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An Alternative to Traditional
Professional Development in the
K-12 Setting
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ABSTRACT

This chapter introduces ways in which videoconferencing can be used to support professional develop-
ment which is being provided to educators. It looks at the ways in which adults learn, the need for qual-
ity professional development in education, and the different types of professional development which
are being provided. It then goes on to discuss ways in which videoconferencing can be used to make
the transfer of knowledge more effective. After reading this chapter, educators will be able to identify
ways in which they can utilize videoconferencing to make professional development more beneficial
and cost-efficient. It also shows educators how they can break away from ineffective traditional modes
of providing in-service training and move toward more high-quality, comprehensive, and embedded
professional development, which addresses the individual needs of teachers and buildings.
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INTRODUCTION

As professional development continues to trans-
mit practices to educators working in the field, it
is necessary to consider what the most effective
methodsand modes are for assisting in the transfer
ofnew skills, abilities, and knowledge. When plan-
ning a professional development session, many
variables need to be considered including: who
is the audience for the professional development;
what is the audience’s preferred method of learn-
ing; and what is the most effective way to teach
this topic so that people will learn the information.
A more current area of interest to those providing
assistance inimproving the transfer of knowledge
into practice is the role that technology can play
as a support to professional development. More
specifically, whatrole can videoconferencing play
insupporting professional development for teach-
ers and administrators who are in the field?

Adult Learners

Professional development is generally provided to
adults who are working in real-time settings. When
planning a professional development session one
must, therefore, consider how adults learn. Adult
learning theory indicates that characteristics of

Videoconferencing

adult learners that need to be considered include
autonomy, self-directed, goal-oriented, relevancy-
oriented, and practical (Speck, 1996). Adults also
have accumulated life experiences and knowledge
that need to be acknowledged and respected dur-
ing the learning experiences so that they do not
fear being criticized (Speck, 1996).

Merriam (2001) discussed the concepts of an-
dragogy and self-directed learning as two ways to
define adult learning as a unique field of practice.
Merriam noted that, in addition to bringing the
concept of andragogy to light in 1968, Malcolm
Knowles developed five assumptions underlying
the concept. These assumptions were thatan adult
learner: is someone who has an independent self-
concept and who can direct his or her own learn-
ing; has accumulated a wealth of life experience
that is a rich resource for learning; has learning
needs closely related to changing social roles;
is problem-centered and interested in immedi-
ate application of knowledge; and is motivated
to learn by internal rather than external factors
(Merriam, 2001). These are very similar and
somewhat overlapping to what Speck identified
as adult learning characteristics.

Tweedell (2000) pointed out that adults require
learning programs which are specific to their
learning style, and that adults learn best when

Table 1. Adult learning characteristics (Adapted from Speck, 1996)

Autonomous
Self-directed

Goal-oriented

Practical

Relevancy-oriented

214



11 more pages are available in the full version of this document, which may be
purchased using the "Add to Cart" button on the publisher's webpage: www.igi-
global.com/chapter/videoconferencing-alternative-traditional-professional-
development/30789

Related Content

Virtual Mentoring: A Response to the Challenge of Change

Thomas T. Petersand Terrie R. Dew (2011). Telementoring in the K-12 Classroom: Online Communication
Technologies for Learning (pp. 173-185).
www.irma-international.org/chapter/virtual-mentoring-response-challenge-change/46300

Tech-Knowledge in Japanese Early Childhood Education
Tetsuya Ogawaand Satomi Izumi-Taylor (2010). Technology for Early Childhood Education and Socialization:
Developmental Applications and Methodologies (pp. 49-69).

www.irma-international.org/chapter/tech-knowledge-japanese-early-childhood/36622

Educational Robotics and Broadening Participation in STEM for Underrepresented Student Groups
Stephanie Ludi (2012). Robots in K-12 Education: A New Technology for Learning (pp. 343-361).

www.irma-international.org/chapter/educational-robotics-broadening-participation-stem/63423

Designing an Online Interactive Learning Program to Improve Chinese Migrant Children’s Internet
Skills: A Case Study at Hangzhou Minzhu Experimental School

Yan Li, Niki Y. Guoand Maria Ranieri (2014). Transforming K-12 Classrooms with Digital Technology (pp. 249-
265).
www.irma-international.org/chapter/designing-an-online-interactive-learning-program-to-improve-chinese-migrant-childrens-
internet-skills/88974

Programming Robots in Kindergarten to Express Identity: An Ethnographic Analysis
Marina U. Bersand Alyssa B. Ettinger (2012). Robots in K-12 Education: A New Technology for Learning (pp.
168-184).

www.irma-international.org/chapter/programming-robots-kindergarten-express-identity/63414



http://www.igi-global.com/chapter/videoconferencing-alternative-traditional-professional-development/30789
http://www.igi-global.com/chapter/videoconferencing-alternative-traditional-professional-development/30789
http://www.igi-global.com/chapter/videoconferencing-alternative-traditional-professional-development/30789
http://www.irma-international.org/chapter/virtual-mentoring-response-challenge-change/46300
http://www.irma-international.org/chapter/tech-knowledge-japanese-early-childhood/36622
http://www.irma-international.org/chapter/educational-robotics-broadening-participation-stem/63423
http://www.irma-international.org/chapter/designing-an-online-interactive-learning-program-to-improve-chinese-migrant-childrens-internet-skills/88974
http://www.irma-international.org/chapter/designing-an-online-interactive-learning-program-to-improve-chinese-migrant-childrens-internet-skills/88974
http://www.irma-international.org/chapter/programming-robots-kindergarten-express-identity/63414

