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ABSTRACT

Thepurposeofthisstudywastogainanunderstandingofwhatkindofstudentbenefitsmostfrom
studyingundertheflippedlearningmethod.Atotalof43Japaneseuniversitystudentsstudyingina
languagepedagogycourseparticipatedinthisquasi-experimentalstudy.Qualitativedatawastaken
from385studyjournalentriesandinterviewswith15oftheparticipants.Thelanguage(i.e.,English
orJapanese)usedbystudentsinthejournalsandinterviewswasusedtomeasuretheirlinguistic
self-confidence.Theresultssuggestedthatstudentswithhighlinguisticself-confidenceperceivethe
videosusedfortheflippedclassasbeneficialfortheirlearningbutthattheypreferredtochallenge
themselvesby reading the textbookwithout scaffolding from thevideos.Studentswithmedium
andlowlinguisticself-confidence,however, indicatedthat theyfoundthevideoswerebeneficial
for increasing theirunderstandingof thecontentof the textbookand thusparticipateactively in
discussionsheldduringclass.
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INTRodUCTIoN

Thesearch for themost efficient andeffective instructionmethods isusuallyat the forefrontof
teachers’minds,regardlessofthesubjectsbeingtaughtintheirclassrooms.Inlanguageeducation,
andespeciallyinEnglishasaforeignlanguage(EFL)environments,theefficiencyandeffectiveness
ofteachingmethodsareofparticularimportanceasstudentshavefeweropportunitiestoexperience
thetargetlanguagefirst-hand.Therefore,teachersneedtoconsidertechniquestoreducetheamount
ofclassroomtimeinwhichtheteacherismerelytalkingatthestudentsandincreasetheamount
oftimeinwhichstudentscanbeactivelyinvolvedindiscussions,debates,andconversations.One
methodthatachievesthisandhasreceivedmuchattentionoverthepastdecadeisflippedlearning.

In a nutshell, flipped learning is a teaching methodology in which lectures and textbook
explanations,traditionallyperformedbytheteacherinfrontoftheclassroomwithstudentslistening,
arerecordedandmadeavailabletostudentsviaonlinevideosharingwebsites,suchasYouTube®.
Duringclasstime,practiceexercisesandassignments,thatstudentsusuallycompleteathomeina
regularclassroom,arecompletedundertheteacher’sdirectguidance(Alvarez,2011;Moravecet
al.,2010).Becausetheamountofclasstimespentwiththeteacherexplainingthetextbookiskept
toaminimumintheflippedclassroom,moreopportunitiesforstudentstoactivelyparticipatein
discussionsareavailable.Thiscreatesclassesfocusedonthestudentsandtheirneedsratherthan
beingcenteredaroundtheteachersandthechalkboard.
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Thereisnoclearrecordregardingthebirthoftheflippedclassroommethod.Eventhougha
specificterminologywasnotgiventodescribethisteachingmethodatthetime,Mazur(1997),and
laterCrouchandMazur(2001),reportedonphysicsclassesinwhichstudentsweregivenlecturenotes
aweekbeforetheactuallectures.Becausestudentshadalreadyreadthelecturenotesbeforehand,the
majorityofthedesignatedclasstimecouldbespentconcentratingondiscussions,withthelecturenotes
beingviewedasguidestoassiststudentsastheypreparedforeachlesson.Someacademicssuggest
theflippedclassroomconceptoriginatedfromtheworkofLageetal.(2000)withtheirsuggestion
oftheinverted classroom.Thisapproachtoteaching,coinedclassroom flipbyBaker(2000),has
enabledteachersandstudentstotakelearningbeyondthetimeandphysicallimitsoftheclassroom,
settingthetoneforeducatorsintheearlydecadesofthetwenty-firstcentury.

Themodernflippedclassroom,whichmakesuseofthecreativebenefitsofWeb2.0,isoften
formulatedfromtheadviceofBergmannandSams(2012).Since then, thismethod,whichnow
focusedonprovidingstudentswithguidedpreparationforclassbyusingpre-recordedexplanations
of lesson content, has been highly regarded by countless instructors and widely investigated by
researchersonaglobalscale.Oneofthemostwell-knownexamplesofalecturesiteoftenusedfor
flippedclassroomsistheseriesofinstructionalvideosmadeavailableonlinebyKhanAcademy.
Suchanapproachtoeducationemphasizesthatallpeoplelearnandconcentrateindifferentways
andatdifferenttimes(Khan,2012).

Althoughmanystudiessupporttheflippedlearningmethodasonethateffectivelyincreases
students’ motivation and proficiency in language learning, there is little research that considers
whetherornotflippedlearningisindeedbeneficialforallstudents,regardlessofindividualfactors
suchasmotivation,languageaptitude,orperceivedproficiency.Inthispaper,Ifocusonthefinal
ofthesefactors,andwhetherornotthedegreeofastudent’slinguisticself-confidencecanindicate
theireelingsaboutstudyingundertheflippedlearningmethod.

LITeRATURe ReVIew

Flipped Learning
Thepopularityoftheflippedlearningmodelsoaredafterthesuggestionsofhowtosuccessfully
conductflippedclassroomsgivenbyBergmannandSams(2012).Muchoftheearlyresearchwas
focusedaroundthefieldsofscienceandmathematics.Strayer(2012),forexample,reportedonhow
heusedtheflippedlearningmodelaspartofhisstatisticsclasses.Strayersuggestedthatthestudents
intheflippedclassroomgenerallyhadpositiveoutlooksonthisteachingmodel.Moreover,theflipped
learningmodelresultedinmoreopportunitiesforstudentstoparticipateincooperativelearningas
lessclasstimewasspentfocusedontheteachers’explanationsofthetextbook,andmoreclasstime
wasspentfocusedonthestudentsdoingpracticeexercisesunderthedirectsupervisionoftheteacher.

Similarly,inastudyconductedwith67post-graduatestudentsinanepidemiologyclass,Moraros
etal.(2015)suggestedthatmoststudentsinthecourseweresatisfiedwiththeflippedlearningmodel.
However,itwasalsodiscussedthatthesatisfactionwiththeflippedlearningmodeldidmirrorthe
generalsatisfactionwiththecourseoverall.Furthermore,although100%oftheinternationalstudents
(n=24)foundtheflippedlearningmodeltobeusefulforstudying,onlytwo-thirdsofthedomestic
students(i.e.,fromNorthAmerica)sharedtheseopinions.Thedifferenceinperspectivesofthese
twogroupsmaygiveindicationsthattheflippedlearningmodelisespeciallyeffectiveforclasses
conductedwithstudentswhosemothertonguesarenotthatoftheprimarylanguageoftheclass;
thestudentscanviewandreviewvideosattheirleisureand,inthecaseofclosedcaptionsbeing
available,thecontentofthelessonsmaybeeasiertounderstandthaniftheclassesareconductedin
anon-flippedway.

Theeffectsoftheflippedlearningmethodhavealsogainedtheinterestofresearchersinthefield
ofsecondlanguageacquisition.Studieshaveshowntheflippedlearningmodeltobeeffectivefor
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