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ABSTRACT

Learning languages with the intention to understand cultures is the central premise of trans[cultura]
linguación. The purpose of this chapter is to describe and reflect on the teaching and learning process 
of the Quechua language for students in Toronto (Canada) and other participants in the diaspora who 
wanted to learn more about the Quechua culture or revitalize their heritage language. Deploying a 
hybrid ethnographic approach to collect data from public online and in-person classes, this research 
project evidenced a cultural-oriented approach to assert Quechua speakers’ identity and to spark cu-
riosity for learning Indigenous languages in international contexts. A Quechua Collective, along with 
language teachers, used a synergic pedagogical approach to engage students in language learning and 
appreciation through various online and in-person interactive activities. This chapter sheds light on 
promising practices that seek to foster a sense of community, well-being, and the promotion of social 
cohesion and human coexistence.

INTRODUCTION

Culture is a vague and sometimes unclear concept yet it refers to the individual and collective ways of 
thinking, believing and knowing a specific group (Bhabha, 2004; Spencer-Oatey, 2008). Interculturality 
and interculturalism respectively refer to the processes of communication and interaction between people 
or groups with identities of different specific cultures, allowing for the integration and enrichment of 
coexistence among peoples (Dervin & Jacobsson, 2021). Similarly, an intercultural approach to educa-
tion means moving beyond mere passive acceptance of multiple cultures and instead promoting dialogue 
and interaction between cultures (López Sáenz & Penas Ibáñez, 2006).
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In light of these concepts, this chapter adds to the body of literature on intercultural education 
and expands on the term Trans[cultura]linguación (Ortega, 2019), which is a purposeful pedagogical 
transaction between languages and/or variations of the same language with a focus on comparing other 
languages. In this process, students learn about their own culture as they engage in language learning 
activities to intentionally learn about other cultures.

I utilized the Ontoepistemological Oneness for Teaching and Research framework - OTR - (Ortega, 
2021a, 2021c) that succinctly elucidates how research and pedagogical approaches can work for hu-
manization in relation to not only participants’ sociocultural contexts, but their emotions in connections 
with their communities. Using a hybrid ethnographic coupled with a reflective research approach, I 
documented my observations of Quechua language teachers’ pedagogical approaches during public in-
person and online lessons for Latin Americans in the diaspora (in Canada) and others who were seeking 
to learn or revitalize their home and heritage language.

During these observations, I noticed how teachers and students reinforced their own cultural identi-
ties and they learned to respect and understand other peoples’ differences. As an example of this, in the 
in-person class, a Quechua teacher (in Canada) explained cultural concepts while comparing them with 
Peruvian Spanish and English while students compare with other Latinamerican variations of Spanish 
and variations of English. In the meantime, online Quechua teachers in Perú were able to help students 
to connect back to their roots while (re)learning their ancestral language or simply sparking curiosity 
to learn the Andean language and culture. Most importantly, my reflections on the observations of the 
pedagogical exercises accounted for an intercultural approach to learning about power relations to criti-
cally observe what cultures hold more power than others (Walsh, 2012). Students and teachers realized 
not only that their (heritage/mother) language is an important part of their identity but as a way to inter-
rogate and problematize Western colonial imposed forms of culture and language.

I argue that these experiences in language teaching promote critical intercultural education (Fer-
rão Candau, 2019) towards 1) a holistic approach in which teachers and students learn to respect other 
cultures, 2) a process of becoming aware of other cultures, 3) an understanding that there is not only 
truth, 4) the democratization of language teaching and learning, and 5) collaboration among peers. I 
propose that critical inter/pluriculturality can potentially engage the presence and equitable interaction 
of diverse cultures and the possibility of generating shared cultural expressions, through dialogue and 
mutual respect with the main goal of promoting global citizenship and human coexistence.

This book chapter is divided into the following sections, the first part provides an overview of the 
context and background of the inquiry process, framework, and methodology. The next part describes 
pedagogical practices considering the guiding concepts and the last part presents possible solutions, 
recommendations, and future directions for the revitalization of Indigenous languages.

CONTEXT AND BACKGROUND

Since I was young, I have always been interested in learning languages to understand other cultures. 
I became a language educator and researcher to promote language learning as a tool for intercultural 
understanding. As such, my role has been as an advocate for teaching and learning methodologies that 
seek to support the revitalization of endangered languages with a focus on interculturality. In the past few 
years, the centre of my research has been about exploring how languages can help us connect as humans, 
I learned to understand that languages are systems not only for communication but instruments of social 



 

 

21 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/transculturalinguacin/313530

Related Content

Paratext Analysis of Patronage Factors: An Exploration of Howard Goldblatt's Translation of Mo

Yan's Life and Death Are Wearing Me Out
Hu Liu (2021). International Journal of Translation, Interpretation, and Applied Linguistics (pp. 30-44).

www.irma-international.org/article/paratext-analysis-of-patronage-factors/266314

Connecting Teacher-Made Assessments to Course Learning Outcomes Through Learning

Analytics: An Empirical Model
Julia Chenand Dennis Foung (2019). Handbook of Research on Assessment Literacy and Teacher-Made

Testing in the Language Classroom (pp. 101-125).

www.irma-international.org/chapter/connecting-teacher-made-assessments-to-course-learning-outcomes-through-

learning-analytics/217148

The Role of Language Teacher Beliefs in an Increasingly Digitalized Communicative World
Geoff Lawrence (2020). Language Learning and Literacy: Breakthroughs in Research and Practice  (pp.

774-794).

www.irma-international.org/chapter/the-role-of-language-teacher-beliefs-in-an-increasingly-digitalized-communicative-

world/233128

Foreign Language Anxiety's Impact on Immigrants and Refugees: Review of the Literature
Brian C. McDermott (2020). Handbook of Research on Advancing Language Equity Practices With

Immigrant Communities (pp. 365-378).

www.irma-international.org/chapter/foreign-language-anxietys-impact-on-immigrants-and-refugees/255836

Cultivating Nourishment and Compassion for Young Children's Minds, Hearts, and Souls Using

Spiritual Literacy: Allowing Children to Hear Their Song!
Kathleen I. Harris, Alexis M. Teitelbaumand Mercedes B. Holets (2022). Handbook of Research on Family

Literacy Practices and Home-School Connections (pp. 286-305).

www.irma-international.org/chapter/cultivating-nourishment-and-compassion-for-young-childrens-minds-hearts-and-

souls-using-spiritual-literacy/311409

http://www.igi-global.com/chapter/transculturalinguacin/313530
http://www.irma-international.org/article/paratext-analysis-of-patronage-factors/266314
http://www.irma-international.org/chapter/connecting-teacher-made-assessments-to-course-learning-outcomes-through-learning-analytics/217148
http://www.irma-international.org/chapter/connecting-teacher-made-assessments-to-course-learning-outcomes-through-learning-analytics/217148
http://www.irma-international.org/chapter/the-role-of-language-teacher-beliefs-in-an-increasingly-digitalized-communicative-world/233128
http://www.irma-international.org/chapter/the-role-of-language-teacher-beliefs-in-an-increasingly-digitalized-communicative-world/233128
http://www.irma-international.org/chapter/foreign-language-anxietys-impact-on-immigrants-and-refugees/255836
http://www.irma-international.org/chapter/cultivating-nourishment-and-compassion-for-young-childrens-minds-hearts-and-souls-using-spiritual-literacy/311409
http://www.irma-international.org/chapter/cultivating-nourishment-and-compassion-for-young-childrens-minds-hearts-and-souls-using-spiritual-literacy/311409

