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INTRODUCTION

For decades in the United States, teacher educa-
tion has been both a political and social focus.
As part of President Lyndon B. Johnson’s War
on Poverty, Congress passed the Elementary
and Secondary Education Act of 1965 (ESEA) in
1965 (P.L. 89-10). This six-part groundbreaking
federal legislation placed an emphasis on equal
access to education while setting high standards
for academic performance and demanding ac-
countability from schools and districts within a
framework of six titles. Additionally, the ESEA
funded primary and secondary school education,
with the goal of decreasing the achievement gap.
A year later, two amendments were proposed and
passed: Title VI — Aid to Handicapped Children
and Title VII - Bilingual Education Programs. At
the turn of the new millennium, the landmark leg-
islation was reauthorized by the George W. Bush
administration and retitled as No Child Left Behind
(NCLB, U.S. Department of Education, 2002).
The unfunded mandate demanded even more
rigorous testing and accountability of k-12 student
learning and included foreign language as part
of the core curriculum. While the legislation’s
philosophical merits (e.g., a highly effective
teacher in every classroom) were difficult to
dispute, researchers criticized NCLB because
it narrowed the k-12 curriculum and prioritized
reading, mathematics, and science instruction over
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non-tested content areas, such as foreign languages
(Rosenbusch, 2005; Rosenbusch & Jensen, 2004).
Additionally, teachers had to be considered highly
qualified. That is, educators in public schools
had to have: 1) a bachelor’s degree, 2) full state
certification or licensure, and 3) prove that they
know each subject they teach (U. S. Department
of Education, 2004).

When the legislation was reauthorized by the
Obama Administration, the law demanded further
scrutiny of schools and practitioners. Race fo the
Top required states to measure beginning and vet-
eran teacher effectiveness in order to receive full
federal funding (U.S. Department of Education,
2009). Eager to secure federal funds, states began
to pass legislation that centered on pre-service
teacher preparation and certification standards,
emphasizing teacher performance and effective-
ness at the state level (e.g., Georgia Professional
Standards Commission, 2014; Illinois State Board
of Education, 2012). As funding was awarded,
states required to use student learning as evidence
in teacher evaluation practices (Darling-Ham-
mond, 2012), and in many states throughout the
country, pre-service teacher candidates have to
demonstrate “the results of classroom processes,
such as impact on student learning” (Goe, Bell,
& Little, 2008, p. 4), often through teacher per-
formance assessments.

In December 2015, Congress reauthorized the
law, now known as the Every Student Succeeds
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Act (ESSA). Maintaining the rigor of its predeces-
sors, the new legislation leaves the majority of the
details regarding teacher education, qualifications,
and certification procedures up to the states (U.S.
Department of Education,2015). Aligned with the
federal legislation, a new national teacher portfo-
lio, edTPA, has been developed and pilot tested
in a variety of states. However, while novel, this
new externally-reviewed portfolio is problematic
(Hildebrandt & Swanson, 2014), especially in the
area of assessment of learning. In this chapter, the
authors present edTPA in the context of world
languages and then discuss how the Integrated
Performance Assessment can be used as teacher
candidates develop their portfolios in order to
successfully pass edTPA.

BACKGROUND

Over the past 60 years, educational legislation can
be categorized into four distinct topics (Cochran-
Smith, 2000): teacher attributes (early 1950s to
late 1960s), teacher effectiveness (late 1960s
through the mid-1980s), teacher knowledge (early
1980s and continuing through the 1990s), and
teacher outcomes (2000 to present). Currently,
as promoted by legislation, the goal for education
in the US is improving student learning, and the
measurement of teacher effectiveness is a critical
component, which as Muijs (2006) noted, remains
challenging.

Teacher Portfolio Assessment

For decades, pre-service teacher candidates’ per-
formance as novice educators has been measured
via portfolio assessments. The Teacher Work
Sample, developed by Renaissance Partnership
for Improving Teacher Quality (2002), required
teacher candidates to create an assessment plan,
provide evidence of instructional decision mak-
ing, use student learning to adjust their teaching,
interpret student data, and communicate with
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others about students’ progress. A few years
later, the Performance Assessment for California
Teachers (PACT) was designed to measure the
candidate’s knowledge, skills and ability to teach
and assess k-12 students (Sato, 2014). Grounded
in the National Board for Professional Teaching
Standards processes for veteran teachers, the
PACT served as the basis for the development of
edTPA (Sato, 2014.)

edTPA

Developed by the Stanford Center for Assessment,
Learning, and Equity (SCALE) at Stanford Univer-
sity, edTPA is a nationally-available performance
assessment of novice educators’ readiness to teach
in 27 different content areas (SCALE, 2013).
Working in conjunction with the American As-
sociation of Colleges for Teacher Education and
administered by Pearson, edTPA can be admin-
istered across institutions and reliably scored by
expertsinteaching (Sato, 2014). Presently, edTPA
is in various stages of implementation in 666
Educator Preparation Programs in 36 states and
the District of Columbia participating in edTPA
(American Association for Colleges of Teacher
Education, 2016) in order to inform initial teacher
licensure and certification decisions. For example,
Hawaii is going to require a performance-based
assessment such as edTPA for teaching candidates
beginning in 2017, while Georgia and Illinois
began requiring edTPA for certification purposes
in September 2015.

Typically, portfolios such as edTPA are de-
veloped during a teacher candidate’s final field
placement, also known as student teaching. The
edTPA focuses on three areas: (1) Planning for
Instruction and Assessment, (2) Instructing and
Engaging Students in Learning, and (3) Assess-
ing Student Learning. World Language teacher
candidate effectiveness is measured by thirteen
5-point Likert-scale rubrics. Thus, total scores
range between 13 to 65 points. The 5-point scale
describesteacher candidates’ knowledge and skills
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