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ABSTRACT

Inthepasttwodecades,severalresearchershaveexpressedtheirconcernregardingstudents’attitudes
towardswriting.Toaddresstheeffectsofpeerassessment(PA)on100youngintermediateEFL
learners’writingperformance,thisstudyexaminedwhethertheuseofanonymousreciprocalPA
in 4 public secondary schools in Cyprus would result in considerable improvement in students’
motivationtowardsPAofwritingandtheirwillingnesstowrite.Theanalysisofthedatafromthe
pre-PAquestionnaires indicated that students’ attitudeswerepositivebefore experimentingwith
PAbutimprovedevenmoreaftertheimplementation.Thiswasalsoconfirmedbythefocusgroup
discussionsinwhichshortcomingsofPAwerealsohighlighted.Studentsexpressedtheirwishtouse
multipleformsofassessment,receivemoretraining,andincreasetheirexposuretoPA.Allinall,
students’positiveattitudetowardsPAseemedtohaveaffectedtheirwritingperformanceandviceversa.
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INTRoDUCTIoN

Peerassessment(PA)isaprominentlearningandassessmentmethodintermsofwhichlearners
engage in providing grades and/or feedback to their peers (Topping, 2017). It is frequently
highlightedthatthemainaimofPAisnottoprovideafinalgradeorevaluationbuttoimprove
students’learningjourney(PlanasLladóetal.,2014).PAhasbeensuccessfullyusedatalllevels
ofeducationincludingremedialeducation(Topping,2009).Ithasbeenviewedasanimportant
componentofEnglishasaForeignLanguage(EFL)writinginstructionandhasprovedtohave
animpactonincreasinglearners’motivationandimprovingtheirself-reliancethroughasenseof
personalaccountability(Topping,2010).

Thecurrentstudywishestoaddasecondaryschoollearner’svoicewhichhasbeensofarabsent
intheliterature(Hovardasetal.,2014).ItintendstocomparestrengthsandweaknessesofPAfrom
ayounglearner’sperspectivewhichislacking(Pinter,2017)andproviderecommendationsforthe
successfulimplementationofPAintheEFLwritingclassroom.Itaimstobroadentheknowledge
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ofPAbyexploringadolescentEFLstudents’attitudesfocusingonwritingskillssincerelativelyfew
studiesdevotedtimeandefforttoexaminestudents’perceptionsofPAinanEFLsecondaryschool
context(Tsivitanidouetal.,2011).Finally,ithopestopromotetheideaofinvolvinglearnersinthe
assessmentprocessandencourageeducatorstocollectmultiplesourcesoffeedbackfortheirstudents
byusinginnovativelearning-orientedassessmentmethodssuchasPA.

BACKGRoUND

Accordingtotheliterature,thereisanextensivebodyofresearchonlearners’attitudestowardsPA
(Lin,2018;Meletiadou,2012,2013).Theaffectivebenefitofpeerreviewoverteacherreviewin
EFLwritinghasbeentypicallyrationalizedinmanystudiessincestudentspreferreceivingmultiple
feedbackratherthanone-sidedteachercommentswishingtogainmoreexperienceinwritingand
editingbyreflectingonthewrittenworkoftheirpeers(Gielen&DeWever,2015).

Other studies report that learners clearly prefer to receive feedback from their teacher
although theydoappreciateandacknowledge theirpeers’assistance(Zhao,2014). In their
study,Hovardasetal.(2014)implementedreciprocalonlinePAintheirsciencecourseand
reportedthattheir28secondaryschoolstudents’overallfeelingswerepositive,butsomedid
questionthequalityofpeerrecommendations,thecynicaltoneofcertainpeerassessorsand
the doubtful sincerity of their classmates’ feedback. According to Ruegg (2015), learners
opt for both peer and tutor feedback as they think it is equally important. Topping (2017)
also indicated that students’ inspiration depends on learners’ intellectual involvement and
achievement.From thispointofview, researchers claim that learnersusingPAweremore
inspiredastheirwritingperformancewassignificantlybetterthanthatoflearnersrelyingon
teacherassessment(TA)only(Chengetal.,2015).

Hwangetal.(2014)reportthattheir167participants,whowereinvolvedinaPA-basedgame
developmentapproach,thoughtthatPAassistedtheminassimilatingnewinformationmoreeasily
andencouragedinvolvementintheevaluationprocess.Learnersshowedhighengagementandwere
interestedinexploringPAtechniquestoenhancetheirwritingskills.Moreover,PAincreasedtheir
motivationsincestudentswereable todiscuss theirpersonalviewsandhadachance to identify
similaritiesanddifferenceswiththeirpeers’drafts.ThemarksproducedintermsofPAweremore
reliableasmorepeoplewereinvolvedintheprocedureratherthanonlyoneindividual,theirteacher.
Finally,lackoffavouritismwasalsoevidentintheevaluationprocess.

However,researchhasindicatedvariouschallengesassociatedwithPA.Learnerssometimes
feeltheyareunfitforthistypeofapproachandcannotassesstheirpeers’workreliably(Snowball&
Mostert,2013).Thisresultsintakingtheirrolelightlyandinvestinglesstimeandeffortinfamiliarizing
themselveswiththisnewalternativeassessmentmethod,especiallyiftheyareinexperiencedinPA
andreceivenotraining.McConlogue(2015)hasreportedonlearners’resentmentwhentheyfirst
engageinit.However,researchersclaimthatlearners’attitudestowardsPAimproveastheybecome
moreinvolvedintheprocessofimplementingthisinnovativeassessmentapproach(Mulderetal.,
2014).Variationinlearners’dispositionstowardsevaluationmayrelyconsiderablyonhowindividual
teachersinitiateandplanPA(Kearney,2013).

Moreover,accordingtoTighe-Mooneyetal.(2016),learnersmayoccasionallybeill-disposed,
overly judgemental,or impolitewhenusingPA.Overall, learnersmaystart findingexcusesand
justifyingthemselvestotheirpeerswhentheirworkisviewedunfavourably,especiallybyclassmates.
WhileexperimentingwithPA,somelearnersmayquestionthevalidityoftheirpeers’commentsand
mayfinditdifficulttounderstandtheirclassmatesbecauseoftheiraccentorpronunciation.Dueto
absenceofsecondlanguage(L2)formal(rhetorical)schemata,severallearnersmayhaveunreasonable
assumptionsabouttheideasandorganisationoftheirclassmates’essays.Consequently,peerassessors
mayprovidecommentsthatdonotassisttheseyoungwritersastheytrytoimprovetheirdrafts,thus
fulfillingtheirinstructors’anticipations.
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