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ABSTRACT

Usinganengagementinresearchapproachthisarticleexploresthelandscapeofblendedlearning
inhighereducationoverthelastdecadebycomparingtheresultsofacriticalliteraturereviewby
Vaughantoaninstrumentalcasestudythatidentifiedkeyfactorsthatledtotheimplementationofa
blendedlearninginitiativeinonemediumsizedCanadianuniversity.Findingsindicatethatalthough
studentsstillprefersthetimeflexibilityofblendedlearning,therearemajordifferencesbetween
undergraduateandgraduatestudentsandtheirmotivationforchoosingthispedagogy.Professorsalso
findincreasedteacher-studentinteractionsusingablendedlearningformatbutacknowledgemore
supportforcourseredesignandbetterprofessionaldevelopmentandtraining.Fromanadministrator’s
viewpoint,oneofthemainchallengesoccurredattheindividualfacultylevelintryingtocommunicate
thedefinitionofblendedlearningtoprofessors.Asawayoflookingforward,interviewswithexperts
fromvariousOntariouniversitiesandasurveyofuniversitypersonnelfromacrossthecountryprovided
someinitialinsights.Adiscussionsituatesthefindingsusingthetheoreticallensofandragogy,self-
directedlearning,thecommunityofinquiryframework,andpointstoapossiblerangeofadditional
researchquestionsforblendedlearning.
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INTRodUCTIoN

AsVeletsianos(2016)soaptlyputsitthereisanincreasingawarenessthathighereducationisina
periodoftransformationduetoemergingtechnologiesandthecontextualissuessurroundingdigital
learning.Duetothisrealization,universitieshavebeenthrustintodebatesaboutthefutureofeducation
andconcernsrelatedtothecomplexityoftheteachingandlearningtransactionsespeciallygiventhat
anewdemographicofstudentisdemandingmorethanthetraditionallecturemethodinclassrooms.
Blendedlearningisanimportantfeatureinthesedeliberations.Hybridorblendedlearningisoften
definedasthecombinationofface-to-faceandonlinelearning(Sharpe,Benfield,Roberts,&Francis,
2006).Bleed(2001)arguesthatthisisnotasufficientdefinitionforblendedlearningasitsimply
implies“bolting” technologyontoa traditionalcourse,using technologyasanadd-on to teacha
difficultconcept,oraddingsupplementalinformation.Hesuggeststhatblendedlearningshouldbe
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viewedasanopportunitytoredesignhowcoursesaredeveloped,scheduled,anddeliveredthrough
acombinationofphysicalandvirtualinstruction:“bricksandclicks.”Joiningthebestfeaturesof
in-classteachingwiththebestfeaturesofonlinelearningthatpromoteactive,self-directedlearning
opportunitieswithaddedflexibilityshouldbethegoalofthisredesignedapproach(Littlejohn&
Pegler,2007).GarrisonandVaughan(2008,p.148)echothissentimentwhentheystatethat“blended
learning is the organic integration of thoughtfully selected and complementary face-to-face and
onlineapproachesandtechnologies.”Furthermore,accordingtoOwston(2013)itnowseemsclear
thatblendedlearninghasthepotentialtotransformthesectorofhighereducationasthereliance
onthetransmissionmodelisseriouslybeingquestionedbystudents,professorsandadministrators.
Nevertheless,asTaylor,Atas,andGhani(2017)haveindicatedtherearebothenablersandconstraints
inblendedlearningthatarefacedbyeachofthesethreekeystakeholdergroups.Theseseemtobe
relatedtoindividualfaculties,sizeofinstitutionandtypeofuniversity-wideblendedlearninginitiative.

Overadecadeago,Vaughan(2007)critiquedtheliteratureinblendedlearninginhighereducation
fromtheperspectiveofstudents, faculty,andadministration thathaddirectexperiencewith this
formofcoursedelivery.Drawingonover35empiricalstudiesandreportsinhighereducationfrom
2001-2006,severalfindingswereobserved.Oneoftheimportantconclusionswasthattherewasa
markeddifferenceastothebenefitsandchallengesofblendedlearningfromeachofthesemajor
constituentgroups.Morethanadecadelater,itisstilluncertainastowhethertheseexpressedbenefits
andchallengesofblendedlearninghaveactuallychangedorhavebeenaddressed(Casey,2013).
Therefore,thescopeofthisinvestigationwastoexplorethesimilaritiesanddifferencesthathave
occurredinblendedlearningsinceVaughan’scriticalreviewin2007usingacomparativethematic
analysisofacase-basedstudybyTaylor,Ghani,AtasandFairbrother(2018).Thisinstrumentalcase
study,whichusedinterviewswithstudents,professorsandadministrators,identifiedthekeyfactors
thatledtotheadoptionandimplementationofablendedlearninginitiativeinonemediumsized
Canadianuniversity.Inaddition,anattempttoportrayawayforwardonblendedlearninginhigher
educationwasexplored.Forthepurposesofthisinvestigation,theresearchquestionswerestatedas:
(1)Fromtheviewpointsofstudents,professors,andadministrators,whataspectsofblendedlearning
inhighereducationhavechangedandwhataspectshaveremainedthesameoverthelast10years?(2)
Whatarethedirectionsneededtoenhancethedevelopmentofblendedlearninginhighereducation?

METHodoLoGy

ThestudywassituatedinacriticalandcontemporaryapproachtosocialresearchasespousedbyReid,
GreavesandKirby(2017).Theparticularapproachisreferredtoasengagementinresearch(pp.38-
39).Astheauthorsmaintainengagementreferstohowgroupsaffectedbytheresearchquestionor
implementersoftheresearchresultsgetanopportunitytoengageintheresearchprocess.Inusing
thecasebasedstudybyTayloretal.(2018)students,professorsandadministratorswereallincluded
ingeneratingtheresearchprojectdesign,theresearchquestionsanddecidingonthemethodsofdata
collection.Participantsalsogavesuggestionsonhowtoapplytheresultsattheindividualfaculty
levelaswellasrecommendationstotheuniversity-widecommunity.Byusingthisapproach,the
voicesandrolesofallthreeconstituentgroupswererespectedensuringthattheresearchwasdone
withtheircollaborationandpermission.

Thirty-onestudentswhoengagedinthecasebasedresearchwerebothfromtheundergraduate
andgraduateprogramsacrossfivedifferentfaculties.Thesestudentshadtakenatleastoneblended
learningcourseintheirprogramduringthetimeoftheinterviews.The27professorsinterviewed
werealso fromfivedifferent faculties in thismediumsizedCanadianuniversity.Theyhadbeen
teachingintheirparticularfacultyformorethan6yearsandinvolvedininstructinginablended
learningformatforanaverageof2.3years.The15administratorsinterviewedheldseniorpositions
ofDean,ViceDeanorDirectorandhadservedinanadministrativecapacityformorethan13years.
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