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ABSTRACT

With heightened emphasis on critical literacy pedagogies, attention to critical literacy for young children
(CLYC) has rapidly increased. Yet, there is a paucity of studies examining CLYC in bilingual settings,
particularly in Pre-K contexts. Utilizing a qualitative case study design, the current study examined how
early critical literacy can be implemented as a medium to help young bilinguals critique texts and develop
critical perspectives about race and gender. The study was conducted in a kindergarten classroom at
the Korean Language School in a Midwestern city in the US. The data were collected over a semester
using multiple collection sources including audio/video recordings, observational field notes, interviews,
and children’s artifacts. Findings suggest the potential of early critical literacy practices in bilingual
contexts to open critical conversations about race and gender with young children. The study also pro-
vides teachers with tips on how to create supportive literary environments for young bilingual children.

INTRODUCTION

With the changing demographics in the United States, diversity has become part of children’s daily
experiences (Ramsey, 2003; Van Ausdale & Feagin, 2001). Children have numerous chances to meet
people from racially, culturally, and linguistically diverse backgrounds (Ramsey, 2003; Soest & Garcia,
2003). A volume of literature has documented that young children understand race and gender differ-
ences from a young age as they start direct observation of the world (Aboud, 1988; Ramsey, 2003; Sorin,
2003; Van Ausdale & Feagin, 2001). However, many teachers still avoid discussing race and gender
issues with young children (Dresang, 2003), because they believe that young children “know little or
nothing about such things as racial and ethnic matters” (Van Ausdale & Feagin, 2001, p. 4). Given
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this situation, race and gender awareness does not always develop in a positive way for preschool and
kindergarten children (Vuckovic, 2008). Vuckovic (2008) argues that prejudice is especially serious in
preschool and kindergarten (Pre-K) children because at those ages “difference” is often related to fear.
Children’s prejudice often arises from their own dislike for the differences, rather than simple imitation
of their parents (Van Ausdale & Feagin, 2001; Vuckovic, 2008). An insecure feeling when encounter-
ing other skin colors makes them tend to develop negative attitudes toward other racial/ethnic groups
(Aboud, 1988; Ramsey, 2003).

As pedagogical approaches to help young children develop positive understandings toward racial,
cultural, and other diversities, multicultural education (e.g. Ali & Ancis, 2005; Nieto, 1999, 2004; Nich-
ols, 1999; Pace & Lowery, 2001; Soest & Garcia, 2003), multicultural literature (e.g. Bishop, 1992; Cai,
2002; Harris, 1997) and culturally responsive practices (e.g. Gay, 2000; Nieto, 2004; Vuckovic, 2008)
have been emphasized during the last few decades. These studies have highlighted the importance of
including multicultural literature and cultural resources in the literacy instruction to benefit all children
regardless of gender, ethnicity, or class. These studies have provided insights on the significance of teach-
ing children diversity through culturally relevant practices, yet most have been conducted in school-age
monolingual children’s contexts. As a result, very little is known about how multicultural practices can
be implemented in earlier-age bilingual contexts to teach diversity and critical thinking to children. The
dearth of prior studies is especially challenging when considering that multicultural education, critical
pedagogies, and bilingual education have the same goal, which is “to prepare professional social workers
to transform oppressive and unjust systems into non-oppressive and just alternatives” (Soest & Garcia,
2003, p. 4).

Critical Pedagogies and Critical Literacy

Critical literacy is one of the critical pedagogies that help students question the ideological discourse of
texts within social, institutional, and rhetorical contexts (Freire & Macedo, 1987; Freire, 1982). Critical
literacy pedagogies encourage readers to question, explore, or challenge the power relations that exist
between authors and readers (McDaniel, 2004). Having evolved from multidisciplinary fields includ-
ing critical pedagogy and feminist theory, critical literacy encourages a critical understanding of race,
gender and culture by analyzing the relationships between information and power, racism, sexism, and
classism, with an ultimate goal of making literacy learning more hands-on, creative, and expressive
(Giroux & Pollock, 2010). Lewison, Flint, and Van Sluys (2002) summarize several common dimen-
sions in critical literacy pedagogy:

1.  Disrupt a Common Situation or Understanding: Where students can gain diverse perspectives
by understanding the text or situation in a different way.

