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ABSTRACT

Thepurposeofthisstudyistocomparedegreeattainmentratesinonlineandnotwholly
onlinedegreeprograms,usinglongitudinaldatafromanationalsample.Longitudinal
data, collected from the National Center for Education Statistics via Beginning
Postsecondary cohort 12/14, were analyzed to determine if relationships between
degreeattainment,coursetype,anddegreeprogramexisted.Thelargestsamplesize
availableforanalyzinganycombinationofrelationshipswas6,770students.Chi-square
andlog-linearanalysesindicatedasignificantinteractionbetweencoursetype,degree
program,anddegreeattainmentatp<.005.Intermsofdegreeattainment,results
indicatedthatonlinelearninglendstosimilarstudentsuccess,tolearningthatdoes
nottakeplaceinafullyonlineenvironment.Additionally,inananalysisofspecific
programoutcomes,studentstakingonlinepsychologyprogramsweremorelikelyto
finishthedegreeprogramthanstudentsnottakingallonlinecourses,p<.000.
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INTRODUCTION

In the last decade,postsecondaryeducationhas changedconsiderably.Fluctuating
enrollment,drivenbychangesinavailabilityandqualificationrequirementsoffederal
aid(Hopkins,2012),aswellasamindsetfocusedondegreeattainment(ACoSFA,
2012),hasforcedhighereducationinstitutionstodevelopinitiativesfocusedonstudent
retentionandcompletionrates.Suchinitiativeshaveincluded:limitingthenumberof
hoursfortheattainmentofabachelor’sdegree(TexasHigherEducationCoordinating
Board,2014),creationofearlycollegehighschoolprograms(Zinth,2015;Cowan
&Goldhaber,2014),andofferingonlinedegreeprogramstomeetstudents’varying
needs(Stoessel,Ihme,Barbarino,Fisseler,&Sturmer,2015).However,onlinecourses
haveprovedtobeoneofthemostviablesolutionsforlongtermfinancialsolvency
(Allen&Seaman,2014;Twigg,2003),aswellasanopportunitytomaintain,oreven
increase,studentenrollment(Allen&Seaman,2016).Enrollmentinonlinelearning
hassteadilyincreasedsince2003,withmorethanone-thirdofstudentsenrolledinat
leastoneonlinecourseasof2017(Allen&Seaman,2017).

Thisdemandforonlinelearninghascausedashiftinhowinstitutionsarethinking
about course design, pedagogy, and practice (Salmon, 2011, 2014). Pedagogy
and accountability have become more inclusive of online learning, but translating
instructiondeliveredinaface-to-faceformatintoanonlineformatdoesnotalways
convertaccordingly(Gillett-Swan,2017).Thus,adebateastowhetheronlinelearning
is comparable to that of traditional formats has led to deeply rooted, and divided
opinionsbetweenadministratorsandfaculty(Allen&Seaman,2014;Lederman&
McKenzie,2017).Specifically,facultymembersstilldoubtwhetheronlinelearning
canmatchtraditionalcoursesbyrigorouslyengagingstudentsincontent(Lederman&
McKenzie,2017).Therationaleispartlysupportedbythenotionthatadministrators
andvendorsexaggeratepotentialfinancialbenefitsandstressdifficultyinacquiring,
and coordinating, the necessary resources to implement a quality online learning
program(Lederman&McKenzie,2017).However,whenpedagogicpracticesspecific
toonlinelearningareimplementedinonlinecourses,studieshavefoundstudentcourse
completionrates(Muljana&Luo,2019),studentmotivation,end-of-coursegrades,
student engagement, and satisfaction are positively affected (Gregory & Lampley,
2016;Soffer&Nachmias,2018).

Pedagogiceffectivenessreferstoastudent-centricapproachwhereteachingand
learningare influencedbyaneducator’s reflectionon theory,practice, andpolicy
implementation, resulting in positive impacts on the learners (Keengwe, Mbae &
Onchwari,(2016).Bystudyingspecificpedagogicpractices,researchreaffirmswhat
may be considered best practices, or practices that are considered most effective
(Sener, 2015). The concern, then, is how these best practices have been naturally
adoptedwithintheeducationalsystem,includingtranscendinggeographicaldistance
betweenlearnersandinstructors.Highlyvarieddatacurrentlyexiststoaffirmhow
onlinedegreeattainmentcomparestodegreeattainmentforstudentsinface-to-face
and blended learning environments (Ice, Díaz, Swan, Burgess, Sharkey, Sherrill,
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