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ABSTRACT

Wang (2012) suggested that preservice teachers perceived that their initial experiences as online lan-
guage learners increased their linguistic, cultural and technological awareness, which would further 
benefit them when working with diverse students. However, that study was unclear about whether 
teachers perceived that they could transfer their awareness into teaching practice. Therefore, extending 
the pilot study, this follow-up study explored inservice teachers’ perceptions of linguistic, cultural and 
technological awareness transfer in teaching English Language Learners by asking them to engage with 
an online language course and reflect on their experience. This study proposes a model for language 
teacher linguistic, cultural and technological awareness development and transfer, as well as discusses 
issues related to language teacher awareness transfer.

INTRODUCTION

The continuing linguistic, cultural and technological diversity among students and the increasing influ-
ence of Internet technologies on learning bring challenges in teaching to today’s teachers (Beatty, 2013; 
Burns & Richards, 2012; Coiro, Leu, Lankshear & Knobel, 2008; Mills, 2010). The teacher education and 
professional development literature suggests that teacher educators should prepare preservice teachers to 
work with linguistic, cultural and technological diversity by raising their awareness in these areas (Mills, 
2010; Russell, Bebell O’Dwyer & O’Connor, 2003; Wang, 2012). A review of teacher cognition theories 
suggests the importance of teacher awareness development (Andrew, 2007; Borg, 2001). To expand the 
understanding of teacher awareness development through teachers’ learning experiences, Wang (2012) 
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conducted a pilot study to explore preservice native-English-speaking teachers’ perceptions while learn-
ing a foreign language online. In this pilot study, preservice teachers refers to student teachers who are 
undergoing training through teacher education programs before taking on their positions as full time 
teachers. The results suggested that preservice teachers perceived that their experiences of online foreign 
language learning prepared them to work with English Language Learners (ELLs) as well as benefited 
them by increasing their linguistic, cultural and technological awareness which in this study refers to 
teachers’ general knowledge about any aspect of a language, culture, or technology. Being linguistically 
and culturally aware means that teachers need to be aware of broad issues related to teaching linguistically 
and culturally diverse students such as students’ home-school language gap, teachers’ self-awareness of 
their own language use, and diverse students’ cultural backgrounds. Teachers’ technological awareness 
refers to teachers being aware of issues such as appropriate use of new technology to facilitate diverse 
students’ learning (Ferreira, Salinas, & Morales, 2014; Thomas, 2013). However, the literature is unclear 
about whether and how teachers transfer linguistic, cultural and technological awareness developed 
through teacher education contexts into school teaching practice. Therefore, a follow-up study is essen-
tial to explore how teachers, from their perspectives, transfer their linguistic, cultural and technological 
awareness into teaching ELLs. If teacher educators know more about how teachers perceive that they 
transfer awareness, educational programs for teachers can use this information to improve their offerings. 
In this current study, a literature review presents a model of teacher awareness development. Then, a 
follow-up study is presented that explores teacher awareness transfer. This follow-up study develops a 
model for teacher linguistic, cultural and technological awareness development and transfer and discusses 
related issues. Finally, conclusions and implications are presented.

LITERATURE

Based on a review of the literature on language teacher cognition, language teacher education and teacher 
awareness development, a model of language teacher awareness development was derived (See Figure 
1 for the model).

This model in general depicts a linear process of language teacher awareness development and transfer, 
from developing awareness in teacher education contexts to transferring awareness to ELL classroom 

Figure 1. Model of language teacher awareness development



 

 

21 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/from-preservice-to-inservice/215641

Related Content

Sustaining a Teacher Professional Learning Community in China Through Technology
Jayne Fleener, Lianfang Lu, Jian Dunand Yang Mingquan (2021). Research Anthology on Facilitating New

Educational Practices Through Communities of Learning (pp. 800-819).

www.irma-international.org/chapter/sustaining-a-teacher-professional-learning-community-in-china-through-

technology/269281

Exploring the Post-Doctoral Journey: Career Decisions, Employment, and Professionalism
Lynne Orrand Linda Weekley (2021). Navigating Post-Doctoral Career Placement, Research, and

Professionalism (pp. 85-103).

www.irma-international.org/chapter/exploring-the-post-doctoral-journey/275882

Enhancing Learner-Driven Informal Learning in a Virtual Practice Community: The Massive

Open Online Course (MOOC) as a Learning Solution for Professional Development
Chungil Chae, Boyung Suh, Seung-hyun Han, Heeyoung Hanand Doo Hun Lim (2021). Research

Anthology on Facilitating New Educational Practices Through Communities of Learning (pp. 267-286).

www.irma-international.org/chapter/enhancing-learner-driven-informal-learning-in-a-virtual-practice-community/269252

Cultivating Critical Thinking Amongst University Graduate Students
David Onen (2019). Handbook of Research on Promoting Higher-Order Skills and Global Competencies in

Life and Work (pp. 209-224).

www.irma-international.org/chapter/cultivating-critical-thinking-amongst-university-graduate-students/208600

Creating an Early Model of Teaching at The New School
Carol Kahan Kennedyand Tina Yagjian (2019). Pre-Service and In-Service Teacher Education: Concepts,

Methodologies, Tools, and Applications  (pp. 1713-1742).

www.irma-international.org/chapter/creating-an-early-model-of-teaching-at-the-new-school/215638

http://www.igi-global.com/chapter/from-preservice-to-inservice/215641
http://www.irma-international.org/chapter/sustaining-a-teacher-professional-learning-community-in-china-through-technology/269281
http://www.irma-international.org/chapter/sustaining-a-teacher-professional-learning-community-in-china-through-technology/269281
http://www.irma-international.org/chapter/exploring-the-post-doctoral-journey/275882
http://www.irma-international.org/chapter/enhancing-learner-driven-informal-learning-in-a-virtual-practice-community/269252
http://www.irma-international.org/chapter/cultivating-critical-thinking-amongst-university-graduate-students/208600
http://www.irma-international.org/chapter/creating-an-early-model-of-teaching-at-the-new-school/215638

