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ABSTRACT

Marshall (2016) conducted a phenomenological narrative research study that explored global leadership 
practices. The leaders who responded were from eight different states in the U.S., and they all worked in 
higher education settings. The successful global educational leaders shared C.O.R.E. personal practices 
they implement: Compassion for others, Open communication, Respectfulness, and Ethnorelativism. 
These personal practices enabled these higher education faculty members to not only lead in a global 
environment, but also to prepare students to become global citizens who are not only competitive in the 
global market, but who will also make positive contributions to sustaining our global world.

INTRODUCTION

The world has become increasingly interdependent as a result of advanced technology and intercon-
nected global markets. The economy, politics, and all of society have undergone dramatic changes in 
recent years through these complex processes of globalization (Heyl, 2014; Mendenhall et al., 2013; 
Singh & Papa, 2010). Higher education institutions (HEI) have been particularly affected by globaliza-
tion because “higher education institutions, especially research universities, are among the main agents 
of global convergence” (Singh & Papa, 2010, p. 6).

The role of HEIs as “the main agents” of globalization bears a responsibility for preparing students to 
not only succeed in the global market, but also to function as global citizens who participate in sustaining 
the future of our world. Reade, Reckmeyer, Cabot, Jaehne, and Novak (2013) asserted that developing 
globally competent students is currently the “foremost strategic priority for higher education” (p. 100). 
Galinova (2015) posited that preparing global citizens is not a choice but “a necessity and a moral im-
perative” (p. 17).
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In response HEIs have implemented methods of internationalization, including student mobility, 
international branch campuses, online learning programs, and global partnerships (Deardorff, 2011; 
Hawawini, 2011; Heyl, 2014). Faculty members lead these various methods of internationalization. In 
fact, Galinova (2015) identified faculty members as “the main engines” of internationalization (p. 31). 
Consequently, “the main engines” that are driving “the main agents” must be equipped to succeed in a 
global environment. Simply stated, successful internationalization of HEIs requires successful global 
educational leaders. The objective of this chapter is to provide the following C.O.R.E. personal practices 
that will contribute to the success of global educational leaders:

• Compassion for others,
• Open communication,
• Respect,
• Ethnorelative attitudes.

BACKGROUND

Leadership in a global environment requires intercultural competence (Deardorff, 2012) because leader-
ship is a cultural construct (Hofstede, Hofstede, & Minkov, 2010; House et al., 1999). Hofstede (1980, 
1997) identified five structural dimensions utilized to measure cultural differences:

1.  Power distance,
2.  Collectivism versus individualism,
3.  Femininity versus masculinity,
4.  Uncertainty avoidance, and
5.  Long-term orientation.

House et al. (1999) conducted the Global Leadership and Organization Effectiveness (GLOBE) Project 
in which researchers measured the impact of differences between cultural values (the way things should 
be done) and cultural practices (the way thing are done) on leadership. The impact of differences was 
measured using nine cultural dimensions:

1.  Uncertainty avoidance,
2.  Power distance,
3.  Collectivism I,
4.  Collectivism II,
5.  Gender egalitarianism,
6.  Assertiveness,
7.  Future orientation,
8.  Performance orientation, and
9.  Humane orientation.

In Phases I and II of the GLOBE Project, House et al. concluded that leadership behaviors were af-
fected by cultural differences. However, the GLOBE Project researchers continued to collect data, and 



 

 

13 more pages are available in the full version of this document, which may

be purchased using the "Add to Cart" button on the publisher's webpage:

www.igi-global.com/chapter/core-personal-practices-implemented-by-global-

educational-leaders/174539

Related Content

Social Networking Sites: Cross-Cultural Perspectives, Implications, and Applicable Frameworks

for L2 Teaching and Learning
Osman Solmaz (2018). Cross-Cultural Perspectives on Technology-Enhanced Language Learning (pp.

118-129).

www.irma-international.org/chapter/social-networking-sites/206099

Analysis of Speeches by the Former President of the US, Barack Hussein Obama, Regarding

the Middle East and Northern Africa
Alelign Aschale Wudie (2020). International Journal of Translation, Interpretation, and Applied Linguistics

(pp. 20-32).

www.irma-international.org/article/analysis-of-speeches-by-the-former-president-of-the-us-barack-hussein-obama-

regarding-the-middle-east-and-northern-africa/245798

Mapping the Knowledge Domain of Text Inferencing: A Bibliometric Analysis
Zilong Zhong (2023). International Journal of Translation, Interpretation, and Applied Linguistics (pp. 1-18).

www.irma-international.org/article/mapping-the-knowledge-domain-of-text-inferencing/330017

Second Language Instruction: Extrapolating From Auditory-Visual Speech Perception Research
Dou Erdener (2020). Handbook of Research on Bilingual and Intercultural Education (pp. 105-123).

www.irma-international.org/chapter/second-language-instruction/251386

The Translators' Take on Three Possible Typos in Jorge L. Borges' Story “Tlön, Uqbar, Orbis

Tertius”
Marcelo Sanchez (2023). International Journal of Translation, Interpretation, and Applied Linguistics (pp. 1-

11).

www.irma-international.org/article/the-translators-take-on-three-possible-typos-in-jorge-l-borges-story-tln-uqbar-orbis-

tertius/319311

http://www.igi-global.com/chapter/core-personal-practices-implemented-by-global-educational-leaders/174539
http://www.igi-global.com/chapter/core-personal-practices-implemented-by-global-educational-leaders/174539
http://www.irma-international.org/chapter/social-networking-sites/206099
http://www.irma-international.org/article/analysis-of-speeches-by-the-former-president-of-the-us-barack-hussein-obama-regarding-the-middle-east-and-northern-africa/245798
http://www.irma-international.org/article/analysis-of-speeches-by-the-former-president-of-the-us-barack-hussein-obama-regarding-the-middle-east-and-northern-africa/245798
http://www.irma-international.org/article/mapping-the-knowledge-domain-of-text-inferencing/330017
http://www.irma-international.org/chapter/second-language-instruction/251386
http://www.irma-international.org/article/the-translators-take-on-three-possible-typos-in-jorge-l-borges-story-tln-uqbar-orbis-tertius/319311
http://www.irma-international.org/article/the-translators-take-on-three-possible-typos-in-jorge-l-borges-story-tln-uqbar-orbis-tertius/319311

