International Journal of Digital Literacy and Digital Competence
Volume 12 « Issue 1 « January-March 2021

The Forms of Education

Diletta Chiusaroli, University of Cassino and Southern Lazio, Italy

ABSTRACT

A key figure as an interpreter of the spirit of the time, the educator needs continuous training. This
is an essential requirement for carrying out what is one of the main aspects of his work: facilitating
inclusion, limiting any type of marginality and social exclusion. The role of the educator, based
primarily on humanistic and social knowledge, is also rich in ethical values. Two valuable allies that
the educator cannot help but resort to are observation and active listening; in fact, while observation
allows us to collect the necessary information, by listening we welcome the other, with his strengths
and weaknesses. To educate is also to communicate, to be close to the student, to communicate also
with looks and gestures. In his action, the effective educator must also follow the path of dialogue,
reciprocity, and communicative integration. This chapter explores these forms of education.
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1. INTRODUCTION

Due to the many changes in the landscape of a society affected by a constant and, in some respects,
intangible evolution, there are numerous professionals employed in the social field for which the need
to periodically correct the course of work is a process inevitable as well as fundamental.

The role of the educator stands out among these, not in order of importance but for the centrality
it plays in the issues we are about to explore.

Since the early 1970s (Fasan, 2019, p. 79), concomitantly with the spreading of training courses,
the educator is called to acquire and make his own tools and skills to ensure that his work is able to
rely on adequate methodologies, which can be used with the aim not to disregard the needs of the
reference user.

“The impulses given by the cultural and social movements of the 60s and 70s helped to convey the
idea that people with problems should not reside or attend total, closed institutions (asylums, special
institutions for the handicapped or institutions for minors without families, orphanages) promoting
a new mentality and culture of integration and access to rights and services open to all, including
people whose problems or pathologies caused marginalization or exclusion” (Scarpa, 2018, p. 10).

Therefore, we are witnessing the disappearance of the rigidity of some pedagogical practices,
instead of interventions aimed at compensating for the custodial nature of a system made obsolete
by irreversible socio-cultural changes.

The strengths and weaknesses of the educational profession are therefore attributable to that
sequence of transformations which, masterfully explained by the Polish sociologist and philosopher
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Zygmunt Bauman (2006) in the very close definition of “liquid society”, disorient the educator, on
the one hand, and they push to a continuous search for new approaches, on the other hand.

The constant variable that accompanies the long journey of the educator, from the historical period
in which the phenomenon of his renewal begins, up to the task that he is called to carry out in the
context of contemporary reality, is the perennial search for a balance, where “flexibility, understood
in this way, has had and still has a significant impact on people’s biography, as it has translated and
is translated into a dramatic existential precariousness” (Ferrante, 2017, p. 3).

As the basic cell and beating heart of a society in constant evolution, all the frailties resulting
from the social metamorphosis that pervades our time coexist in the family; in the modern sense of
the term, the family is the place where “we learn to be in relationship, and this process cannot take
place except through an interpretation of values that involves a complex mediation with society”
(Fadda, 2007, p. 8).

From a regulatory point of view, a clear signal of the awareness on the part of government
institutions regarding the substantiality of conferring appropriate support to families, cores, among
other things, distorted by a modernity that blurs the contours of a traditionalism imprinted for centuries
in the collective imagination, is the framework law 328/2000.

Law 328/2000 (Framework law for the realization of the integrated system of social
interventions and services) is the law for assistance, aimed at promoting social, welfare and
socio-sanitary interventions that guarantee concrete help to people and families in difficulty
(Tramma, 2005). The main purpose of the law is, in addition to the simple assistance of the
individual, also the support of the person within their own family unit. The quality of life, the
prevention, reduction and elimination of disabilities, personal and family hardship and the right
to benefits are the objectives of Law 328/2000. For the first time, a national fund for social
policies and interventions is also set up, aggregating and expanding the existing sectoral funding
and allocating it to regional and local planning.

In conjunction with the aforementioned, the mission of the territorial social services is attended
to by a significant change of intent, aimed at making these latter instruments the cornerstone of a
renewed challenge: social leveling.

In line with the new national provisions, the sociologist Pierpaolo Donati’s (2012) proposal
regarding “Family mainstreaming” is placed, that is a strategy to support family policies aimed at
countering the problem of demographic imbalances, through a functional and responsible use of
structural European funds.

Donati (2012) hopes to invest in a family / resource model and in a sustainable development of the
latter where, “sustainability must above all be generativity, that is, a sustainable society of tomorrow
is not one that closes because resources decrease, but is the one that knows how to regenerate, knows
how to promote the generativity of society ” (Secci, 2013, p. 62).

Since 1989, in almost all the Italian regions, policies have been activated to strengthen and
support the most vulnerable families, through the promotion of family friendly initiatives, even if
“social policies, in order to be defined as family members, must be explicit, that is they must be
clearly addressed to the promotion of the family, they must be coherent, that is, they must contain a
series of integrated norms, they must finally be legitimized through an institution that takes care of
the promotion of the family. Often in Italy this integration has not been achieved, and with respect
to family policies, Italy is very late ” (Vogliotti & Vattai, 2015, p.18).

A key figure as an interpreter of the spirit of the times, the educator needs continuous training, an
essential requirement for carrying out what is one of the preponderant aspects of his work: facilitating
integration, stemming any type of marginalization and social exclusion.

Summing up of constructed and conscious choices, the educational intervention is the result of
professional actions and is carried out in synergy with the competent authorities, aiming at achieving
full socialization of the individuals involved.
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