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ABSTRACT

Thisqualitativestudyexaminedtherolethataprioriconceptualframeworksplayinfosteringlearning
resistancebyadultlearnersinamandatorytrainingcontext.Inthisqualitativestudyp/k-12school
teacherswereinterviewedabouttheviewstheyheldregardingin-serviceteachertraining.Methods
consistedofataxonomicanalysiswithanimportedconcept,bothfromothersources.Ataxonomic
analysisisassociatedwithgroundedtheory,andcodesdatausingataxonomy.Theimportedconcept
wasataxonomicframeworktakenfromanothersourceandwasbasedonconceptualchangeresearch.
Thegeneralpurposeofthestudywastopopulatetheimportedconceptwithparticipantdata.
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INTRoDUCTIoN

Thepurposeofthisstudyistoexaminetheeffectsofindividualconceptualframeworksonengagement
and resistance in learningcontexts.That is,wewere interested in theconceptual structures that
teachersheldpriortoenteringatrainingsituation,andtherolethosepre-existingstructuresmight
playwithregardtotheirreactiontothecontent,thetrainer,andtheoverallprogram.Inthefollowing
pagestherewillbesomeinformationindicatingthatmanyschoolteachersdonotliketheirrequired
in-servicetraining,whichisprobablynotsurprisingtoanyonefamiliarwithresearchonteachers.
Thereadershouldkeepinmindthatthesefindingsarenotthepointweareintendingtomake,nor
wasittheimpetusofthisstudy.Theintentionofthisstudyfromitsinception,wastoexaminethe
effectsofindividualconceptualframeworks,onengagementandresistanceinlearningcontexts.

Learning Resistance
Learningresistancehasbeenaddressedfromanumberofdifferentperspectivesovertheyearsandthe
literaturehasbeencriticizedforbeingveryfragmentedanddifficulttoharnesstowardanyparticular
purpose(Atherton,1999;Field&Olafson,1999;Author,2014).Itisunnecessarytogointogreat
detailinthisarticleaboutallofthenuancesoflearningresistance,butitisessentialthatlearning
resistancebeaddressedbroadlybecausewhilethebulkofthecontentherewillrefertoconceptual
change theoryand teacher in-service learningdynamics,our intention is toprovideaveryclear
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connectionbetweenthesethingsandresistancetolearning(forafulltreatmentoflearningresistance,
seeTaylor,2014).Perhapsmoreimportantly,wewishtoprovideawayforwardtowardimproved
practiceintrainingandeducationinmandatorylearningcontexts.

Oddlyenough,ourpraxisleadsustobeginbyexplainingwhatwedonotmeanbytheterm
learningresistance.Thisisnecessarybecausethetermisusedsomanydifferentwaysandcanreferto
phenomenathatmightbeexactlyoppositewhatwemeanhere.Whatwedonotmeanwhenwerefer
toalearnerasbeingresistanttolearningisthatthelearnerhasrefusedtoagreewithspecificcontent
inagivenlearningsituation.Thisisimportanttoestablishearlyonbecauseitisourviewthatsome
ofthestudentsinagivencoursewhomightarguewiththeteacherthemoststronglyovercontentare
actuallythemostengaged,whilethosewhomightsmileandnodareactuallya“thousandmilesaway.”

Instead,weviewlearningresistanceasa“stateinwhichalearnerisnotopentolearningina
specificlearningsituationasdemonstratedthrougheitheractiverejectionorpassivedisengagement”
(Taylor,2014,p.60).Assuch,thepolaroppositeoflearningresistanceislearningengagement.By
definingitthiswayitcanbeviewedasapredominatelynegativedynamicfromcriticalaswellas
non-criticalperspectives.Beingopentonewlearningbutcriticallycautiouswithregardstoitsveracity
isaneducationaltenetconsistentwithbothcriticalandnon-criticalwork.Consensusregardingthe
damagingnatureoflearningresistanceasitisheredefined,cangiverisetoacommonviewthatit
shouldbemitigatedwherepossibleinorderforeffectiveteachingandlearningtotakeplace.

Therehavebeenonlyafewattemptstoprovideresistancetypologies,andthetypologiesthat
havebeenprovidedtendtowardcharacterizinglearningresistancebyvirtueofitscauseratherthan
theformittakes(cf.Atherton,1999;Quigley,1997),andthisisthecasewiththetypologyused
inthispresentdiscussion.Taylor(2014)identifiesfourprimarycategoriesoflearningresistance.
EnvironmentalResistancereferstoalllearningresistancethatisbroughtaboutbysomefactor(s)in
theimmediatelocalityofthelearningevent.Thisreferstoallenvironmentaldistractions.Cognitive-
psychologicalresistancereferstoalllearningresistancethatistheresultofpredominantlyinternal
mechanisms, such as low self-esteem, low self-efficacy, and defense mechanisms. Sociocultural
resistancereferstolearningresistancethatisbroughtaboutasaresultofeithersocialfactors,cultural
factors,orsomecombinationofthetwo.Resentmentengenderedasaresultofsomesortofraceor
genderdiscriminationisanexampleofthis,asisresistanceresultingfromsocialdynamicssuchas
peerpressure.

Lastly,epistemologicalresistanceisresistancethatarisesasaresultofamismatchbetweenthe
learnerandteacher’sconceptionofwhatlearningis.Itisa“disconnectormismatchbetweenthe
learner’sandteacher’sconceptionorunderstandingof(a)whatlearningisand/or(b)whatcriteria
shouldbeusedtoevaluatetruthclaims”(p.63).Learners,forinstance,enteringaworkplacetraining
coursewiththeexpectationthattheywillbetaughttodosomethingmaybecomeveryfrustratedif
thepointofthecourseactuallytoteachthemtobesomething.

Resistancefalling into thisfourthcategory,epistemologicalresistance,was thefocusof this
study.Specifically,wewerelookingathowalearner’sperceptionofthepurposeandnatureofagiven
learningsituationmightnegativelyinfluencetheiropennesstolearninginthatcontext.

Mitigation Strategies
Mitigationstrategiesforlearningresistancevarywidelyandrangefromverysimplesetsofstepsto
highlycomplexstrategiesofinstruction.Buildingonthetypologyprovidedabove,Taylor(2014)
categorizesmitigationstrategiesalongthelinesofsixdifferenttypesofsupport–learning,structural,
behavioral,instructional,interdisciplinary,andaffective.Acommonthreadthroughmostorallof
thesedifferentmitigationstrategiesineachofthesecategories,isafocusonchangingthemethodof
instructionorthesystemsofinstructionoverall.Whilethesearevalid,thereislittlementionofthe
overarchinglensthroughwhichindividuallearnersentertrainingsituationsandtheeffectthatthose
lensesmayhaveontheencodingandinternalizingoflearningcontent.
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