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ABSTRACT

Intercultural responsiveness in the Second Language Learning Classroom should encompass addressing 
bicultural education. Bicultural education must expand the spectrum of choice for cultural identity that 
students will eventually make, but should not make choices for them. The purpose of this chapter is to 
provide details, which incorporate researched-based information that will provide a deeper understanding 
of biculturalism. Biculturalism encompasses more than just cultural behaviors. Individuals choose aspects 
from their culture and receiving cultures and integrate them into one that does diminish either custom.

INTRODUCTION

Intercultural Responsiveness in the Second Language Learning Classroom should encompass addressing 
bicultural education. Bicultural education must expand the spectrum of choice for cultural identity that 
students will eventually make, but should not make choices for them. Classroom teachers must consider 
many factors in their pursuit of creating a culturally responsive classroom. The teacher’s awareness, 
knowledge, and sensitivity to the cultural disposition of each student will serve as a gateway to creating 
a learning space for all. Students should feel safe to express their identity to be proud of themselves. 
It is hard sometimes to see the concerns and challenges of other groups when their predicament will 
never be an option for consideration for the dominant group. It is for these reasons that biculturalism 
and bilingualism education must be intentional.

The objective of this chapter is to provide the following components that are recommended for teach-
ers to address in order to create an interculturally responsive classroom:

• Acculturation,
• Deculturation,
• Social Identity,
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Biculturalism


• Biculturalism and Bilingualism,
• Biculturalism and Literacy,
• Cultural Assimilation,
• Cultural Responsive Classroom.

BACKGROUND

Biculturalism encompasses more than just cultural behaviors. Individuals choose aspects from their cul-
ture and receiving cultures and integrate them into one that does diminish either custom. This includes 
food, language and social networks. According to Schwartz and Unger (2010), biculturalism can emerge 
from one or both of two factors. The first factor is a social-cultural context, which is characterized by 
ethnogenesis. This is where both the heritage and receiving cultural streams are emphasized and valued. 
The second factor comprises active and intentional efforts by parents to socialize their children toward 
the heritage culture. In more monocultural contexts toward the receiving culture, parental socialization 
energies are particularly significant, considering the larger cultural context may not promote or encour-
age preservation of the heritage culture (Schwartz & Unger, 2010).

Schwartz and Unger (2010) noted that biculturalism embodies security and expertise with both one’s 
heritage culture and the culture of the country or region in which one has settled. From this viewpoint, 
individuals are considered bicultural if they speak both the language of their heritage cultural context 
and the language of their receiving cultural context, have friends from both cultural backgrounds, and 
watch television programs and read magazines from both cultural contexts. Authentic biculturalism 
involves assimilating the heritage and receiving cultures into a unique and personalized combination. 
Bicultural individuals select aspects from the heritage and receiving cultures and integrates them into an 
individualized culture that is not directly reducible to either the heritage or receiving cultural streams. 
When individuals are entrenched in a community that integrates the heritage and receiving cultural 
streams, and where comfort with both cultures is essential for daily living, then biculturalism is most 
likely to emerge (Schwartz & Unger, 2010).

MAIN FOCUS OF THE CHAPTER

According to Schwartz and Unger (2010), biculturalism represents comfort and proficiency with both 
one’s heritage culture and the culture of the country or region in which one has settled. This chapter 
provides details, which incorporates researched-based information that will provide a deeper understand-
ing of biculturalism. Researchers take the position that acculturation is a social process that derives in 
a context in which newcomers and members of the host culture are in dynamic contact with each other. 
If newcomers are aware that their social identity is devalued, this will affect the strategies employed in 
the acculturation process (Padilla & Perez, 2003).

The structure of the chapter includes the following components that are recommended for teachers 
to address in order to create an interculturally responsive classroom:

• Acculturation,
• Deculturation,



 

 

13 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/biculturalism/174541

Related Content

Designing Controlled Chinese Rules for MT Pre-Editing of Product Description Text
Ying Zheng, Chang Pengand Yuanyuan Mu (2022). International Journal of Translation, Interpretation, and

Applied Linguistics (pp. 1-13).

www.irma-international.org/article/designing-controlled-chinese-rules-for-mt-pre-editing-of-product-description-

text/313919

Paratext Analysis of Patronage Factors: An Exploration of Howard Goldblatt's Translation of Mo

Yan's Life and Death Are Wearing Me Out
Hu Liu (2021). International Journal of Translation, Interpretation, and Applied Linguistics (pp. 30-44).

www.irma-international.org/article/paratext-analysis-of-patronage-factors/266314

Migrant Mothers of ASD Children With Language Deficits in Greek Kindergarten Classrooms:

Barriers and Facilitators of School Involvement Through an Intersectional Lens
Emmanouela Vardis Seiradakis (2024). Childhood Developmental Language Disorders: Role of Inclusion,

Families, and Professionals  (pp. 134-148).

www.irma-international.org/chapter/migrant-mothers-of-asd-children-with-language-deficits-in-greek-kindergarten-

classrooms/334545

The Creation of a Rubric for the Evaluation of Language Teaching and Learning Videogames
Douglas A. Agarand Philip J. Chappell (2019). Computer-Assisted Language Learning: Concepts,

Methodologies, Tools, and Applications  (pp. 313-341).

www.irma-international.org/chapter/the-creation-of-a-rubric-for-the-evaluation-of-language-teaching-and-learning-

videogames/219677

Human vs. AI: The Use of ChatGPT in Writing Assessment
Betul Knkand Hande Çetin (2024). Fostering Foreign Language Teaching and Learning Environments With

Contemporary Technologies (pp. 194-215).

www.irma-international.org/chapter/human-vs-ai/336060

http://www.igi-global.com/chapter/biculturalism/174541
http://www.irma-international.org/article/designing-controlled-chinese-rules-for-mt-pre-editing-of-product-description-text/313919
http://www.irma-international.org/article/designing-controlled-chinese-rules-for-mt-pre-editing-of-product-description-text/313919
http://www.irma-international.org/article/paratext-analysis-of-patronage-factors/266314
http://www.irma-international.org/chapter/migrant-mothers-of-asd-children-with-language-deficits-in-greek-kindergarten-classrooms/334545
http://www.irma-international.org/chapter/migrant-mothers-of-asd-children-with-language-deficits-in-greek-kindergarten-classrooms/334545
http://www.irma-international.org/chapter/the-creation-of-a-rubric-for-the-evaluation-of-language-teaching-and-learning-videogames/219677
http://www.irma-international.org/chapter/the-creation-of-a-rubric-for-the-evaluation-of-language-teaching-and-learning-videogames/219677
http://www.irma-international.org/chapter/human-vs-ai/336060

