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ABSTRACT

Given the importance of personality traits and optimism of early childhood educators in their work with 
children, this research was aimed at comparing their actual and ideal personality traits and optimism 
from the perspective of the parents. The study involved 295 parents from three counties of the Republic 
of Croatia. Parents evaluated the real and ideal personality traits and the optimism of 41 early childhood 
educators from the six kindergartens their children were enrolled. Two questionnaires were applied: 
TIPI for measuring the personality traits and the LOT-R for measuring optimism. Parents have rated 
the real and ideal educators’ personality traits and optimism at very high levels. Testing the significance 
of differences, the results revealed that there are significant differences between the realistic and ideal 
image of educators’ personality and optimism. In other words, ideal educators are considerably more 
extroverted, agreeable, conscientious, more emotionally stable, more open and more optimistic than 
their profiles based on realistic ratings.
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INTRODUCTION

More than ever before, a great deal of demands and expectations is put in front of the modern educators 
by the society, i.e. children and their parents, professional associates, local communities, etc. The educa-
tors are expected to do high-quality and professional work with children – preparing a diverse stimulat-
ing environment, appreciate children’s individual needs and interests, supporting their development, 
upbringing and learning, as well as developing their competencies. During that process, it is implied 
that the educator provides the children with a desirable role model for their behavior and actions. These 
requirements are not easily fulfilled, they require the educator’s continuous work on themselves, both in 
personal and professional terms, especially since these two dimensions are particularly connected and 
intertwined in the area of early and preschool education.

Because of this, along with the necessity of having basic knowledge about children’s early childhood 
education at the age of their most sensitive growth and development, the educator should also have cer-
tain personality traits, which enable him to do a quality pedagogical practice, have a positive influence 
on the child and help with the realization of all the child’s potentials. Many studies have shown that 
the educator’s personality traits have the greatest influence on the quality of programs and educational 
outcomes (Tatalović Vorkapić, 2012, 2015, 2017; Tatalović Vorkapić, Vujičić & Čepić, 2014), which 
represent the basis in the educator’s implicit pedagogy (Jančec, Tatalović Vorkapić & Lepičnik Vodop-
ivec, 2015). Personality can be defined as a set of attributes that determine the individual’s specific 
way of responding to the environment (Pervin, Cervone & John, 2008). In the context of an educational 
profession, which implies a great deal of complex interpersonal relations and unpredictable situations, 
the importance of the educator’s personality traits required for quality work with children of preschool 
age is well anticipated.

In addition to working with children, the educator’s job also includes co-operation with the children’s 
parents. Educators and parents share a common goal – the child’s well-being, so it is extremely impor-
tant for them to have a quality partnership (Vlah & Tatalović Vorkapić, 2011). As some of the most 
important elements of the partnership, an open two-way communication, equality and active listening 
are emphasized, and in this context educator’s personality traits are of great importance as well. Open, 
optimistic, warm, trustworthy educators full of understanding will certainly provide a good behavioral 
identification model for children and provide support and help for parents in the development and up-
bringing of their child (Tatalović Vorkapić, 2017).

But what do parents think? What characteristics does their child’s educator have, and how do they 
imagine an ideal educator? Although most would probably agree with the above-mentioned desirable 
educators’ personality traits, the question raises about to what extent are they present within the educa-
tors’ personality. Are there any differences, or to what extent do personality traits of a real and an ideal 
educator differ from the perception of parents?

The answer to those differences is interesting to analyze from the perspective of the children’s par-
ents, also one of the key participants in quality educational work with preschool children. How do they 
perceive educators with whom they collaborate and who work with their children in institutions for early 
and preschool education, and what personality traits should, in their opinion, an ideal educator have? 
In this paper, the answer to this question is tried to be determined from the perspective of the parents 
whose children are attending kindergarten in the following three counties in the Republic of Croatia: 
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