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ABSTRACT

This chapter reports on the analysis of the narratives of two non-education-degree 
teachers to highlight the process of their teacher identity development. The analysis 
showed that their teacher identities were initially developed during their childhood, 
but then overshadowed by aspirations to have other professional identities; therefore, 
they did not enroll in teacher education programs. Upon graduation, they entered 
the teaching profession either accidentally or deliberately. Their teacher identities 
were shaped via active participation in teaching and professional development 
activities, and their ability to negotiate between their teaching competence and 
the practice required in the school. After their teacher identities were established, 
often by receiving a teaching qualification, they continued to develop their teacher 
identities by imagining and negotiating their teaching practices with their future 
selves. Generally, their teacher identity development involved a complex interaction 
of personal and contextual factors as well as much effort and resilience.
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INTRODUCTION

The teaching staff in every school have become more diverse in our contemporary 
society. Traditionally, teachers must undertake training at a teacher education 
college and periods of supervised teaching practice, and pass all required exams to 
be eligible to teach as registered teachers. In this case, teacher identity appears to 
develop throughout the time teachers spend at the teacher education college and on 
the teaching practice, and continues to thrive when they start to work as registered 
teachers. More and more individuals have entered the teaching profession without 
following that conventional route, however (Heineke, Mazza, & Tichnor-Wagner, 
2014). Experts in a certain field can be recruited, provided with a short induction 
or training scheme, and then offered work as a teacher. In this case, their teacher 
identity appears to develop when they have entered a school context. This process 
can be more complex in the context where these teachers have much autonomy in 
deciding their teaching practices (Heineke et al., 2014), such as in universities. Little 
is known, however, about how the teacher identity of this non-conventional teacher 
group is developed within a community of teachers.

In this chapter, the researchers will report on a study that investigated how 
individuals without a teaching qualification developed their teacher identity in the 
context of having much teaching autonomy, as well as what factors influenced the 
development of their teacher identity. Drawing from a pool of 20 interviews for the 
study, this chapter reports on the analysis the narratives of Ninh and Duong about 
their eight-year teacher identity development through the lens of Wenger’s (2010) 
theory of identity development in a community of practice. The analysis shows 
that teacher identity development is often interrupted, renewed, and influenced by 
other professional identities. The teachers had to exercise agency and resilience to 
overcome challenges they faced during that developmental process, especially at 
the beginning of their teaching career. This chapter contributes to the limited body 
of literature about how non-teaching-qualification teachers developed their teacher 
identity in the initial stage of their teaching career.

BACKGROUND

Teacher Identity Development Trajectory 

Professional identity is broadly defined as “the various meanings someone can 
attach to oneself or the meanings attributed to oneself by others” (Beijaard, 1995, 
p. 282). It is associated with people’s perception of their professional capacity, 
responsibilities, and relationships (Adams, Hean, Sturgis, & Clark, 2006). In early 



 

 

24 more pages are available in the full version of this

document, which may be purchased using the "Add to Cart"

button on the publisher's webpage: www.igi-

global.com/chapter/teacher-identity-development-of-non-

education-degree-individuals/209632

Related Content

Technology Integration in the Early Elementary Classroom: Lessons for

Teacher Preparation Programs and Professional Development
Spencer Vogtand Sara A. Westerlin (2021). Handbook of Research on Empowering

Early Childhood Educators With Technology (pp. 38-58).

www.irma-international.org/chapter/technology-integration-in-the-early-elementary-

classroom/282550

Impact of Interactive Online TESOL Practicum Course on EL Teachers'

Professional Growth: Collaborative Cyclic Guided Online Coaching
Kim H. Song (2019). International Journal of Teacher Education and Professional

Development (pp. 81-98).

www.irma-international.org/article/impact-of-interactive-online-tesol-practicum-course-on-el-

teachers-professional-growth/217460

Creating Relevant Extended Reality Field Clinical Experiences for Teacher

Candidates in the COVID Era: Best Practices for Educator Preparation

Programs Working With English Language Learners
Rebecca J. Blankenship, Temecia Sheltonand Shannon A. Davis (2022).

International Journal of Teacher Education and Professional Development (pp. 1-28).

www.irma-international.org/article/creating-relevant-extended-reality-field-clinical-experiences-

for-teacher-candidates-in-the-covid-era/295543

Instructors' Professional Learning and Implementation of Problem-Based

Learning in Higher Education
Jennifer Lockand Kim Koh (2020). Handbook of Research on Innovative Pedagogies

and Best Practices in Teacher Education (pp. 69-84).

www.irma-international.org/chapter/instructors-professional-learning-and-implementation-of-

problem-based-learning-in-higher-education/231152

http://www.igi-global.com/chapter/teacher-identity-development-of-non-education-degree-individuals/209632
http://www.igi-global.com/chapter/teacher-identity-development-of-non-education-degree-individuals/209632
http://www.igi-global.com/chapter/teacher-identity-development-of-non-education-degree-individuals/209632
http://www.irma-international.org/chapter/technology-integration-in-the-early-elementary-classroom/282550
http://www.irma-international.org/chapter/technology-integration-in-the-early-elementary-classroom/282550
http://www.irma-international.org/article/impact-of-interactive-online-tesol-practicum-course-on-el-teachers-professional-growth/217460
http://www.irma-international.org/article/impact-of-interactive-online-tesol-practicum-course-on-el-teachers-professional-growth/217460
http://www.irma-international.org/article/creating-relevant-extended-reality-field-clinical-experiences-for-teacher-candidates-in-the-covid-era/295543
http://www.irma-international.org/article/creating-relevant-extended-reality-field-clinical-experiences-for-teacher-candidates-in-the-covid-era/295543
http://www.irma-international.org/chapter/instructors-professional-learning-and-implementation-of-problem-based-learning-in-higher-education/231152
http://www.irma-international.org/chapter/instructors-professional-learning-and-implementation-of-problem-based-learning-in-higher-education/231152


What Can I Do?: Using Critical Literacy and Multimodal Text Types to

Enhance Students Meaning Making and Talk
Eliza G. Braden (2017). Handbook of Research on Teacher Education and

Professional Development (pp. 481-498).

www.irma-international.org/chapter/what-can-i-do/166773

http://www.irma-international.org/chapter/what-can-i-do/166773

