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ABSTRACT

Massive Open Online Courses (MOOCs) have come to stay supported by the development of
educationaltechnologies,andwithinthem,LanguageMOOCs(LMOOCs)areaphenomenonthat
hasriseninexpectationsbutalsoshowntheirlimitations.Thisstudyaimsatcomparingstudents’
preferencesfromtwouniversities (UCO,Spain,andULS,Poland)regarding the learningdesign
preferencesofLMOOCsandanalyzingwhethertherearedifferencesbasedonsocioculturalcontext,
gender,andeducationalstage.Therespondents(n=260)statedtobeinfavorofabalancebetween
theconstructivistandinstructionisteducationalpracticesinonlinelanguagecourses.Thefindings
revealsignificantdifferencesregardingLMOOCslearningandfeedbackdesignintermsofgender
andsocioculturalcontext,whilenosignificantdifferenceswerefoundbetweenundergraduateand
postgraduatestudents.Theseresultsmaybeusedtoplaninnovativeandeffectivelearningsituations
thatsuitlearners’needsandpreferences,whichshouldleadtohigherqualityoflearningandhigher
learnerengagementandsatisfaction.
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INTRODUCTION

Therehasbeenarapidgrowthintheuseofonlinelearningtoolsatuniversities,whichchangesthe
wayindividualsteachandlearn.TheCOVID-19pandemichascauseddistanceeducationandopen
learning tobecome thenorm.This situation showed the strengthsandweaknessesof theonline
coursesdeliveredbycollegesanduniversities.Studentlearningneedsandpreferencesarechanging,
andtheyneedtobereflectedinthedesignandthedeliveryofthecourses.Itisvitaltorecognizethe
roleoflearnerininfluencingthequalityoflearningviaMOOCs(Liu,etal.,2014).

Theaimofthestudyistocompareuniversitystudents’preferencesforthelearningdesignof
LMOOCsandanalyzewhethertherearedifferencesconsideringthreevariables:socioculturalcontext,
genderandeducationalstage.Forthispurpose,ReindersandPegrum(2017)evaluationcriteriafor
thelearningdesignofMobileAssistedLanguageLearning(MALL)resourcesisconsideredasthe
startingpoint.Basedontheseconsiderations,fourhypotheseswerepostulated:
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• Hypothesis1(H1):FLstudents’preferencesregardingLMOOCscaninformtheirfuturedesign
toimprovetheirquality.

• Hypothesis2(H2):FLstudents’preferencesregardingLMOOCdesignaredifferentdepending
ontheirsocioculturalcontext.

• Hypothesis3(H3):FLstudents’preferencesregardingLMOOCdesignaredifferentdepending
ontheirgender.

• Hypothesis4(H4):FLstudents’preferencesregardingLMOOCsdesignaredifferentdepending
ontheireducationalstage.

Massive Open Online Courses (MOOCs), term coined in 2008 by Cormier and Alexander
(Siemens, 2012), have come to stay supported by the development of educational technologies.
The ideaofMOOCs isnotnew- theyare thenaturalevolutionofOpenEducationalResources
(OERs)andmovementssuchastheOpenCourseWare(Fernández,&Webster,2014).Although
MOOCshavecontinuedtoevolve,theirfundamentalcharacteristicsofbeingopen,participatoryand
distributedusuallyatnocharge(exceptforissuingcertificates),haveremainedconsistent(Bogdan,
2017). Learning is enhanced by participation, which is voluntary, and knowledge is distributed
acrossanetworkofparticipants.MOOCsareavailabletoanynumberofpeopleworldwide,andtheir
participationdependsontheirneedsandinterestsaswellasontheabilitytoconnecttotheInternet
(Babori,etal.,2019).

Nonetheless,thedifficultythatmayarisewhentherearesomanyusersonacourseatthesame
time,asthediversityoflearnersrequiresmethodsforadaptationasthereisnoone-size-fits-alllearning
environment(Rüdian,etal.,2019).CriticismofMOOCsinclude(i)lackofpedagogicalrigorand
theoreticalfoundation(Colpaert,2018;Mehta,2017);(ii)lowcompletionrates(Vickers,2017;Poy,
&Gonzales-Aguilar,2014);thefactthateventhoughMOOCsaredesignedforeveryoneandareto
connectparticipantsacrosscontinentsandcultures,theyaredevelopedmostlybyawhite,male,English
voice(Denek,&Hertzfeld,2019);(iii)ahiddenbusinessmodelbasedonpayments(Shah,2017).