2. Examine Multiple Viewpoints: Where students are encouraged to think about texts from the
perspectives of different characters or from those not represented in the text.

3. Focus on Sociopolitical Issues: Where students examine power relationships between and among
individuals.

4. Take Action and Promote Social Justice: Where students are invited to determine a course of
action to bring about change in unequal power relationships between people.

29



17 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/creating-spaces-for-critical-literacy-for-bilingual-
learners/190972

Related Content

Designing Interactive Cross-Cultural Mobile-Assisted Language Learning

Pin-Hsiang Natalie Wuand Michael W. Marek (2018). Handbook of Research on Integrating Technology
Into Contemporary Language Learning and Teaching (pp. 262-285).
www.irma-international.org/chapter/designing-interactive-cross-cultural-mobile-assisted-language-learning/198125

Book Review: Extending the Scope of Corpus-Based Translation Studies

Xiaowan Qinand Keming Peng (2023). International Journal of Translation, Interpretation, and Applied
Linguistics (pp. 1-6).

www.irma-international.org/article/book-review/317105

A Microanalysis of Text's Interactional Functions in Text-and-Voice SCMC Chat for Language
Learning

Hanh thi Nguyen, Cristiane Vicentiniand André Langevin (2018). Handbook of Research on Integrating
Technology Into Contemporary Language Learning and Teaching (pp. 30-56).
www.irma-international.org/chapter/a-microanalysis-of-texts-interactional-functions-in-text-and-voice-scmc-chat-for-

language-learning/198114

Analysis of Speeches by the Former President of the US, Barack Hussein Obama, Regarding
the Middle East and Northern Africa

Alelign Aschale Wudie (2020). International Journal of Translation, Interpretation, and Applied Linguistics
(pp. 20-32).
www.irma-international.org/article/analysis-of-speeches-by-the-former-president-of-the-us-barack-hussein-obama-

regarding-the-middle-east-and-northern-africa/245798

Impacts of Directionality on Disfluency of English-Chinese Two-Way Sight Translation

Fan Yang, Fen Gaoand Kexin Zhang (2023). International Journal of Translation, Interpretation, and
Applied Linguistics (pp. 1-15).
www.irma-international.org/article/impacts-of-directionality-on-disfluency-of-english-chinese-two-way-sight-
translation/323448



http://www.igi-global.com/chapter/creating-spaces-for-critical-literacy-for-bilingual-learners/190972
http://www.igi-global.com/chapter/creating-spaces-for-critical-literacy-for-bilingual-learners/190972
http://www.irma-international.org/chapter/designing-interactive-cross-cultural-mobile-assisted-language-learning/198125
http://www.irma-international.org/article/book-review/317105
http://www.irma-international.org/chapter/a-microanalysis-of-texts-interactional-functions-in-text-and-voice-scmc-chat-for-language-learning/198114
http://www.irma-international.org/chapter/a-microanalysis-of-texts-interactional-functions-in-text-and-voice-scmc-chat-for-language-learning/198114
http://www.irma-international.org/article/analysis-of-speeches-by-the-former-president-of-the-us-barack-hussein-obama-regarding-the-middle-east-and-northern-africa/245798
http://www.irma-international.org/article/analysis-of-speeches-by-the-former-president-of-the-us-barack-hussein-obama-regarding-the-middle-east-and-northern-africa/245798
http://www.irma-international.org/article/impacts-of-directionality-on-disfluency-of-english-chinese-two-way-sight-translation/323448
http://www.irma-international.org/article/impacts-of-directionality-on-disfluency-of-english-chinese-two-way-sight-translation/323448

