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ABSTRACT

LGBT college students need mentorship regarding their career development from their faculty
members.Thispaperprovidesaninformedapproach,groundedinSocialCognitiveCareerTheoryand
supportedbyempiricalresearch,forfacultymemberstoprovideeffectivecareerguidancespecifically
tailoredforLGBTstudents.GoalsandrecommendationsforcareeradvisingwithLGBTstudents
areprovidedusinganSCCT-informedapproach,giventheuniqueneedsandexperiencesofLGBT
students.ExplanationsofhowSCCToffersarelevantunderstandingtofacultymembers,aswellas
instructionsforhowtoappropriatelyadviseLGBTstudentsintheircareerdevelopmentisprovided.
Conclusionsandfuturedirectionsarealsodiscussed.
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LGBT CoLLEGE STUDENT CAREER DEVELoPMENT: GoALS 
AND RECoMMENDATIoNS FoR FACULTy MEMBERS

Lesbian,gay,bisexual,andtransgender(LGBT)collegestudentsneedinformedguidanceregarding
theircareerdevelopment.Theprocessofchoosingandpreparingforacareercanbechallenging
formanystudents(Lent,Brown,&Hackett,1994),andmarginalizedpopulations,includingLGBT
students, may experience particular challenges in planning for their careers (Nauta, Saucier, &
Woodard,2001).FacultymembersareinauniquepositiontooffercareerguidancetoLGBTstudents
(Lewis&Ericksen,2016);however,facultymaynotknowhowtomentorLGBTstudents’specific
careerdevelopmentneeds.Aninformedapproach,groundedinatheoreticalframeworkandsupported
byempiricalresearch,isneededforfacultymemberstoprovidesuitableandeffectivecareerguidance
forLGBTstudents.

Althoughsupportisoftenprovidedbycounselorsanduniversitycareercenters(Beck,Rausch,
Lane, & Wood, 2016), faculty members play a vital role in fostering college students’ career
development(Alexitch&Page,1997).TheNationalAcademicAdvisingAssociation(NACADA)
emphasizescareerplanningasacentraltenetofthe“academicadvisingcurriculum”(NACADA,
2006).Accordingly,researchsupportsfacultymembers’roleinstudentcareerdevelopment(Alexitch
&Page,1997).Facultyreportfrequentlyprovidingcareeradvice.Collegestudents,inturn,lookto
theirfacultymembersforcareerguidance,perhapsmoresothanotheruniversityresources.Astudyby
AlexitchandPage(1997)foundthatstudentsratefacultyadviceasmoreusefulthanadvicereceived
fromuniversitycounselors.Facultyadvisingeffortsalsopositivelyrelatetostudentdevelopmentof
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careergoals(Andrews,Andrews,Long,&Henton,1987).Takentogether,thesefindingssuggestthat
facultymembersshouldbepreparedtooffertheirstudentsappropriateandhelpfulcareerguidance.

Yet,LGBTstudentsfaceuniqueissuesintheircareerdevelopmentthatmayrendertraditional
careerguidanceinsufficientandunhelpful,givenbarriersthatariseandcognitivedemandsassociated
withsexualidentitydevelopment(Schmidt&Nilsson,2006).Ausefulframeworkforfacultymembers
tobetterunderstandandfostercareerdevelopmentforLGBTstudentsisSocialCognitiveCareer
Theory(SCCT).Extensivelyresearched,SCCToffersasoundandempiricallyvalidatedcontextfor
facultyadvising(Erlich&Russ-Eft,2011)andisoneofthefewcareertheorieseffectivelyapplied
toLGBTpopulations(Lent&Sheu,2010).

SCCT focuses on the concepts of career self-efficacy, outcomeexpectations, andperceived
barrierstohelpmovestudentsforwardinchoosingtheircareers(Lentetal.,2002).SCCThighlights
howLGBTstudentsfaceuniquebarriersandself-efficacyissuesrelatedtotheirsexualorientation
andgenderidentitythatmayinterferewithpositiveoutcomeexpectations(Lentetal.,2002),which
thenpredictivelylimitlifegoalpursuits(Lent,2005).Researchhasextensivelydocumentedthese
influencesoncareerdevelopment(e.g.Betz,2006;Lent,2005),andstudieshavehighlightedunique
predictivetrendsforLGBTpopulations(e.g.,Morrow,Gore,&Campbell,1996;Schmidt,Miles,&
Welsh,2011).Forexample,onestudyfoundthatLGBTstudents’vocationalindecisionwasdirectly
impactedbycareerbarriersofperceiveddiscrimination;however, this relationshiphasnotbeen
substantiatedinotherpopulations(Schmidt,Miles,&Welsh,2011).Thus,thecareermentorshipneeds
ofLGBTstudentsaredistinct.SCCTprovidesfacultymemberswithacontextforunderstandingthe
challenges,needs,andinterventionstohelpLGBTstudentsachievecareersuccess.

ForthepurposeofaidingfacultymembersinadvisingLGBTstudentsmoreeffectively,this
paperprovidesgoalsandrecommendationsforadvisingLGBTstudentsoncareermattersusingan
SCCT-informedapproach.ThefollowingsectionsdiscusshowSCCToffersarelevantunderstanding
forfacultymembers,andprovidesspecificrecommendationsforhowtoappropriatelyadviseLGBT
studentsintheircareerdevelopment.

SCCT and LGBT Students
Understanding LGBT students’ experiences and the impact they have on career development is
bestunderstood through the lensofSCCT.SCCTisa recentlydevelopedconceptual framework
aimedatunderstandingtheprocessesthroughwhichpeopledevelopinterests,makecareer-relevant
choices, andachieve in career-relateddomains (Lent et al., 2002).SCCT isbasedonBandura’s
SocialCognitiveTheory(SCT;Bandura&Locke,2003),whichrecognizessociallearningasthe
fundamentalcomponenttodevelopment.KeyconceptsfromSCCTincludebarriers,self-efficacy,
andoutcome expectations.Inthefollowingsections,thesetermsaredefinedandrelevantresearch
onLGBTstudentsisdiscussed.

Barriers
Barriersaredefinedas“eventsorconditions,eitherwithinthepersonorinhisorherenvironment,that
make…progressdifficult”(Swanson&Woitke,1997,p.446).SCCThighlightstheinterplaybetween
apersonandtheirenvironmentalcontextthatmayinfluencepersonalagency.Suchaninterplaygives
risetobarriers,whichSwansonandWoitke(1997)revealedtounderminedevelopment.Afundamental
assumptionofSCCTisthatpeopleareunableorunwillingtotranslatetheiroccupationalinterests
intogoalsandactionsiftheyperceiveinsurmountablebarrierstocareerentryorsuccess(Lentet
al.,2002).Theymayredirecttheireffortstogoalsthatappearmoreachievable,orbecomehaltedin
theircareerdecision-makingaltogether(Morrow,Gore,&Campbell,1996).Ideally,studentsperceive
fewerbarrierstocareersuccess,andanytheydoforeseeareconsideredmanageable.Insomuchas
thisisthecase,studentsaremorelikelytofeelunrestrictedinidentifyingandpursuingtheirultimate
careergoals.
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