterson’s
Guide. In just seven years, there were 1,000 degree and certificate programs
available from nearly 900 institutions (Peterson’s Lifelong Learning Group,
2000). According to the International Data Corporation, the number of people



 

 

13 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/critical-issues-educators-trainers/4260

Related Content

The Technology Acceptance Model (TAM) and the Continuance Intention
Princely Ifinedo (2009). Information Communication Technologies for Enhanced

Education and Learning: Advanced Applications and Developments  (pp. 29-44).

www.irma-international.org/chapter/technology-acceptance-model-tam-continuance/22631

Forming Groups for Collaborative Learning of Introductory Computer

Programming Based on Students’ Programming Skills and Learning Styles
Juan Manuel Adán-Coello, Carlos Miguel Tobar, Eustáquio São José de Faria, Wiris

Serafim de Menezesand Ricardo Luís de Freitas (2011). International Journal of

Information and Communication Technology Education (pp. 34-46).

www.irma-international.org/article/forming-groups-collaborative-learning-introductory/59696

Examining Perceptual Barriers to Technology: A Study on the Diffusion of

Educational Technology and Education Reform
LeAnne K. Robinson  (2005). International Journal of Information and Communication

Technology Education (pp. 47-59).

www.irma-international.org/article/examining-perceptual-barriers-technology/2268

Enhancing Phronesis: Bridging Communities Through Technology
A. D. Olofssonand J. O. Lindberg (2008). Online and Distance Learning: Concepts,

Methodologies, Tools, and Applications  (pp. 3157-3175).

www.irma-international.org/chapter/enhancing-phronesis-bridging-communities-through/27622

An Assessment of the Impact of a Collaborative Didactic Approach and

Students' Background in Teaching Computer Animation
Andrea Sannaand Fabrizio Valpreda (2017). International Journal of Information and

Communication Technology Education (pp. 1-16).

www.irma-international.org/article/an-assessment-of-the-impact-of-a-collaborative-didactic-

approach-and-students-background-in-teaching-computer-animation/187016

http://www.igi-global.com/chapter/critical-issues-educators-trainers/4260
http://www.igi-global.com/chapter/critical-issues-educators-trainers/4260
http://www.irma-international.org/chapter/technology-acceptance-model-tam-continuance/22631
http://www.irma-international.org/article/forming-groups-collaborative-learning-introductory/59696
http://www.irma-international.org/article/examining-perceptual-barriers-technology/2268
http://www.irma-international.org/chapter/enhancing-phronesis-bridging-communities-through/27622
http://www.irma-international.org/article/an-assessment-of-the-impact-of-a-collaborative-didactic-approach-and-students-background-in-teaching-computer-animation/187016
http://www.irma-international.org/article/an-assessment-of-the-impact-of-a-collaborative-didactic-approach-and-students-background-in-teaching-computer-animation/187016

