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ABSTRACT

Thisstudypresentsaflippedclassroomapproachtailoredtoprovidedynamicinstructionallearningof
onetranslationmoduleinVietnam.Themodeltookconsiderationofrelevantfactorsofactivitytheory
(instruments,rules,community,anddivisionoflabour)to(1)investigatehowitcouldre-orientate
learners’ translationhabitsand (2) findout themitigatedchallengesencounteredbyVietnamese
learners.Thirty-ninejuniorstudentsatapublicuniversityinVietnamparticipatedinthestudy.The
research implementedacasestudydesign,usingsemi-structured interviews toexamine indepth
thebenefitsof this flippedsettinganditsactualchallenges.Thecollectedfindingsrevealed that
thisapproachcouldnotonlybridgethegapsintherelevantliteratureofflippedlearning,butalso
couldimprovelearners’habitstouseappropriatetranslationstrategies.Finally,challengesfacedby
learnersduringtheimplementationwereminimised,thankstothesystematicstructureoftheflipped
classroomprocedureandactivitytheory.

KEywoRdS
Activity Theory, Challenges, Flipped Learning, Learners’ Capabilities, Technology-Assisted, Tensions, 
Translation Habits, Translation Strategies, Translation Training, Vietnam

1. INTRodUCTIoN

Translationtrainingisacomplexdiscipline inwhichgraduatesareexpectedtohavehighability
toparticipateinawiderangeofdomesticandinternationalactivities(Soang,2016).However,the
differencesininstructors’experience,limitedtraininghours,alackofcontextualisedmaterials,and
teachers’additionalresponsibilitiestotheinstitutionsposehugechallengesinthisdiscipline(Nguyen
etal.,2016).Therefore,innovativeapproaches-whichaccountforspecificlearners’needsandlimited
timeallocationofthecurriculum-areneededtoexploitthebetteruseofteachers’andlearners’
time.Theflippedclassroom,therefore,presentspracticalsolutionstotheseissuesbymaximising
thephysicalclasstimewithmorereal-lifepractice,reducingthein-classlectures,andpromoting
interactions,bothinsideandoutsidetheclassroom.
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Inaddition,areviewofrelevantliteraturerevealssomegapsinflippedpedagogy.Foronething,
mostresearchhasfocuseditsimpactsonassessmentscores(Novais,Silva,&MunizJr.,2017;Turan
&Akdag-Cimen,2019)orlearners’attitudes(Awidi&Paynter,2019;Låg&Sæle,2019),which
mightnotbesufficientforacomprehensiveunderstandingofthebenefitsofthisapproach.Therefore,
itisusefultounderstandhowthisapproachactuallyhelpslearnerstodevelopgoodlearninghabits.
Foranotherthing,thereisalackofempiricalstudiesbasedonarigidmethodologicalframework
thatinvestigatethechallengesfacedbylearners.Fromatheoreticalperspective,scholarstypically
proposechallengesfacedbylearnersandinstructorssuchaslimitedaccesstotechnology(Chung&
Khe,2017),unfamiliaritywiththechangingrolesofteachersandstudents(Mustafa,Rahmah,Hanafi,
&Wahidah,2019),andextraeffortsrequiredfrombothsides(Linetal.,2017).Asforempirical
studies,researcherstypicallymentionthechallengesasbeingattributabletounexpectednegative
resultsoftheirfindings,suchasheavyworkloadandunsystematicin-classprocedures(Mustafaet
al.,2019;Song&Kapur,2017).However,noformalstudieshavebeenconductedtoaddressthe
challengessystematically.Therefore,astudywithawell-definedframeworkisneededtoexamine
whatchallengesareactuallyfacedbylearners,andhowtheseelementsmediatestudents’performance.

Tosumup,theglaringscarcityofliteraturemeasuringthebeneficialimpactsofflippedlearning
onvariousaspectsofacademiclearninghaspromptedthisstudytoinvestigatehowthisapproach
re-orientatespositivetranslationhabits,andwhatchallengesarefacedwhentheflippedclassroom
isdesignedbasedonawell-informedinstructionaldesign(Soltanpour&Valizadeh,2018;Zou&
Xie,2019).

2. LITERATURE REVIEw

2.1. Translation Training and Translation Habits
Translationisalinguisticactivitytorendermeaningfromonesourcelanguageintoatargetlanguage
(Newmark,1988),andtranslationtrainingisadisciplinethatcaterstothepreparationoftrainees
forthemarket.AdaptedfromthefunctionalapproachofNord(2012),thekeyfactoroftranslation
requiresthatthecoreinformationinthesourcetextbeingtranslatedisadequatelycommunicatedin
theformofthetargetlanguage.

Translationhabitscouldbedefinedasasetofalltheregular,settled,orbehavioralstrategies
thatlearnersadopttosolvespecifictranslationproblemsbothconsciouslyandunconsciously(Zhu,
2017).Moreover,asDo(2019)maintained,asolidfoundationofgoodtranslationhabitsmeansthat
thetranslatorsareabletoadoptprofessionalstrategiesonaconsistentbasisinappropriatesituations
todotheirassignments.Thismeansindividualswhocandemonstrateexemplarygoodtranslation
habitsarehighlyvaluedandhaveabetteremployability.Inshort,goodtranslationhabitsimplya
highawarenessoftheappropriateuseofprofessionalstrategiesinparticularsituationsandthehigh
frequencyofusingthesestrategiestodothetasks(Zhu,2017).Therefore,helpinglearnerstodevelop
goodtranslationhabitsshouldbegivenmoreconsiderationwithinthetranslationtrainingprocess.
Regardingthisissue,MartíndeLeón(2016)suggestedafive-stepapproachinteachingprofessional
translationstrategiesanddevelopinglearners’translationhabits.Figure1demonstratesthisadapted
approachasfollows.

2.2. Flipped Learning and Translation Training
Flippedlearning(a.k.a.flippedclassroomapproach)isateachingapproachinwhichstudentshave
prioraccesstotheknowledgeandpreparethelessonstoobtainbasicknowledgeaboutthesubject
matter prior to the face-to-face sessions. Then, physical class time is devoted to clarifications,
collaborativepracticeandproblem-solvingactivitiesatahigher-orderthinkinglevel(Bergmann&
Sams,2012).Theunderpinningofthisapproachliesinthejustificationformorefocusondeeper
criticalactivities.Inotherwords,classtimeisoftenusedforproblem-solvingactivitiesbasedonthe
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