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ABSTRACT

This article advocates workplace adult education and training researchers and scholar practitioners
interested in career and technical education (CTE), adult education and technology, and who are at-
tempting social and cultural critiques of workplace e-learning. The emphasis on the technological and
artefactual in workplace e-learning research and study are not producing the expected learning outcomes
from workplace adult education and training to the degree anticipated. Given increasingly global and
diverse workforces, the research and study of workplace e-learning as a socio-culturally ‘negotiated’
space may be an alternate approach toward a more socially and culturally informed understanding of

adult learning from workplace e-learning.

BACKGROUND

Socio-Culturally-Based Research
and Study of Workplace E-Learning

Despite a growing, global cohort of learners that
is socially and culturally heterogeneous, there is a
conspicuous paucity of research and study when it
comes to investigations based on a socio-cultural
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treatment of workplace e-learning for workplace
adulteducation and training. Then, is it sufficient to
proclaim that workplace e-learning is the panacea
for all education and training needs as a sensate
artefact of technological innovation or economies
of scale? Do greater functionality and scalability,
or the introduction of reusable code or modularity,
necessarily equate to better learning and education
when the socio-cultural are not even recognized?
Better hardware and software do not necessarily
result in better adult learning (Baggaley, 2008).

Copyright © 2014, IGI Global. Copying or distributing in print or electronic forms without written permission of IGI Global is prohibited.



Towards More Socio-Culturally Sensitive Research and Study of Workplace E-Learning

When it comes to the juxtaposition(s) of people,
technology, and culture, betterment of workplace
adult educational quality may actually be more
influenced by what and how people think, feel,
conceive, and perceive about themselves, and
each other, than what they see on the screens in
front of them (Bell, Kanara, & Kozlowski, 2008;
Feenberg, 1991b; Ismail, 2002; Parrish, 2004;
Remtulla, 2007).

A socio-culturally sensitive research and study
of workplace e-learning contemplates these criti-
cal issues in order to redress the prevalent insen-
sitivities of workplace e-learning for workplace
education and training:

1.  What normative and universalizing out-
comes shaping ‘e-learning’ interventions
in the workplace today, make workplace
e-learning increasingly unresponsive to the
learning needs and educational aspirations
of the global and diverse workforce?

2. How may socio-culturally sensitive research
and study, based on epistemological, peda-
gogical and ontological critiques of work-
placee-learning, alleviate this normative and
universalizing predicament for the benefit a
global and diverse workforce?

‘Socio-cultural sensitivity of workplace e-
learning’ thus refers to the cultural, conditional
and communal needs of a diverse workforce as
they undergo workplace e-learning for workplace
adult education and training (Remtulla, 2010).
Socio-cultural critiques on communal, contextual
and cultural needs of the global workforce remain
imperative as in/visible diversity in the workplace
multiplies exponentially and the social and cul-
tural begin to play out more prominently through
a growing, global workforce that is socially and
culturally heterogeneous. Such an insight is cru-
cial for management and decision-making prior
fo significant investment in workplace e-learning

interventions. Researchers and practitioners may
also find this significant to envision the possible
futures of workplace e-learning for workplace
adult education and training.

The Socio-Cultural
Sensitivity Taxonomy

This section summarizes and explains the ‘Socio-
cultural Sensitivity Taxonomy for Workplace E-
learning’ as more fully laid out in Socio-cultural
Impacts of Workplace E-learning: Epistemology,
Ontology and Pedagogy (Remtulla, 2010). The
socio-cultural sensitivity taxonomy comprises
four basic elements:

1. A context (social change) and an impetus
(social responsibility) for a socio-culturally
sensitive research and study of workplace
e-learning;

2. Two outcomes (normalization and univer-
salization) of technological artefactual ap-
proaches to workplace e-learning research
and study;

3. Twodominantcultural paradigms (commod-
ified knowledges and innovative artefact)
shaping workplace e-learning historicity in
organizations; and

4. Fourworkplace e-learning scenarios (instru-
mental instruction, rational training, dehu-
manizing ideologies, and social integration),
that all present socio-cultural implications
for the workforce from undertaking socio-
culturally insensitive, technological arte-
factual approaches to workplace e-learning
research and study.

Figure 1 and Figure 2 provide a diagrammatic
overview of the socio-cultural sensitivity taxono-
my for workplace e-learning. The accompanying
frameworks are discussed later.

2027



15 more pages are available in the full version of this document, which may
be purchased using the "Add to Cart" button on the publisher's webpage:
www.igi-global.com/chapter/towards-more-socio-culturally-sensitive-

research-and-study-of-workplace-e-learning/105357

Related Content

Anchoring a Social Studies Teaching and Learning Experience with Digital Video: The Impact of
a Collaborative Recursive Model for Teacher Education

Ann C. Cunninghamand Adam Friedman (2012). Developing Technology-Rich Teacher Education
Programs: Key Issues (pp. 467-479).

www.irma-international.org/chapter/anchoring-social-studies-teaching-learning/61942

Cross-Cultural Learning and Mentoring: Autoethnographical Narrative Inquiry with Dr. Malcolm
Shepherd Knowles

Pi-Chi Hanand John A. Henschke (2012). International Journal of Adult Vocational Education and
Technology (pp. 26-36).

www.irma-international.org/article/cross-cultural-learning-mentoring/68825

‘Lalaga Faatasi Aua Le Manuia Mo Taeao": To Weave Together for the Success for Tomorrow
Kerry Leeand Meripa Toso (2015). International Journal of Adult Vocational Education and Technology (pp.
36-51).

www.irma-international.org/article/lalaga-faatasi-aua-le-manuia-mo-taeao/121593

Mentoring Doctoral Students in a Distance Learning Environment
Gary J. Burkholder (2022). Driving Innovation With For-Profit Adult Higher Education Online Institutions (pp.
142-172).

www.irma-international.org/chapter/mentoring-doctoral-students-in-a-distance-learning-environment/297775

Optimizing Learner-Centered Feedback for Learning With “Hard Problems”
Shalin Hai-Jew (2020). Building and Maintaining Adult Learning Advantage (pp. 132-153).
www.irma-international.org/chapter/optimizing-learner-centered-feedback-for-learning-with-hard-problems/258589



http://www.igi-global.com/chapter/towards-more-socio-culturally-sensitive-research-and-study-of-workplace-e-learning/105357
http://www.igi-global.com/chapter/towards-more-socio-culturally-sensitive-research-and-study-of-workplace-e-learning/105357
http://www.irma-international.org/chapter/anchoring-social-studies-teaching-learning/61942
http://www.irma-international.org/article/cross-cultural-learning-mentoring/68825
http://www.irma-international.org/article/lalaga-faatasi-aua-le-manuia-mo-taeao/121593
http://www.irma-international.org/chapter/mentoring-doctoral-students-in-a-distance-learning-environment/297775
http://www.irma-international.org/chapter/optimizing-learner-centered-feedback-for-learning-with-hard-problems/258589

