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Chapter I 1

Critical | ssuesfor
Educator sand
Traners:
Developing a
Philosophy of Education

\\DL.«!@// M aking Connections

In our last chapter, we explored the competencies and best practices
needed to be successful in distance education. This chapter will continue
tolay thisfoundationwith a discussion of critical issuesfor educatorsand
trainers. One of thefirst thingsto consider when creating or taking a new
course at a distance is your own philosophy of education. Reviewing
resear ch studiescan help educators, trainers, andlear ner sunder stand the
applications and practices that work in this setting. The concept of
distance education as an innovation and the impact of technology in a
global society are important as we consider the audience, access, and
impact of distance education. Questions to guide your thoughts for this
chapter are: Whatisthe* no significant difference phenomenon” and how
does research provide the theory to help guide the design, delivery, and
evaluation of distance learning programs?

Copyright © 2005, Idea Group Inc. Copying or distributing in print or electronic forms without written
permission of ldea Group Inc. is prohibited.



Critical Issues for Educators and Trainers 17

| ntroduction

Haveyou ever written astatement of educational philosophy? Sure, thereare
maj or school sof thought regarding philosophies: liberal, progressive, behav-
iorist, humanist, radical, andanalytical (Elias& Merriam, 1980). Butweare
talking about your own personal philosophy. What do you believe about
instructingandlearning (ingeneral)?Thesebelief sserveasthefoundationfor
designing, delivering, and eval uating di stanceeducation coursesand programs.
Wewill returnto thisquestion in the application exercise at the end of the
chapter.

Wementioned previoudly that beingtheinstructional |eader inadistancesetting
requiresauniquebundleof competencies. For example, aninstructor needsto
know how to make the best use of the technologies available in order to
personalizeinstructionandactively involvestudentsinthelearning experience.
That isfundamentally our belief (philosophy). This belief isformed and
strengthened by our research and theresearch of others.

Designinginteractivecomponentsfor instruction and feedback, ensuring that
theaudio/video componentsareworking properly, and being comfortablewith
thetechnol ogy that servesastheinterfaceand connection betweenyouandthe
distant learner arejust afew of the skillsneeded for successin programsof
distance education. For some, theseknowledge, skills, and abilities(compe-
tencies) may benew. Consequently, distanceeducationasadelivery system
often may beperceived currently asbeinganinnovation. Canitbe?If so, why?
A littlebackgroundisinorder. Thisbackgroundand perspectivecana soaffect
your philosophy.

Distance Education as an I nnovation

Many universitiesand corporationsareinstallingdigital infrastructuretoreach
new audiences through distance education (Murphrey & Dooley, 2000).
Specifically, continuing educati on, academic courses, andfull degreeprograms
arebeing devel oped to meet demand fromindividual sseeking nontraditional
access. IntheUnited States, 93 cybercolleges,” or accredited institutions
offering credit-granting coursesonline in 1993, were listed in Peterson’s
Guide. Injust sevenyears, therewere 1,000 degreeand certificate programs
availablefromnearly 900institutions(Peterson’ sLifelong L earning Group,
2000). Accordingtothelnternational DataCorporation, thenumber of people
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