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ABSTRACT

This chapter describes the conversion of a face-to-face reading clinic held on a university campus to 
one implemented fully online. Two faculty members, in different disciplines, worked collaboratively with 
a local elementary school principal to transition the program to the new format. Teacher candidates 
from several certification areas worked together in pairs to tutor a shared tutee. The transition to virtual 
instruction involved rethinking ways to prepare candidates to conduct assessments, plan and imple-
ment engaging instruction, and monitor progress in a virtual environment. This chapter will provide 
a description of this model, along with the logistical and pedagogical decisions made and the lessons 
learned along the way.

INTRODUCTION

How did you “pivot?” This key question of the past year is particularly crucial to those in teacher prepara-
tion. Not only were teachers and students across the globe forced to pivot rapidly and unexpectedly from 
face-to-face to remote instruction, but teacher preparation program faculty had to reconfigure courses to 
enable their students to engage in meaningful remote field experiences (Carrillo & Flores, 2020; Mutton, 
2020). Institutions of higher education were suddenly left in a position to largely “fend for themselves” 
as they endeavored to construct alternative opportunities for candidates to participate in the practical 
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experiences necessary to develop the requisite knowledge, skills, and dispositions to become competent 
teachers (Quezeda et al., 2020, p. 472).

This chapter describes one such unexpected pivot, the conversion of a face-to-face reading clinic 
held on a university campus to one implemented fully online. Two faculty members, in different disci-
plines, worked collaboratively with a local elementary school principal to transition the program to the 
new format. The transition involved rethinking ways to prepare candidates to conduct assessments, plan 
and implement engaging instruction, and monitor progress in a virtual environment. This chapter will 
provide a description of this model along with the changes necessitated by the pivot, the logistical and 
pedagogical decisions made, and the lessons learned along the way.

BACKGROUND

In order to serve all learners, teachers must be prepared to work together to provide intervention to students 
in need of additional support. Unfortunately, research to date indicates that they may be inadequately 
prepared to do so (Fowler et al., 2019; Hurlbut & Tunks, 2016), due in part to their lack of authentic 
classroom experiences. Teacher preparation programs must thus ensure that candidates gain the experi-
ence necessary to provide high-quality intervention, while simultaneously providing opportunities for 
them to acquire the competencies needed to support delivery of virtual instruction that this past year has 
taught us will be critical to their future success.

Preparing Teachers for MTSS/RTI

Multi-Tiered Systems of Support (MTSS), including Response to Intervention (RTI), are designed to 
prevent academic difficulties, address disproportionality in special education, and support more accurate 
identification of students with disabilities (Blackburn & Witzel, 2018; Coyne et al., 2018; Fuchs et al. 
2014; International Literacy Association, 2013). Although MTSS/RTI have been increasingly adopted 
in districts throughout the, teacher preparation to engage in such processes remains inadequate (Barrio et 
al., 2015; Fowler et al., 2019; Harvey et al., 2015; Hurlbut & Tunks, 2016). In order to ensure effective 
implementation, teachers must develop expertise in a variety of domains, including: multi-tiered models, 
data-based decision making, the problem-solving process, curriculum and instruction, the classroom 
environment, and collaboration, along with the necessary professional attitudes and beliefs (Prasse et 
al., 2012), such as believing that all students can learn and meet academic benchmarks and that data 
should be used to make instructional decisions.

Reading Intervention

Among students who experience academic difficulties, reading is the most common area of concern 
(Morrow, 2019). Educator preparation programs continue to address the inadequacies of preparing teacher 
candidates to implement effective early reading intervention (Al Otaiba et al., 2012), noting a lack of 
basic knowledge related to working with students who demonstrate reading difficulties (Hoppey, 2013). 
In their review of 10 years of research focused on teacher preparation for RTI, Barrio and colleagues 
(2015) found that candidates felt unprepared to provide reading intervention for students and that this 
was due to their lack of experience within authentic classroom settings. Teachers who have been afforded 



 

 

19 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/a-university-based-reading-clinic-and-the-pivot-

to-online-instruction/290762

Related Content

Teacher Identity (Re)Construction within Professional Learning Communities: The Role of

Emotions and Tensions
Pinar Kocabas Gedikand Deniz Ortactepe (2017). Facilitating In-Service Teacher Training for Professional

Development (pp. 86-97).

www.irma-international.org/chapter/teacher-identity-reconstruction-within-professional-learning-communities/173274

Field-Based Learning for Minority Educators: Developing Situationally Relevant Self-Awareness

Practices in the Field Experience
Rebecca J. Blankenship, Paige F. Paquetteand Cheron H. Davis (2019). International Journal of Teacher

Education and Professional Development (pp. 1-23).

www.irma-international.org/article/field-based-learning-for-minority-educators/233499

Integrating Mentees in Mentoring Activities
El-Hussein A. Y. Aly (2018). Mentorship Strategies in Teacher Education (pp. 182-196).

www.irma-international.org/chapter/integrating-mentees-in-mentoring-activities/204160

Context and the Continuum: Insights and Connections Between Preparation, School

Organization, and Beginning Teachers' Instruction
William Waychunas (2022). Handbook of Research on the Educator Continuum and Development of

Teachers (pp. 338-358).

www.irma-international.org/chapter/context-and-the-continuum/307294

A Case Study of the Effectiveness of Online Graduate Teacher Education in TESOL
Peter Adamy, Amy Correiaand David Byrd (2022). International Journal of Teacher Education and

Professional Development (pp. 1-18).

www.irma-international.org/article/a-case-study-of-the-effectiveness-of-online-graduate-teacher-education-in-

tesol/284482

http://www.igi-global.com/chapter/a-university-based-reading-clinic-and-the-pivot-to-online-instruction/290762
http://www.igi-global.com/chapter/a-university-based-reading-clinic-and-the-pivot-to-online-instruction/290762
http://www.irma-international.org/chapter/teacher-identity-reconstruction-within-professional-learning-communities/173274
http://www.irma-international.org/article/field-based-learning-for-minority-educators/233499
http://www.irma-international.org/chapter/integrating-mentees-in-mentoring-activities/204160
http://www.irma-international.org/chapter/context-and-the-continuum/307294
http://www.irma-international.org/article/a-case-study-of-the-effectiveness-of-online-graduate-teacher-education-in-tesol/284482
http://www.irma-international.org/article/a-case-study-of-the-effectiveness-of-online-graduate-teacher-education-in-tesol/284482

