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ABSTRACT

Teacher educators committed to social justice are charged with preparing future professionals with the 
knowledge and skills characteristic of change agents. This chapter explains how two university faculty 
members co-taught a general education course about education and social justice enlisting service-
learning. This multidisciplinary course allowed teacher candidates to work with peers from other ma-
jors to select, plan, and implement a service-learning project. The structure and design of the course is 
described, along with examples of readings, film, media, and organizations that promote social justice. 
Qualitative reflections from former students are included, along with descriptions of service-learning 
projects. Recommendations and implications for teacher educators designing a similar course are provided.

INTRODUCTION

This chapter describes how two university teacher education faculty members incorporated service-
learning in a general education course entitled, Education and Social Justice. From 2014-2017, the authors 
co-taught a “Grand Challenge” course at the University of Rhode Island, which employs students from 
across academic disciplines at the university to engage in learning about diverse perspectives that ad-
dress a “significant global challenge” (University of Rhode Island Office of the Provost Website, 2014). 
Using theoretical underpinnings within social justice (Adams et. al, 2013), small groups of students 
planned and implemented service-learning projects designed to serve individuals who have traditionally 
been marginalized in the United States (US) educational system. This chapter includes a brief review of 
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literature supporting service-learning, a description of the course, examples of service-learning projects 
that students organized, quotes from former students, and implications for teacher educators who plan 
to implement a similar course. Employing social justice tenets from Adams et. al (2013), the authors 
share how service-learning projects, whose goal was to create culturally aware and responsive persons, 
led to: 1) recruiting students into teacher education programs; and 2) facilitating service-learning groups 
comprised of students from diverse majors, backgrounds, and experiences.

TEACHING FOR SOCIAL JUSTICE

Teacher educators committed to social justice have been tasked with ensuring that, in their teaching, 
candidates are culturally responsive, (i.e. Darling-Hammond, 2006), inclusive, (i.e. Hamilton-Jones & 
Moore, 2013; Vaccaro, August, & Kennedy, 2012; Rembis, 2010), and prepared to use language that 
promotes social justice (i.e. Tharp, 2012). In a world with grave injustices and disparities, educators 
have a tremendous responsibility to teach social justice. Historically, not all social identity groups have 
been given the same opportunities in the United States or in our schools. Race, ethnicity, gender, social 
class, ability, and sexual orientation exert an undeniable impact on one’s experiences.

Teachers face these societal injustices in the context of working with children and families within 
schools (Nieto, 2000); yet teachers are overwhelmingly White and middle class, suggesting that many 
teachers have limited experiences in working with marginalized groups outside of school-based situa-
tions (Boyd, Lankford, & Loeb, 2005; Villegas, 2007). Service-learning provides a unique opportunity 
for future educators to learn from individuals who have been marginalized in society within a context 
that is outside their classroom milieu. The authors designed a service-learning course so that students 
could experience the theories and concepts presented in the course content and “build a sense of civic 
responsibility as they address community-identified needs through course goals, objectives, and strate-
gic experiences” (Sulentic Dowell & Meidl, 2017, p.190). Researchers have found that service-learning 
reduces teacher candidates’ stereotypes of urban students from poor backgrounds (Conner, 2010), helps 
candidates identify their own ethnocentric beliefs (Chang et al., 2011), and promotes identity develop-
ment (Farnsworth, 2010).

Sulentic Dowell & Meidl (2017) recommend that teacher educators look outside the traditional 
school-based setting to develop service-learning partners as a way to expand opportunities for future 
teachers. Expanding opportunities outside of a school setting allows teacher candidates to see how vari-
ous groups, marginalized in schools, experience the world outside of the typical educational context. For 
instance, a teacher candidate may learn in a practicum setting that students utilize the free and reduced 
lunch program. However, it is unlikely that the teacher candidate would understand how the issue of 
childhood poverty is an issue confounded by lack of affordable housing, jobs that pay a living wage, 
institutional racism, and access to healthcare – all issues they would learn about if serving in a local 
homeless shelter or food pantry.

AUTHORS’ COURSE DESCRIPTION

The course, Education and Social Justice, aimed to teach undergraduate university students about groups 
within the US education system that have been historically marginalized based on race, ethnicity, gender, 



 

 

14 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/a-grand-challenge/270086

Related Content

Social Ecology of Engaged Learning: Contextualizing Service-Learning With Youth
Joan Arches, Chi-kan Richard Hungand Archana Patel (2021). Research Anthology on Instilling Social

Justice in the Classroom (pp. 683-693).

www.irma-international.org/chapter/social-ecology-of-engaged-learning/270118

Art Empowering At-Risk and Opportunity Youth: A Case Study of artworxLA
Denise A. Gray (2017). Handbook of Research on the Facilitation of Civic Engagement through Community

Art (pp. 320-338).

www.irma-international.org/chapter/art-empowering-at-risk-and-opportunity-youth/172989

Introduction to Campus Activism in the 21st Century
 (2017). Student Activism as a Vehicle for Change on College Campuses: Emerging Research and

Opportunities  (pp. 1-15).

www.irma-international.org/chapter/introduction-to-campus-activism-in-the-21st-century/178315

The Development of the Teacher Social Justice Advocacy for Children Scale
Danah Barazanji, Johanna E. Nilssonand Anum Khalid (2023). Handbook of Research on Solutions for

Equity and Social Justice in Education (pp. 107-122).

www.irma-international.org/chapter/the-development-of-the-teacher-social-justice-advocacy-for-children-scale/319765

Major Issues Affecting Government Data and Information in Developing Countries
Saleem Zoughbi (2020). Open Government: Concepts, Methodologies, Tools, and Applications  (pp. 862-

871).

www.irma-international.org/chapter/major-issues-affecting-government-data-and-information-in-developing-

countries/235211

http://www.igi-global.com/chapter/a-grand-challenge/270086
http://www.irma-international.org/chapter/social-ecology-of-engaged-learning/270118
http://www.irma-international.org/chapter/art-empowering-at-risk-and-opportunity-youth/172989
http://www.irma-international.org/chapter/introduction-to-campus-activism-in-the-21st-century/178315
http://www.irma-international.org/chapter/the-development-of-the-teacher-social-justice-advocacy-for-children-scale/319765
http://www.irma-international.org/chapter/major-issues-affecting-government-data-and-information-in-developing-countries/235211
http://www.irma-international.org/chapter/major-issues-affecting-government-data-and-information-in-developing-countries/235211