Despitetheirflaws,MOOCscontinuetobepopularamongstudentsandhavethepotentialto
transformuniversityeducation.RecentreportsbyShah(2019a,2019b)showthatthedeclineinthe
useofMOOCsmightbeexaggerated.

LanguageshavealsofoundtheirplacewithinMOOCs.Therearestill,however,relativelyfew
studiesavailabletoconfirmtheeffectivenessofLanguageMOOCsorLMOOCS,especiallywhenit
comestofundamentalaspectssuchaseducationaltheory(Sallametal.,2020;Gimeno-Sanz,etal.,
2018;Palacios-Hidalgo,&Huertas-Abril,2016),aslanguagelearningisnotonlyknowledgebutalso
skillsbased.Nonetheless,themajorityofexistingLMOOCsfollowaninstructivistapproachwhich
doesnotpromotecollaboration(Proudfoot,2017).Asaconsequence,additionalfunctionalitiesonthe
coursesarerequiredsuchasscheduledinstructor-ledGoogleHangoutssessionstosupportsynchronous
oralinteraction,ororganizinglearner-drivenspeakingpracticesessions(Gimeno-Sanz,etal.,2018).

Asshownabove,therearenumberofissuesthatstillneedtobeaddressedintermsofLMOOCs
design, includingwhetherLMOOCsofferenoughlinguistic-didacticfunctionalitiesandrangeof
learningpathsforstudents.,Mostcertainly,abetterunderstandingofthestudents’possibleintentions
orexpectationscouldhelptoimprovethefuturedesignofcoursesandleadtotheadoptionofcurricular
decisionsthatwouldenablerespondingtothem(Fernández-Díazetal.,2019).

BACKgROUND

Nowadaysthereisamovefromteacher-centerededucationmodelstoastudent-centeredapproach
focusing mainly on competency-based learning (Duignan, 2020). In accordance with this view,
thenewteacher’sroleistocreatepedagogicallyinformedlearningexperiencesthatwouldenable
studentstobuildtheirknowledgeandbecomeself-directedlearners(Karga,&Satratzemi,2019).In



 

 

15 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/article/learning-design-preferences-in-

lmoocs/291106

Related Content

Computer-Mediated Communication: Emerging Media and Themes
Adams B. Bodomo (2010). Computer-Mediated Communication for Linguistics and

Literacy: Technology and Natural Language Education  (pp. 314-370).

www.irma-international.org/chapter/computer-mediated-communication/36012

Foreign Language Teacher Perceptions of the Virtual Classroom
Merilyn Meristo, Aleksandra Ljalikovaand Aigi Heero (2022). International Journal of

Computer-Assisted Language Learning and Teaching (pp. 1-19).

www.irma-international.org/article/foreign-language-teacher-perceptions-of-the-virtual-

classroom/291112

WebCT Design and Users' Perceptions in English for Agriculture
Ma Camino Bueno Alastuey (2009). Handbook of Research on E-Learning

Methodologies for Language Acquisition (pp. 480-496).

www.irma-international.org/chapter/webct-design-users-perceptions-english/20046

The French Digital Kitchen: Implementing Task-Based Language Teaching

Beyond the Classroom
Paul Seedhouse, Anne Preston, Patrick Olivier, Dan Jackson, Philip Heslop, Thomas

Plötz, Madeline Balaamand Saandia Ali (2013). International Journal of Computer-

Assisted Language Learning and Teaching (pp. 50-72).

www.irma-international.org/article/french-digital-kitchen/76906

An Exploratory Study of the Effects of Extended Online Thematic Listening

Tasks on the Development of Listening Comprehension
Yu-Chih Sun, Wen-Li Changand Fang-Ying Yang (2011). International Journal of

Computer-Assisted Language Learning and Teaching (pp. 37-53).

www.irma-international.org/article/exploratory-study-effects-extended-online/56326

http://www.igi-global.com/article/learning-design-preferences-in-lmoocs/291106
http://www.igi-global.com/article/learning-design-preferences-in-lmoocs/291106
http://www.igi-global.com/article/learning-design-preferences-in-lmoocs/291106
http://www.irma-international.org/chapter/computer-mediated-communication/36012
http://www.irma-international.org/article/foreign-language-teacher-perceptions-of-the-virtual-classroom/291112
http://www.irma-international.org/article/foreign-language-teacher-perceptions-of-the-virtual-classroom/291112
http://www.irma-international.org/chapter/webct-design-users-perceptions-english/20046
http://www.irma-international.org/article/french-digital-kitchen/76906
http://www.irma-international.org/article/exploratory-study-effects-extended-online/56326

