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ABSTRACT

Globalcommunitieshavebeenworkinginseveraldirectionstoprovideameaningfulpathwayto
developthe‘reflectiveteachers’,acadreofconfident,effective,andefficientteachersforthe21st
century’sfast-changingglobalizedsocietywhocanteacheffectivelyindiverseclassrooms.Forthis
tohappen,thedevelopmentof21st-centuryskillsamongteachersneedstobefocusedrightfromthe
teacherpreparationstage.ThisstudysoughttoinvestigatetheIndiantraineeteachers’perceptionof
theseessentialskills,towhatextenttheseskillswereintegratedintoteachereducationprograms,and
challengestotheirintegration.Thestudyfollowedamixedapproachcomprisingofbothquantitative
(e.g.descriptivesurvey)andqualitative(e.g.,interview)researchmethodstaking500traineeteachers
from50teachers’trainingcollegesusingastratifiedrandomsamplingtechnique.Datawereanalyzed
descriptivelyandinferentially.Findingsrevealedthatfewskillswerepartiallyintegratedwhileothers
werepoorlyintegrated,significantdifferenceswerefoundintheingestionoftheseskillsbetween
traineesofprivateandgovernmentteachertrainingcolleges,andthereby,hamperingtheaimofmaking
teachersreflective.Thestudyalsonotedthechallengesinintegratingtheseskillsthatwillprovide
avaluablereferenceforteachereducationcurriculumplanningandimplementationwithaviewof
providingaholisticeducationalexperienceamongtraineeteachersacrosscountries.
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INTRoDUCTIoN

“Ifweteachtoday’sstudentsaswetaughtyesterday’s,werobthemoftomorrow”saidJohnDewey
(inLands,2011)implyingthatwemustofferstudentsauthenticlearningexperiencesthatprepare
themfortheever-evolvingchallengesthatlieaheadandengage,equip,andreadythemtoleadinto
the21stcentury.Ourstyleandapproachtoteachingmustemphasizethelearninginthe21stcentury.
Tocounterthesechangesacadreofspeciallytrainedteachersisneededthatseekstopromotethe
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conceptofteachingasaprofessionmakingprofessionaldevelopmentamust(UNESCO,2003).A
solaceofthisdemandwegetinthewordsofJohnDeweyaswellwhenhesaid,“wedonotlearnfrom
experience…welearnfromreflectingonexperience”(Mantell&Barnett,2014).Herewegetthe
conceptofareflectiveteacherwhoregularlydedicatetimetoevaluatetheirteachingpractice,analyze
theirteaching,andconsiderhowtheymightapproachparticulartasksorchallengesinthefuturewhich
isurgentforteachinginthe21stcenturyclassroomssinceeducationinthe21stcenturyisprofoundly
affectedbychangesinsociety:globalization,technology,labourmarketdynamics,immigration,etc
(Cretu,2017).The21stcenturyhasbroughtitschangesandchallengeswhichdemandthatteachersbe
appropriatelyprepared,trained,andequippedwiththerightskillswhichwillhelpthemtodealwith
suchchallengesintheirprofessionbecause,qualityofteachersdeterminesthequalityofeducation
thatislinkedwithnation’sdevelopment(Trilling&Fadel,2009).Theeffectofglobalizationandother
pressuresandchallengessuchastherapidtechnologicaladvancements,changingpatternsofwork,
theexplosionininformationaccessandusehavebroughtincertaindemandsoneducation.These
changesinspiretoaccommodateandassimilatethe21stcenturyskillsbytheteacherssincetheyare
toinadifferentperspectivenow,learningcouldneverhappenthewayitishappeningthesetimes
(Stewart,2014).Reflectionovertheseskillswithanalysingandevaluatingthedegreetheassimilation
oftheseskillscouldbeagoodfocusforresearchthatisfollowedinthisstudy.

REFLECTIVE TEACHER

Teachersshouldalwayskeepengagedinfindingnewwaysofteachingandavoidroutinebehaviour
throughreflectivepractices.Reflectivepracticewas introduced in the latenineteenthcenturyby
DeweywhichwasfollowedbysubsequentscholarslikeSchon,Kolb,andGibbs(Rushton&Suter,
2012). Dewey (1993) argued, a reflective process starts with a perceived conflict in a context,
continueswiththeinterpretationofclassroomactivities,andendsindecidingtoremovetheproblem.
Reflectiveteachingisthemethodtodealwithclassroombarriers.Inthisprocess,teachersshould
notbepassiveinclassroomsituationsrathertheyshouldhaveanactiveroleasaninnovatorinthe
classroom(Dewey,1993).Gore&Zeichner(1991)proposedthatreflectionisthinkingaboutanaction
inthecontextcomprisedoftwoprocesses,self-observationandself-evaluation.Reflectiveteachers
engageinacontinuouscycleofself-observationandself-evaluationforknowingtheirreactionsto
classroomsituations.Farrell(2008)saidteacherscanovercomedoubtsandfearstocriticallyassess
theirpracticeandmakeameaningfulchange.Inreflectiveteaching,accordingtoCunningham(2001
ascitedinJuhary,2014,p.141),observingandrefiningteachingpracticesonanongoingprocessisa
vitalgoal.Thisgoalcanhelpteacherstorecovertheirteaching,andadoptsuitablestrategiestoteach
inaparticularsituation.McKay(2007)hasidentifiedthreefactorscontributingtoreflectivepractice-
teachers’experiences,sufficientknowledge,andindividualvalues.JozeTajareh&Rashtchi(2019)
said,tobereflectiveateacherneedstobeadequatelyskilledwiththelatestcohortsofeverynuancein
knowledge.Mann(2005)saidtheprocessofreflectiveteachingrelatestotheconceptofdevelopment,
education,andtraining.TheAmericanAssociationofCollegesforTeacherEducation(AACTE)and
thePartnershipforthe21stcenturySkillsbelievenewteachercandidatesmustbeequippedwiththe
21stcenturyknowledgeandskills,andlearnhowtointegratethemintotheirclassroompracticefor
ournationtorealizeitsgoalofsuccessfullymeetingthechallengesofthisCentury(AACTE,2010).
Changes in thedemand for skillshaveprofound implications for the competencies that teachers
themselvesneedtoacquiretoeffectivelyteachthe21stcenturyskillstotheirstudents(OECD,2012
citedasAndreas,2012).FormerUSAPresidentBillClinton(1998)statedinhis‘Call for Action for 
American Education in the 21st century’that,everycommunityshouldhaveatalented,reflective,
anddedicatedteacher ineveryclassroomandconsequently, theemphasisonmassivetrainingof
teacherswithoutintegratingthemuch-requiredskillswould,therefore,meanwastageofresources.
Focusonmakingteachersreflectiveisatthecentreofattentioninanycountryacrosstheglobelately
bringingwide-ranging reformsof curriculum, instruction, andassessmentswith the intentionof
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