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ABSTRACT

Educating for a sustainable future and learning to live within our planetary limits 
is the most pressing challenge of our times. In this chapter, the authors present an 
emerging model of transcultural education that brings together Indigenous and 
western knowledges. This approach aims to engage learners from different cultures 
and knowledge traditions with the purpose of guiding them through ideas and 
processes of imagining, listening, speaking, and working together in a way that 
respects differences, acknowledges common ground, and seeks to co-create new 
knowledges. Bringing together Indigenous and Western knowledges in this manner 
creates a unique context that can potentially build the mindsets, skills, and dispositions 
that are needed for living and managing sustainably. A pedagogy grounded in this 
approach can potentially promote student interest and engagement across cultural 
and social divides, foster successful learning about bridging social inequalities, and 
cultivate an ethos of social, cultural, and environmental responsibility.
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INTRODUCTION

The most important task in our time is not to protect the land or create social justice 
but to create a sustainable culture. -Holthaus, 2008, p.6.

The world faces a cascade of challenges that grow in magnitude and complexity on a 
daily basis. Many voices within institutional and academic communities have drawn 
attention to the central role of higher education in tackling the complex challenges 
of ecological, economic, cultural, and social sustainability. There is a growing 
awareness that the current trajectory of development features unsustainable rates of 
consumption, waste generation, ecological destruction, greenhouse gas production, 
poverty, and social inequality. Countless examples of these complex issues can be 
found around the globe and in our own backyard. Creating a sustainable future and 
learning to live within our planetary limits is vital in our times. An interdisciplinary 
education focussing on environmentally and socially sustainable ideas and practices 
helps our students gain an awareness and knowledge of the importance of promoting 
and leading sustainable communities.

In light of these challenges, there is increased attention in both sustainability 
studies and management education on educating for innovative ways of advancing 
new ideas that promote more sustainable forms of enterprise. To date, however, 
only modest progress has been made by educators to better equip students to tackle 
complex strategic, moral and ethical dilemmas with knowledge, values, sensitivity 
and conviction. Fostering sustainability is a ‘wicked problem’ that-challenges us 
to identify and negotiate self-referential dilemmas that arise when we question and 
ultimately challenge the-core assumptions of our socio-economic systems. According 
to Audre Lourde (1984), it may be that the master’s tools may not be adequate to 
renovate the master’s house.

In this chapter we present an emerging model of transcultural education that 
acknowledges the need to engage new sets of knowledges and to bring these knowledges 
into conversation with each other. Following Ermine (2008), by “transcultural” 
we mean engaging learners from different cultures and knowledge traditions with 
the purpose of guiding them through ideas and processes of imagining, listening, 
speaking and working together in a way that respects differences, acknowledges 
common grounds, and seeks to cocreate new knowledges. We argue that the 
fundamental challenge of educating tomorrow’s leaders for a sustainable world 
begins by questioning the core assumptions of traditional western approaches to 
organizing in general, and sustainability in particular. In contrast to dominant western 
educational narratives, pedagogies, and curriculum developed for sustainability-
related disciplines, we argue that a transcultural approach that ‘brings together’ 
Indigenous and western ways of knowing presents qualitatively different opportunities 



 

 

15 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/educating-for-a-sustainable-

world/230819

Related Content

Zanzibari Seaweed: Global Climate Change and the Promise of Adaptation
Nadra Hashim (2016). Promoting Climate Change Awareness through Environmental

Education (pp. 132-158).

www.irma-international.org/chapter/zanzibari-seaweed/138154

Impact of Overpopulation on Land Use Pattern
Shivani Garg (2017). Environmental Issues Surrounding Human Overpopulation (pp.

137-154).

www.irma-international.org/chapter/impact-of-overpopulation-on-land-use-pattern/173310

Coastal Protection and Rehabilitation Technology as Climate Mitigation and

Adaptation Strategies
Denny Nugroho Sugianto, Ambariyanto Ambariyantoand Elinna Putri Handayani

(2023). Food Sustainability, Environmental Awareness, and Adaptation and Mitigation

Strategies for Developing Countries (pp. 225-235).

www.irma-international.org/chapter/coastal-protection-and-rehabilitation-technology-as-climate-

mitigation-and-adaptation-strategies/319463

Can Educational Approaches Help to Revolutionize Quantitative Solutions for

Climate Change?
Gilbert Ahamer (2018). Climate Change and Environmental Concerns: Breakthroughs

in Research and Practice  (pp. 243-261).

www.irma-international.org/chapter/can-educational-approaches-help-to-revolutionize-

quantitative-solutions-for-climate-change/201703

Geography's Second Twilight: The James R. Anderson Distinguished

Lecture in Applied Geography
Jerome E. “Jerry” Dobson (2019). Environmental Information Systems: Concepts,

Methodologies, Tools, and Applications  (pp. 149-168).

www.irma-international.org/chapter/geographys-second-twilight/212941

http://www.igi-global.com/chapter/educating-for-a-sustainable-world/230819
http://www.igi-global.com/chapter/educating-for-a-sustainable-world/230819
http://www.igi-global.com/chapter/educating-for-a-sustainable-world/230819
http://www.irma-international.org/chapter/zanzibari-seaweed/138154
http://www.irma-international.org/chapter/impact-of-overpopulation-on-land-use-pattern/173310
http://www.irma-international.org/chapter/coastal-protection-and-rehabilitation-technology-as-climate-mitigation-and-adaptation-strategies/319463
http://www.irma-international.org/chapter/coastal-protection-and-rehabilitation-technology-as-climate-mitigation-and-adaptation-strategies/319463
http://www.irma-international.org/chapter/can-educational-approaches-help-to-revolutionize-quantitative-solutions-for-climate-change/201703
http://www.irma-international.org/chapter/can-educational-approaches-help-to-revolutionize-quantitative-solutions-for-climate-change/201703
http://www.irma-international.org/chapter/geographys-second-twilight/212941

