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ABSTRACT

With a mission of creating a new paradigm of instructional methods to increase engagement in student 
learning in order to help develop more resilient students in a high-needs school district, this study 
examined implementation of the flipped classroom model in an early childhood and childhood educa-
tion setting. This chapter will start by locating challenges in the current K-12 educational field. It will 
then examine how flipped classroom model approaches will simultaneously help educators meet long-
standing challenges and support teachers to meet the diverse needs of students. This chapter will further 
discuss a pedagogical rationale for the flipped classroom model. It will then proceed to showcase best 
practices in utilizing the Flipped Classroom (FC) Model through the presentation of multiple teacher 
case studies. Lastly, this chapter will discuss considerations that should be examined while executing 
the Flipped Classroom model.

INTRODUCTION

Due to the fact that the flipped classroom model— a blended learning approach— is relatively new in 
the K-12 educational realm, there are few academic sources and sparse literature to reflect on its peda-
gogical and empirical foundations. This presents a significant need to examine the complexities of this 
model in practice. Since there is limited familiarity with its well-established theoretical principles, the 
application of the flipped classroom model as an educational and instructional tool in K-12 educational 
settings makes this urgent need a priority. With a mission of creating a new paradigm of instructional 
methods to increase engagement in student learning in order to help develop more resilient students in 
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a high-needs school district, this study examined implementation of the flipped classroom model in an 
early childhood and childhood education setting. This research was conducted while executing a Teacher 
Quality State Grant Professional Development Initiative in two of Georgia’s high-need public schools.

This chapter will first locate challenges in the current K-12 educational field. It will then examine how 
flipped classroom model approaches will simultaneously help educators meet long-standing challenges 
and support teachers to meet the diverse needs of students. In order to demonstrate the effectiveness 
of a blended learning approach in K-12 education, this chapter will discuss a pedagogical rationale for 
the flipped classroom model. It will then proceed to showcase best practices in utilizing the Flipped 
Classroom (FC) Model through the presentation of multiple teacher case studies. Lastly, this chapter will 
discuss considerations that should be examined while executing the Flipped Classroom model.

MEETING CHALLENGES IN EDUCATION USING 
THE FLIPPED CLASSROOM MODEL

This first section will highlight current challenges in education. It will describe how a flipped classroom 
model approach can help educators meet long-standing challenges while supporting teachers in meeting 
the diverse needs of their students. Traditional norms of direct teaching methods have faced various 
challenges to meet students’ needs in advancing knowledge to become 21st century global competitors. 
Direct teaching methods consisting of lecture and auditing are not well aligned with the ways modern 
students improve their literacy skills. Students have become accustomed to learning with digital devices 
and multimedia. Additionally, direct teaching lecture methods fail to consider students’ self-directed 
learning tendencies. Students are more likely to locate information for their own learning purposes 
through this pedagogical framework.

In assuming a micro perspective of teaching, educators’ efforts to move beyond lower levels of Bloom’s 
Taxonomy can be difficult within limited class-time constraints. The teacher may be acutely aware that 
many students do not understand the day’s lesson, but does not have the time to meet with them indi-
vidually during the 50-minute class period. The next day, the teacher will collect and briefly review the 
homework assignment. Students’ additional questions are more likely to be left unanswered due to the 
lack of class time. Teachers make their best effort to keep the class on schedule. Teachers’ instruction is 
largely driven by the amount of material to cover before the test at the end of the unit. There is not much 
room to differentiate instruction based on students’ interests, learning styles, and readiness, which are 
critical elements to consider in attempting to address the diverse needs of students (Tomlinson, 2014).

Educators have been working to break this lecture-centered instructional model by shifting the focus 
from the curriculum-driven instruction to student learning needs to drive instruction. They are, increas-
ingly, turning to an alternative model of instruction termed Flipped Learning in which digital technologies 
are used to shift direct instruction outside of the group learning space to the individual learning space, 
usually via videos. Transforming direct instruction into a self-directed learning approach allows teach-
ers to reconsider how to maximize individual face-to-face time with students. Time becomes available 
for students to collaborate with peers on projects, engage more deeply with content, practice skills, and 
receive feedback on their progress. Teachers can devote more time to coaching their students, helping 
them develop procedural fluency (if needed), and assisting them with challenging projects that allow them 
to exert greater control over their own learning (Hamdan, McKnight, McKnight & Arfstrom, 2013b).
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