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ABSTRACT

The purpose of this chapter, which uses sociocultural learning theory as its framework and a mixed-
methods study design, is to understand the differences between personal culture orientation and online 
learning satisfaction by examining culture at the macro and micro level in an online learning environment. 
More specifically, this chapter examines the cultural orientation differences among graduate students 
enrolled in at least one online course in the fall of 2011 at a Western institution of higher education and 
how these cultural differences impact their level of satisfaction with online learning. Both quantitative 
and qualitative data is collected, respectively, via surveys, and interviews indicate that, although culture 
does not directly affect satisfaction, there is a need to raise awareness about the critical factors that may 
affect online learning experience and to provide guidance for practice and future research.

INTRODUCTION

According to the US Department of Education (2009), online learning has become popular because of 
its potential for providing more flexible access to content and instruction at any time, from any place. 
Frequently, the focus entails:

1.  Increasing the availability of learning experiences for learners who cannot or choose not to attend 
traditional face-to-face offerings,

2.  Assembling and disseminating instructional content more cost-effectively, or
3.  Enabling instructors to handle more students while maintaining learning outcome quality that is 

equivalent to that of comparable face-to-face instruction.
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In addition, online learning offerings are being designed to enhance the quality of learning experi-
ences and outcomes.

However, research in online education is generally impoverished with respect to theory, and the lim-
ited theoretical underpinnings used in online education research largely ignore culture as a significant 
factor. Few online education researchers have incorporated cultural dimensions into their investigations, 
and there is an even greater lack of research investigating the connections between cultural orientation 
and satisfaction with online education. An extensive survey of the literature by Macfadyen, Roche, Doff, 
Reeder, and Chase (2004) revealed four different research orientations regarding culture and education 
in cyberspace. Generally, these research orientations focus on studies related to:

1.  The interactions in an online course which involved culturally-diverse adult learners;
2.  The access to the Internet among different groups;
3.  The assessment criteria applied in online education; and
4.  The design of virtual learning environments to accommodate the needs of culturally-diverse learn-

ers (Edmundson, 2007).

As noted above, there is surprisingly little published literature on the cultural aspects of online learn-
ing and teaching, and there are even fewer research-based studies (Gunawardena et al., 2003). Traditional 
learning environments may become sites of struggle for teachers and learners when there is a collision 
of different cultures (Uzuner, 2009). More often than not, it is difficult for the teacher to accommodate 
each and every student’s culture. Therefore, the students are expected “to step out of their own culture 
and temporarily enter into the culture of the instructor” (Moore, 2006, p. 1). This chapter comprises four 
distinct sections. The first section describes the theoretical background of the study, the second section 
reports on the methodology used, the third discusses the results, and the last provides suggestions for 
future research and conclusion.

THEORETICAL BACKGROUND

In this chapter and study, sociocultural learning theories are applied as a foundation for studying how 
culturally diverse learners feel satisfied with their online learning experience. The rationale is that 
sociocultural learning theories are learner-centered and provide insight into collaborative approaches 
to student learning. These theories also take into account the social and cultural aspects of acquiring 
knowledge. Collaborative learning is an effective means of increasing student achievement and cognitive 
development (Wang, 2007). Research also shows that in a community-of-learners, a learner’s potential 
performance level is increased. This chapter examines social learning theory and its implications for 
online teaching and learning. In this section, two important theories are discussed because of their con-
nection and relevance to online learning: (a) collaborative learning and (b) community of learners. In 
addition, the influences of culture and ethnicity and learner characteristics in online learning environ-
ments are explored.



 

 

44 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/cultural-orientation-differences-and-their-

implications-for-online-learning-satisfaction/183548

Related Content

Technology Use in an Online MBA Program
Xiaojing Liu, Seung-hee Lee, Curtis J. Bonk, Richard J. Magjukaand Shijuan Liu (2008). Handbook of

Research on Instructional Systems and Technology (pp. 614-630).

www.irma-international.org/chapter/technology-use-online-mba-program/20817

Validating Foreign Language Classroom Anxiety Scale for High School Students
Sandy I. Ching Wangand Eric Zhi Feng Liu (2024). International Journal of Online Pedagogy and Course

Design (pp. 1-15).

www.irma-international.org/article/validating-foreign-language-classroom-anxiety-scale-for-high-school-students/338323

Pedagogically-Improved Blended Learning of a Chemistry Course Through a Computerized

Virtual Laboratory
Nana Yaw Asabere, Gerald Elorm Gbagbe, Eyram Akofa Tawia, Joshua Etse Amegashieand Daniel

Awuley Ayin (2022). International Journal of Online Pedagogy and Course Design (pp. 1-21).

www.irma-international.org/article/pedagogically-improved-blended-learning-of-a-chemistry-course-through-a-

computerized-virtual-laboratory/302086

Staff Accessibility and Online Engagement With First-Year Students: An Autoethnographic

Reflection
Andrew Kelly (2020). International Journal of Online Pedagogy and Course Design (pp. 48-60).

www.irma-international.org/article/staff-accessibility-and-online-engagement-with-first-year-students/241257

Process Documentation of Interfaith Peacebuilding Cycle: A Case Study From Nepal
Bishnu Pathak (2018). Handbook of Research on Examining Global Peacemaking in the Digital Age (pp.

70-93).

www.irma-international.org/chapter/process-documentation-of-interfaith-peacebuilding-cycle/191699

http://www.igi-global.com/chapter/cultural-orientation-differences-and-their-implications-for-online-learning-satisfaction/183548
http://www.igi-global.com/chapter/cultural-orientation-differences-and-their-implications-for-online-learning-satisfaction/183548
http://www.irma-international.org/chapter/technology-use-online-mba-program/20817
http://www.irma-international.org/article/validating-foreign-language-classroom-anxiety-scale-for-high-school-students/338323
http://www.irma-international.org/article/pedagogically-improved-blended-learning-of-a-chemistry-course-through-a-computerized-virtual-laboratory/302086
http://www.irma-international.org/article/pedagogically-improved-blended-learning-of-a-chemistry-course-through-a-computerized-virtual-laboratory/302086
http://www.irma-international.org/article/staff-accessibility-and-online-engagement-with-first-year-students/241257
http://www.irma-international.org/chapter/process-documentation-of-interfaith-peacebuilding-cycle/191699

