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ABSTRACT

ThispaperpresentsaframeworkforteachingEnglishinsynchronouscomputer-mediatedenvironments.
Thisresearchshowsthecomponentsoftheframework,howitmaterializesintheteachers’pedagogical
practices,andinthestudents’perceptionsoflessonsdesignedusingtheframework.Thesourcesofdata
forthisinvestigationareaquestionnaireforstudents,in-depthinterviewswithteachers,andananalysis
ofthetranscriptsofsynchronoussessionsthatwereplannedandexecutedusingtheframework.This
investigationpresentssuitableguidelinestoplan,carryout,andcloselessonsdeliveredsynchronously.
Thisstudyshowsthatwhentheframeworkisused,ithelpsteachersplanactivities,anditsupports
thecreationofasuitableenvironmentforlearningEnglishonline.Thisinvestigationalsoshowsthat
whentheframeworkisemployed,itpromotesarisk-freeenvironment.Itencouragescollaboration,
anditfostersthelinkingofideasandthecomprehensionoffundamentalconcepts.
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INTRodUCTIoN

Itisestimatedthatmorethan400millionpeopleinLatinAmericaandtheCaribbeanhaveaccess
to the Internet (InternetWorldStats, 2018).This expansionhas generated an increase in online
learningopportunities.Forexample,inColombia,therearemorethanathousandonlineprograms
forhighereducationthatrangefromundergraduatetograduatedegrees(MinisteriodeEducacion
Nacional,2016).

Severalchallengeshavesurfacedbecauseoftheincreasingdemandforonlinehighereducation
programs.First,aneedforthedesignofteachingframeworksthatassureworthwhileonlinelearning
experiences(Garrison,Anderson,&Archer,1999).Second,thecombineduseofmediainherentin
Internet-basedapplicationsrepresentsachallengeforeducationpractitionerswhoneedtobeeducated
todeveloptheirtechnologicalandpedagogicalknowledgeandskills(DeFreitas&Neumann,2009;
Hubbard,2019).Third, there is aneed fornew teachingapproachesand teaching skills that are



International Journal of Computer-Assisted Language Learning and Teaching
Volume 11 • Issue 1 • January-March 2021

39

differentfromthoseemployedwhenteachinglanguagesface-to-face(Compton,2009;Hampel,2009;
Hampel&Stickler,2005);andfourth,learningandteachingoccurdifferentlyinonlineenvironments
ascomparedwithface-to-facesettings,andtherefore,theyneedtoberesearcheddifferently(Stickler
&Hampel,2019).

Toovercomethesechallenges,wedesignedaframeworkthatcanbeunderstoodtobeapractical
guideforteachers,andwhoseobjectiveistodevelopteachingskillsthatarecrucialforteachingin
synchronous environments (Stickler & Hampel, 2007). The synchronous environments in which
thisinvestigationtookplacearevideoconferencesthatinvolvereal-timecommunicationbetween
theteacherandthestudents(Oztok,Zingaro,Brett,&Hewitt,2013).Ourframeworkisbasedon
theCommunityofInquiry(CoI)modelthatisatheoreticalframeworktoexplaintheprocessesand
dynamicsoflearningandteachinginonlineenvironments(Shea&Bidjerano,2010).Theframework
thatwepresentinthispapercontainstechnicalsupportandmethodologicalsuggestionstoplan,carry
outandfinishsynchronouslearningactivitiesinanonlineEnglishcourse.

Thisisacasestudythatemploysqualitativeandquantitativeapproachestoanalyzedata(Creswell,
2007).Thisinvestigationanalyzestheresultsofaquestionnairetostudents,thetranscriptsfromin-
depthinterviewswithteachers,andthetranscriptsoftherecordingsofsynchronoussessionsthat
wereplannedandcarriedourusingourframework.SimilartoWang,Fang,Han,&Chen(2016),
ourstudyseekstoexplorethematerializationofallthreepresencesoftheCoImodelinsynchronous
sessionsthatweredesignedusingitfromtwoperspectives:theteachers’pedagogicalpracticesand
decisions,andfromthestudents’perceptionsofourframework.

THEoRETICAL FRAMEwoRK

Community of Inquiry (CoI) Model
TheCoImodelisakeyconcepttounderstandingtheframeworkthatwepropose.Highereducation
hasviewedthelearningcommunityasanessentialelementtosupportcollaborativelearningand
discourseassociatedwithhigherlevelsoflearning(Garrisonetal.,1999),whoconsiderthislearning
communityasacommunityofinquirythathasteachersandstudents.TheCoImodelisbasedon
a social constructivist perspective of learning and has been acknowledged as a comprehensive
framework toguide teaching inonlineenvironments (Garrisonetal.,1999).TheCoImodelhas
threeobjectives.First,itsystematicallydescribesandexplainstheprocessesanddynamicsofstudent
engagementandlearninginonlineenvironments.Second,itarticulatesthesocialandacademicfactors
thatarenecessaryforthedevelopmentofhigh-qualityonlineeducation.Andthird,itidentifiesthe
elementsthatcontributetothedevelopmentofauthenticcollaborationinonlinelearningsettings
(Shea&Bidjerano,2008).IntheCoImodel,learninginanonlineenvironmenttakesplacethrough
theinteractionofthreeelements:cognitivepresence,socialpresence,andteachingpresence.Each
presencehascategoriesandindicatorsthatfacilitatetheiridentification(Garrison&Arbaugh,2007).
Figure1showshowthethreepresencesinteracttocreateasuccessfulonlineeducationalexperience,
andFigure2showstheelements,thecategoriesandindicatorsoftheCoImodel.

The Elements of the CoI Model: Social Presence, 
Cognitive Presence, and Teaching Presence
TheCoImodeliscomposedofthreepresences:socialpresence,cognitivepresenceandteaching
presence.AccordingtoShea&Bidjerano(2008),theconceptofsocialpresencecanbetracedback
to1976whenShort,Williams,&Christie(1976)defineditasthedegreeofsalienceoftheother
personintheinteraction,andtheconsequentsalienceoftheinterpersonalrelationship.According
toGarrisonetal.(1999),socialpresencehelpstheparticipantsintheCoItoprojecttheirpersonal
characteristicsintothecommunityinordertopresentthemselvestotheotherparticipantsas“real
people”.Socialpresencepromotespositiveaffect,interaction,andcohesion(Garrisonetal.,1999;
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